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Abstract

This thesis examines ways in which uses of images and words contribute towards
constructions of race in published Business English language coursebooks, by exploring
courseb ok writerso6 perspectives on compiling
analysing Business English coursebook materials. The study drew on critical race theory,
critical discourse analysis, and systemic functional linguistics to investigate relations
between the ways coursebook writers construct race in selecting and organising materials
for their Business English coursebooks and the ways race is constructed in Business
English coursebooks. The data included seven published Business English cosrsebook
and interviews with writers of four of the coursebooks. The coursebooksGlebal

links 2 (Blackwell, 2001),Market leader intermediatéCotton, Falvey, & Kent, 2005),

Quick work preintermediate(Hollett, 2000),New international business Engligbores

& Alexander, 2003)|n company intermediat@owell, 2002) First insights into business
(Robbins, 2000)and International express prmtermediate(Taylor, 2004). | argue that
constructions of race in the coursebooks connect three notions: inteahdiiminess
people, corporate ethics and responsibilities, and intercultural business communication.
Patterns in the location and composition of the language learning materials, and
expressions of opinions and emotions in illustrative extracts from theriedatwere

found to contribute to these constructs.
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Chapter 1  Introduction

Business English courses and published materials have proliferated ®nt880s to

meet the English language needs of business people (Ellis & Johnson, 1994; Flinders,
2001, 2005; St John, 1996). They are designe&mgtlish languagéarners who need to
extend their language knowledge and communication skills specifically to imork
settings in which business activities a@ried outin English (Brieger, 1997; Ellis &
Johnson, 1994). Their proliferation suggests the influencesegbdkition of English in
business settings, restructurings of companies and their activities, and desires to develop
business markets and relations internationally. As Graddol (1Pp8ifted out the
adoption of English as the company language is usuah\eheompany enters into, for
example, a joint venture with a company located in a country that predominantly speaks a
different language. Furthermore, Graddol (2001, 2004) suggested that the position of
English as a global languageas secure for the nexifty years. Studiesof business
activities by, for example, Akar (2002) in Turkey, Bilbow (1997) in Hong Kong, and
RogersorRevell (2007) in countries Europehave confirmedhat English language use

has adominant position in many international busss settingsThe continuation of its
position i s supported by Charl eso6s (200"
international business settings had become widely acceptedaddeptancean imply
Business English courses for company employees wbik with, for example, a
multinational company, and people who seek a positimymotion,salary increase, or to

hold on to their currerositionwith a companyin this chapter I illustrate how the focus

on race in Business English courseboaksthe studyemerged from my teaching
experience| state thaesearchaim andbriefly introduce the approach taken, and provide

an overview of thesubsequenthapters of the thesis.



The researckocus onrace in Business English coursebooks emerged from incidents in
my experience as an English language teacher since 1993. Although the incidents were
brief in duration, they stuck in my mind, bothered and intrigued me, and developed, in
Chac- 20089 55) words, a Aprocess of questio
experience. | briefly outline four selected illustrative incideiiise first two incidents
involved the perspectives ofwo of my classeson publishedcoursebook content. One
class refued to study from a unit in their coursebook on the subject of different countries
and lifestyles, saying that they could not see people and places from their country,
Turkey, in the unit. We put the coursebook to one side and based the lesson instead on
examples| elicited from the learners. The second class and | collaborated on the
choosingthe new oursebook on which to base awourse. When askedthe class why
they had chosen the coursebook they, lihdy said that they were able to see places,
things, and people that they associated with their country, Spain, in the images and words
of the chosen coursebook. Through incidents such as these two, | became aware of the
importance of coursebook content to learners and their experiences of learnimg. Thei
responses and choices seemed to support T
at ease with texts and illustrations that they can relate to their own culture than they are
with those which are cultural (1998 x&QA@ni ¢ ( a
the other hand, | was increasingly being asked for materials based on business settings in
China by Business English learners preparing to work there for the first time, aths
same time,becoming increasingly frustrated by the lack materials available that
portrayed such business experiencespsitiveterms and notpredominantlyin termsof
difficulties and frustrations.

My attention centredn race through discussions the experience of being a learner,

rather tharon coursebook materials. For example, | was teaching at an English language



centre in Europe when an angry and upset Business English learner described his fellow
learners and the members of his Hashily to me as racist. He confided in me that, in his
view, the way the people treated him was abusive, and they made him feel discriminated
against on the basis of his ra®€hile all the learnerst the language centre at that time
were maleand of different language backgrounds and nationalities, he wasrilye o
learnerwho wasof Asian appearanand not from Europe

In combination, the comments and choices regarding coursebook content and accounts
of experiences of racial discrimination from learners in my classes inspired me to study
race in Business Enghscoursebooks. As Ibrahim observed, the foregrounding, inclusion,
or omission of race iITESOL (teaching English to speakers of other languagssparch
relates to fiwhat we as researchers read a
subjectivite s 8000( p.74R My experiences prompted me to question how Business
English coursebooks depict people of different races andthewlepictioncame to be
the way they are.

The study by TayleMendes (20009) of | ear nheirEL and
(English as a foreign languageursebooks included a fevipservations on depictions of
race in Business English coursebookée foci of further examinations of Business
English materialshave been on the relation of the materials to the languageimsed
business settings (Bargiel@hiappini Nickerson,& Planken 2007; Chan, 2009; Dow,
1999; Nickerson, 2005Nilliams, 1988), and pedagogic approaches and syllabus design
(Flinders, 2001, 2005; Reed & Nolan, 1993t John, 1996). The findings of the
courgbook analysis by Tayldviendes (2009) suggested concerns with racial
stereotyping and a predominant positioning of White pedplgher researchers ohce
in educational materials beyond Business English, such as Ashcraft and(ZI@&3),

Canagarajah(1993, 1999, Clarke andClarke (1990, Ferreeand Hall (1990, Hall



(2000, Sleeter andsrant (1991, Wigginton (2005), and Yamada (201¥hared these
concerns.

This study wasdistinctive in its focus on depictions of race in Business English
language matials. The aim of the study was to identify ways in which uses of images
and words contribute towards constructions of race in published Business English
| anguage cour sebook sincritical eanestheawn@pangivé and 8 ) w
restrictive vews of racial equalitgupported the focus on rad&'hile this focusallowed
for a detailed analysi& did not allow for thescope ofanalysis found irexaminatios of
relations between depictions of raaed for exampledepictions ofgender (Ferre&

Hall, 1990) class and genddHall, 2000) or class, disability, and gende8léeter&
Grant, 199] The detailedanalysis of the images and woildsthe coursebookimvolved

the complementary approaches of appraisal theory (Martin & Rose, 2003), ehiatsd
from systemic functional linguistics (Halliday, 1985, 1994; Halliday & Matthiessen,
2004), and critical discourse analysis (van Leeuwen, 1996; 20088)analytic approach
allowed for the identification of patterns in expressions that functioneshclade,
marginalise, or exclude peopté different racesn the construction of social roles and
relationsin the coursebook depictions

| selected current editions of wadktablished published Business English coursebooks
to examine how by depictrace. | alsointerviewed writers of the coursebooks to gain
insights into how the coursebooks came to be the way theyAlineugh some of the
coursebooks had previous editions that | was familiar with and from which | had taught, |
had not seen the selected editions of the Business English coursebooks or had any contact
with the coursebook writers before commencing this ystustudies, such as by
Canagarajah (1993999 and TaylorMendes (2009) that included the views of learners

and teachers have provided insights into their perspectives on depictions of race in



generalEFL coursebooksTime constraints did not allow me taclude the perspectives
of Business English learners and teachers orBteness Englisltoursebooks. Their
inclusion would avoid a onsided view on the depictions and could be an insightful
addition to the data that was collected.

As mentioned abovehere is a lack of researan depictions of race in Business
English coursebooks. In Chapter 2, | review related examinations of race in educational
materials, drawing on studies within and beyond language educéatialso review
approaches taken examnations of Business English materiahapter 3 presents the
research question and describes the research strategy, methods, and procedures to select
and analyse the Business English coursebooks and the interviews with Business English
coursebook writersin Chapter 4, | present the findings from thealysis ofthe
coursebook materials and interviews. In Chapter 5, the discussion of the findings draws
largely on the worlof Fraser (1995pn recognition and redistribution mremedies for
injusticesand the work of Crenshaw (1988). Chapt&rconcludes with implications for
the recognition of racen Business English coursebook materials dadng the process

of their compilationand for researcbnrace in Business English coursebooks.



Chapter 2  Background to the Studyand RelatedResearch

2.1 Introduction

In Chapter 1 | illustrated how my research interest in race in Business English
coursebooks emergeaind briefly referred to researstudiesrelated to the topic.

In Section 2.21 discuss studies of published educational materials thatihevied
an examination of racén Section 2.3,He discussion includestudiesthat have drawn
attention torelations between coursebod&pictionsand predominant views idefiid in
peoplewho study, teach and haveinfluencedconstructions of race inoursebooksin
Section 2.4,1 presentthe approaches of previous researchers who have examined

Business English courseboolgection 2.5 concludes tiohapter

2.2 Race inEducational Materials

In her list of privileges of being White, Mcintosh included being able to see yourself
recognisedn the educational materials that you ,us$d can be sure that
be given curricular materials that testify to the existee o f t (1087, p.293).ac e O
Examinations of educational materials have found a predominance of depictions of White
people and a stereotyping of people of different races. Examples might be seen in studies
of EFL coursebooks (Canagarajah, 199999 Clarke & Clarke, 1990; Taylekendes,

2009 Yamada, 201}l organisational communication coursebooks (Ashcraft & Allen,
2003), social science coursebooks (Wigginton, 2005), sociology coursebooks (Ferree &
Hall, 1990; Hall, 200Q)and reading and languagdsammathematics, science, and social
studies coursebooks (Sleeter & Grant, 1991 }their examination of stereotyping in EFL
coursebooks, Clarke and Clarke (1990) reported finding examples of racial stereotyping.
They observed that there were few depitsi@f Black people andriefly outlinedtwo

illustratvee x ampl es of finegativeo (p.37) depict]



examined how people of different races wpretrayedin social science coursebooks
used in the Dominican Republi8he found that jobswolving manual work orower

levels of education were allocated to people depicted with physical features associated
with Black people, for example curly hair and dark skin colour. Pictures of Black people
included exaggerated, stetgoical, and caricaturkke depictions of a wide, flat nose,

full lips, and large, round eyes. People depicted with straight hair and lighter skin colour
tended to be allocatedositions associated with higher levels of education, such as
graduate and bugess person, quositions associated witesthetic beauty, such as shoe
salesperson and hair stylist. In addition, Wigginton interviewed people living in the
Dominican Republic and found a disassociation from people of African descent was
prevalent in Daninican Republic society and politics. Wigginton suggested that learners
would not be able to relate positively to their coursebook depictions of people who
appeared to be Black, and that the locally produced coursebooks promoted Dominican
societal and pdical values through the depictions of people of different races.

I n her interpretation of the findings, W
educational materials as manifestations of social relations that can be unequal, multiple,
and complex Apple (1984) proposed that the coursebook be viewed as simultaneously
process and product; that i)e coursebooksi product of and constituting part of
everyday societal processes initleampilation and use. Existing social phenomena, such
as race, i@, he argued, therefore involved in the selection, organisation, and presentation
of subjects of study in educational materials. The findings of the studies by Ashcraft and
Allen (2003), Ferree and Hall (1990), and Hall (2000) might be illustrative exampl
They found that depictions of people of different races clustered in coursebook chapters
on particular subjects and argued thiatough the depictionsacialised views of subjects

of study were defined and disseminated to the learners and teaclerstudied and



taught from the coursebooks. From her study of sociology coursebooksplddatved

that images of Black people illustrated the subject of poverty and argued that the subject
had thereby been racialised in the coursebooks. Ferree and Halhesadepictions of
gender and race in images in sociology coursebooks. fidigedthat images depicting
people who were not White clustered in chapters on the subjects of education and race.
The chapters on education had a prevalence of images thaledgbeople of different

races within the same image in depictions of classrooms id$i#e These images were
found to show a vision OUSA education as racially integrated; that is, an education
system in which people do not segregate or oppress orasie df race. Ferree and Hall
described these depictions as a fAstaged e
the sociology coursebooks to acknowledge systems of inequalit\s A society. This

staged equality was found not to extend to, fomgXa, the sections of the coursebooks

on the subject of work and the economy, where the images contrasted in their almost
exclusive depictions of White men. Ashcraft and Allen, and Ferree an@btaivedhat

the subject and concept of race was assatiatth people who were not White in
coursebook depictions. Ferree and Hall argued that the cluster of depictions of people
who were not White functioned to illustrate the concept of race in the chapters on race.
Ashcraft and Allen examined graduate andergdaduate organisational communication
coursebooks for the inclusion of references to and discussion of racendtiesdthat

race was rarely mentioned and, if so, in passing. Where race was discussed, they found
that the discussion tended to be cordirie particular chapters and focused on people
who were not White. For example, thepservedthat race was mainly mentioned in
issues of career development to managerial and professional positions and with the focus

on African Americans.



In addition, Ferree and Hall (1990) found the race of the people depicted in
coursebooks related to the geographic location in which the people were depicted. Three
guarters of the depictions of people within theAJ8ere found to be of White people,
while this proporion halvedin depictions of people in locations outside of theAUS
Ferree and Hall argued that tliembinationwithin the coursebook depictions defined
Athe | argely White American normo (p.528)
less Amerian or as predominantly inhabitants of countries outside UBd, and
contributed to stereotyping people on the basis of their race.

Ashcraft and Allen (2003) and Ferree and Hall (1990) suggested that the depictions of
race in the coursebooks they examirmanted to a racialising of the processes that
underpimed education and research in the fields of study. For example, Ashcraft and
Al l en found that the depictions Asupport
organi zational ¢ 0 mm unnaidditiant they flound that the haak of( p . 2
discussion of race in the coursebooks implied that race did not warrant attention and
helped maintain existing views of race in the field of study. Ferree and Hall argued that
the failure to challenge stereotypeas a failure in the construction of the area of study of
sociology and called for coursebook content that questioned rather than reproduced
societal views; that is, fia more fundamen
sociologistso (p.528).

Ashcraft and Allen (2003), Ferree and Hall (1990), and Wigginton (2005) observed
relations between coursebook depictions and predominant views of race identified in
academia, politics, and society. They suggested that coursebook depictions contributed to
the construction, maintenance, and promotion of dominant perspectives on race in people
using the coursebooks and held by people involved in producing the coursebooks. The

observations align with work by researchers in the areas of cultural history, siaiimas



(1998), cultural studies, such as Apple (1984, 1992, 1999), and literary studies, such as
Mills (1992), who have positioned the published book at a nexus of material, social, and
technical processes. For e X a mp fipgon ofthe e o0 b
published book as fAthe materi al embodi me
col l ect i vie98, @ Meteensame tiMe publ i shed materi al
repetitions of other texts or reaffirmat.i
pointed out. The model by Mills (1995) of the contexts of production and reception to a

given text delineated features tran influence a published book and the relations of

readers and writers to the boals illustrated in Figure. 1

Context ofproducton Context of reception
Constraints Constraints
Socichistorical Sociohistorical
factors factors

Text

Affiliations Affiliations
Writers Actual readers
Intended readers Intended readers
Publishing Publishing
practices practices

Figure 1. Model of contexts of text production and reception (based on Millg,

1995,p.31).
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Mills (1995)highlighted:
1 current constraints, conventions, and trends regarding which ideas and subject
matter are included in the book, and how they are presented and responded to;
1 current cultural, economic, political, and social factorshefgettings in which the
book is read and written;
1 readersanavr i t er s6 cul tural, economi c, pol i
they affectthe availability ofthe bookandthereaderé6 r e stpigns e s
1 how readers and writers position themselaed are positioned in relation to the
book;
T the writersdé influences on what materi .
1 fthe generat o mmuni ty of whomahd bookstargeté gnd ® 3vhom
the book is marketed;
1 the actual readers of the book; and,
1 the praess of editing and marketing the book to fit into the sales market.
Shepointed out the complexity of the connections between the contexts of production and
reception. For example, in her moddllls only depicted the intended readers in the
context of reeption, but acknowledged that the concept of the intended reader is also an
aspect of the context of production fAsinc
and publ i sher s o0 shé pckndvdedged thabadea d d iv bnieasii®qgk

influencal how future books we produced and received

2.3 Perspectives orRacein Educational Materials

Where Wigginton (2005) inferred how learners would relate to their coursebook
depictions, studies that included the views of learners and teachersrbaideg insights

into their perspectives on depictions of race in educational materials, such as EFL
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coursebooks (Canagarajah, 1993, 199499 TaylorMendes, 2009), poetry (Curtis,
2006), and cultural studies coursebooks (Talburt & Stewart, 19@fle (1992, p.10)
proposed three broad categorikat, singly or in any combination, migtescribe how
learners and teachers responded to and thereby created meanings around given
coursebook material s: i d o mé jn atheevdods, accepy ot i a
as presented, dispute a particular part, and reject. The criticisms of the coursebook
depictions by the participants in the study by Tafbe ndes suggest Ap
category. Although not setting out to focus on race, but on depictionass, gender,
and race in EFL coursebook images, Taywndes found that race dominated her
interviews with learners and teachers in Brazil. They pointed out, with a mix of sadness,
anger, and mattesf-factness, that positions of economic, political, aodial authority
were largely attributed to White people and positions of poverty and powerlessness to
Black people. TayleMendes reported that the learners and teachers identified a
disconnect between the content of their coursebook materials anéxpeiiences. She
concluded that the EFL coursebook depicti
imagesdt o0 not so much represent cul turped.as co
Canagarajah (1993,999 reported complex, seemingly rdfticting responses by the
learners in hisESL (English as a second langupgtass in Sri Lanka to theildSA
published EFL coursebook when he set out to find the reason for the apparent lack of
student motivation to learn English. In interviews, learnerpressed a positive
orientation towards learning rules of grammar as preparation for examinations to achieve
their English language certificate, and some learners revealed that they attended
additional, private English language lessons towards this emhgarajahl994) pointed
out that the learners chose 1i8A produced EFL coursebook over the locally produced

one on the basis that they considered it to be more colourful and attractive. He suggested
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that such features of coursebooks influenced tHectave dimension of language
learning. However, Canagarajah (19931999 found expressions of hostility, parody,
exaggeration, and mocketgwards the coursebook depictions of White Americanthe
notes writterby the learner the coursebook margins. Canagarajah argued that with the
racial stereotyping he found in the EFL coursebook was incorporated a hidden agenda of
assimilation into the values attributed to the depicted White Americans. IMgluwies
(2009) and Canagarajébund racial stereotyping in the attribution of cultural, economic,
political, and social positions to people of different races in coursebook depictions. The
findings suggest the more recent forms of racism, or new racisms (May, 2000; van Dijk,
2000), tlat are basedhot on arguments of biological superiority or inferiority but on
representations of differences which Adare
social acti oppd6)( Hay man, 1998

Yet, the | earners i n Ciathexr otarvieavghe hewsthat | as s
they expressed anonymously in the coursebook margins. The exception was one learner
Awho consistently stated that Engliash po
relevance from the teaching and textbookod
| earnersd6 approach towards | earning Engl.
materials as enabling the | eardenbi dof dpr
sociceconomi ¢ advantages associated w993 h [ p
p.96). The account suggested that how race was depicted in the EFL coursebook caused
the learners to defineow theyapproackd English language learrgnand how they
identified themselves in relation to the depictions.

Curtis (2006) recalled the way in which, as-ge@rold at school, studying the poem
called AThe | ittle black boyo by William

race. He desci bed the strong negative emotions
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feeling ashamed because of the color of r
Curtis found that in a few moments therds of the poem caused him to revise and
reaignh s r el ation to his c¢classmates on the
calling than wusualo (p.213) in the break a
turn, marginalised Curtis. Studying the poem appeared to trigger a processdby whi
Curtis and his classmates described, classified, and revised how they saw themselves and

each other in terms of race; namely, a proceasPowell and Mahboob described as

3t

racingo (Powell, 1997, p.104) and chenr ac
Aot hers cause us to construct Guitsrepordedi al
that hisclassroomwas setin a school and neighbourhood known for racial intolerance
The features of this settirmpemed to underpin timegativity of his expéence At he maii
problem for me was the feeling of i nsecu
(p.13). Thename calling and th&elings of selshame suggest the responses of Curtis
and his classmates to the poand local perspectives on raggthe timebe described as
Adomi natedod (Appl e, 1992, p . lhe)argumé@nhput ac c
forward by, for exampleHayman (1998}hat physical differences such as skin colour
may be biologically slight but are an important feature in tstdading social inequality
and peopl ednsernesxfpagea i ences

Race appeared to be involved in whether people voiced their ,véansell as how
people responded to coursebook depictiomshe studies by Canagarajah (192999,
Curtis (2006), and Taylevendes (2009). Mcintosh observed that a privilege of being
White was feeling confident t hat your Vi
having my voice heard in a group in whicl
p.293). TaylorMendes noted that only participants identified as White criticised their

coursebook depictions of people of differ
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Ronaldo, who is black; nor Casia, who is mulatto; nor Marta who is of Japanese

appearance and ethnicity, di scussed col ou
the | earners in Canagarajahodos class, pres
hand, fa remar kabl e detachment 0 cofrsesb&k3, p

during their interviews and, on the other hand, expressions of hostility towards
coursebook depictions in their anonymous glosses. Curtis (2006) declared that he would
rather have been included in a class discussion on race than follow hesteécs dec i s i
howeverwell intentioned to study tle f or m of AThe | itthehedodl
grammar, spelling, and vocabulary of the
as a éyearold had influenced him as a teacher to advocate forlélssroom as a place in

which learners:

T nfeel safe and secure, 0

T Af eel t hey ar e able to and want t o«

experiences, and

1T are Athe basis of our decisions, rat he

useful, effectivepr i nterestingo (p. 13).

Apple (1992), Canagarajal2q04), and Curtis (2006) promoted the importance of a
pedagogical space in which learners can collaborate, express their views, and give
accounts of their experiences; that is, accounts that providenatives, challenge, or
undermine perspectives that are established or predominant in, for instance, their
educational materials. Canagarajah found that such a space allowed for the recognition of
ot herwise marginalised omaca,ppfrerssiendstasmpe
blacko (p.129) messages of support that A
sent to each other in a chat forum or byail. Canagarajah focused on spaces that were

not necessarily in the classroom and did noturtle t he teacher, as
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relatively free from surveillance, especi
Talburt and Stewart (1999) found the classroom could be a forum promoting inclusion
and diversity, and thereby potentially chajerg views on race and undermining racial
stereotypesTalburt and Stewambserved gender and race to be important influences on

the experiences of a group widergraduatesom the USAenrolledon a Spanish culture

and civilizationcoursein Spain One of the students in the group, Misheila, described
herself in terms -9kinaed, asam@l AAkr 0Oc ddaAhA
reported being particularly singled out asidcriminatedagainst on the basis of her race

in Spain. Mishe# criticised her coursebooks on Spain for not discussing race and thereby
being irrelevant to everyday experiences of racism. She attributed the absence of
discussion of race to the coursebooks not having been written with African American
people in mindShardakova and Pavlenko (2004) examined the construction of identities

in Russian language coursebooks. They argued that biases and oversimplifications in
language coursebooksight not only negatively affect learners but also deprive them of
linguistic resources with which they could express their views and even defend
themselves against those who might try to oppress and marginalise Ttaaut and
Stewart reported that the studentsodo expe
content of their coursand their learning inside the classroom. Despite the coursebook
omission, thereforeTalburt and Stewart reported théae students werencouraged and
enabled to discuss, share, compar e, inter
and perspeotes on raceWith the focus orthe needs oESL studentsBenesch (200)

and her ESL classollaborated and found new ways that the students could deal with and
respond taunwanted attentions froqersistent military recruiters on the college campus,

through theclassdiscusgonoft he st udent sO0 experiences.
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Following the publication of his study, CanagarajaB99 reported communicating
with a writer of the EFL coursebook to which his class inL8nka had had conflicting
responses. Through this communicatiQanagarajah dent i fi ed At he wi 0
the intentions of textbook writers and the reception of their material by periphery students
and t e ac h disohservatiprsuppdris propsals from studies of depictions of
race by Yamada (2011) aggnder by Haines (1994) addnes Kitetu, and Sunderland
(1997) in EFL coursebooksThey proposed thatoursebook analyses that include
consideration of the app mpilatoh sush as elatians d s ¢
between coursebook content and editor and writer vatoes] be illustrative
Researchers have drawn conclusionsthe process of coursebook compilatioom
their examinatios of published Business English materials (Flirsge2005; Williams,
1988) and EFL coursebooks (Alptekin, 1993)iscuss examinations of Business English
materials further in Section 2.4. HowevElinders (2005) and Williams (1988) suggested
that the content choice for published Business English rakstenften betrayed the
intuitions and preferences of the material writ€r®m his examination akpresentations
of culture,Al ptekin (1993, p.139) inferred that
feelingso containedliectedut ebawok t ma,sér ioav
thuswr i ters had taken the fArel atively easy
Prowse (1998) studied correspondence tedresults ofjuestionnairesrom sixteen
English language teaching (ELT)aterials writers. His findings confirmed that, while
working to the framework of a syllabus, most of the writers largely relied on their
intuition in the compilation of materialsStudies of the process of compiling ELT
materials and that included ethmaghic techniquesould, & Harwood suggested,
Afenabl e researchers to interrogate and cr

the industry, and20i0p.1®uggest alternatives:
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2.4 Examinations of Business EnglisiCoursebooks

Crookes (2010) gygested thatthe TESOL convention panel in 2001 indicated an

increasing attention to race IMESOL. The study by TayleMendes (2009) draws

attention to race in Business English language education, through the encompassing of

race and Business English cseipookslearnersand teachers her study of gender and

race in EFL coursebook images. Of the participants that she interviewed in the study, a

learner and three teachers commented specifically on depictions of people of different

races in their Busines Engl i sh cour sebooks. The | earn

directed at the predominance of White people and the allocatiposdfonsof authority

to White people. For example, a learner, Vinicius, who brought his Business English

courseboolnsightsinto businesdo the interview, observed of the coursebook images

t hat ybédg vsewhit®é ( T-Mentes,r2009, p.74), and a teacher, Glemerson,

commented on an image in the samed Theur s el

Puerto Rican is workirg {4)p The comments indicated that depictions of race are an

issue that is relevant to Business English coursebooks, and, as-Mayldes pointed

out, an aspect of their coursebooks on wHedrners and teachers have opinions.
Examinations of Business Eigll coursebooks, such as those by Bargappini et

al. (2007), Chan (2009), Dow (1999), Nickerson (2005), and Williams (1988), have

focused on the extent to which the materials related to the language used in business

settings. Dow (1999) compared haxperienced business people and Business English

learners enacted a coursebook activity that was a business negotiation. Bzingaplani

et al. (2007) and Nickerson (2005) examined published Business English coursebooks for

reference to the use of reseh findings in the development of the coursebook content

and found fewsuch referenceChan (2009) and Williams (1988) focused on language

use in business meetings. Williams found that how business people used English in their
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meetings bore little miilarity with the language for meetings presented in Business
English coursebooks. From his review of the findings from research on business
meetings, Chan constructed a checklist with the aim that teachers and coursebook writers
could evaluate materials hen choosing or developing Business English coursebook
materials on the topic of meetings.

Additional studies of published Business English materials, such as by Flinders (2001,
2005), Reed and Nolan (1997), and St John (1996), have focused on pedagogic
approachesand syllabus design Examinations of materials have considetaginess
skills, such as negotiating; business areas, such as finance; language use in business
settings; and, methodologies derived from business studies, such as the use of case
studies. In addition, Flinders (2001, 2005) considered the inclusion in the materials of
intercultural communication skills. Reed and Nolan (1997) pointed out that the writers of
the New international business Englisioursebook acknowledged contributionstlire
form of comments and suggestions from coursebook users from around the world
However FIlinders observed that in gener al t
writers of the Business English materials] are using research findings whic¢hetell
what i nternational (as opposed to Britis
(2005, p.174).

Where studiesof published language education materials, such as Business English
materials (Ayers & van Huyssteen, 1996; Flinders, 2001, 2005;, R&&®) and EFL
coursebooks (Matsuda, 2002a, 2002b, 2003), included accompanying audio recordings,
they reported that speakers of English with American or British accents predominated.
The studies of Business English materials coedist reviews and surgys. They mael
brief reference to the audio recordings,

although we do get the occasi onal Marketr ei gn
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leader portfoliov i d e o, and At her e aphatehe cantetpartwille t h
i nevitably speak British RPOIng fyiewofdshe & v a
coursebookBusiness opportunitiesThese references indicate that with the audio
portrayalsin Business English materiat&n comeconceptualisatios of business people,
such as that they typically speak English with British accents and work in Britain.

Matsuda (2002a, 2002b, 2003) examined EFL coursebooks produced in Japan. Her
description of the English speakers depicted in the coursetmadériat drew on the
model proposed by Kachru (1985). Kachru identified three categories of English language
use according to the status of the languageamouscountries and conceptualised the
categories as three concentric circles. The expanding circle teahsfscountries in
which English hadcho official status, for example Brazil, China, and Japan. The outer
circle comprised countries in which English became an official language as part of a
process of colonisation, for instance India, Singapore, and 3duita. The inner circle
included countries, such as Australia, Canada, New Zealand, thendKtheUSA, in
which English wa the national or official language, or one of two national languages in
the case of Canada. Matsuda found that the English ggedkpicted in the EFL
coursebooks were mainly from or locatedJapan,or countries of the inner circle. She
suggested that the Japanese people depicted were evocative of the target learners in Japan,
fas prototypical e x amptl rees tod x tElFdo H 2@ raied is¢
2002a, p.190). English language use wWaatsudafound, almost exclusively American
English (2002b, 2003), and it was closely
l nner Circle count r438)depidedid thepirmaggs lardadeading 0 0 2 |
passages that, with the audio recordings, also constituted the coursebook materials.
English language courseboaepictionscan suggest close and narrow associations of

particular accents with people of specific backgrowamtdconstrained conceptualisations
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of, for instance, Englishspeaking businesspeople Matsuda and Friedric2011)
observed thasuch conceptualisationsuld lead tocultural profiling inEnglish language
classroom discussions, such as Nfstereot
interaction that are very shallow (e.g. when greeting Americans shake hands, Brazilians
ki ss, J ap an e s e. Matsuda,andd-tiedricagvocatédpfoc@urse materials
and classroom activities that exposkdrners tospeakers of English from diverse
backgrounds and that not only acknowledgeiit he need f or studen
appreciative and somewhat preparedtfdne encounter with other
(p-337) but also challendsuch tendencies to stereotype

Graddol (1997) observed that people conventionally assddiagetraditional notion
of native English speakers with that English speakers frormner circle countries.
Romney (2010) argued that there is a pervasive emphdsigylish language teachimg
the inner circle and the White native English speaker. For examplg) interviewed
ESL teachers in Canadaho reported some learners believednly native English
speakers know Ar ealy dVvhit& pegdlei aaldhbe aative Englisha t
speakeroriir e al 0 Ca n a5B0) Addisona] s8agciieysugh as Rubin (1992)
and Shuck (2006yvho studiedthe views of undergraduate students in the USA, have
observedassumptiosof a persondés English speaker st
rat her t han on t he . RPommeg terméds thesppemdmenais En g |
Al i nguistic raci aln the areafof Englishgangudg® @dching, ap . 2 €
A mi n 0 s illustrated dnd Romney arguedhis racial profiling of an English speaker
canencompass t he perowrenmshipsoftidada n gunade :t yhtame
English as the language of white native $gpear s i n t he inner <cirec

2010, p.23)
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Thefindings of Ami nd s ( 1%§gésjedhat Englidhylanguage learnevalue
native Englishspeakersand, by association, White native English speakeesr other
speakers of Englisizurthermorea preference foWhite native English speakefiiom
inner circle countries has been observed in descriptiortsngfish language¢eachers
soughtin job advertisements, as reported by Mahbd2®09) and Ruecker (2011 he
influences of such Vaations are suggestet, for example, thdindings of Kubotab s
(2011) study of English languageconversation clags in the city of Hasu inJapan
Kubotareporedthat White native English speakers taught most of these classkthat
class dscussion topics includethe teacherg experiences and the cultures of English
speaking countriesThrough classroom observations and interviewth learners and
providers of the English conversation clasdésbota found thakearners were drawn to
the classes by theiattraction to native English speakensd White people antthat they
sought, through their English language class, inclusion with people who were fluent in
English. For instance, @ owner of abusiness that providedEnglish language
convesationclassestatedfil| cano6ét attract students unl e
they prefer wB4) Canstructorscohrace, £0glisti gpeaker status, and
cultures Kubota found underpimed the economicsuccess of the English lgmage
conversation classesKubota argued thatthe White native English speaker was
constructed as@ommodity thatisian exoti c i con to be consu

Relations between depictions of raaed portrayals of native English speakers in
accompanying audio recordings were not examined in theestbg Matsuda (2002a,
2002b, 2003)f EFL coursebooksr the studiesy Ayers and van Huyssteen (1996),
Flinders (2001, 2005), and Reed (2006)Bisiness English material. predominance
of depctions of White people and a stereotyping of people of different races were found

in studies of EFL coursebooky Canagarajah (1993999, Clarke and Clarke (1990),
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Taylor-Mendes (2009)and Yamada (20113s discussed in Section 2&)d by Taylor
Mendes(2009)in Business English courseboolks discussedbove An examination of
racein Business English coursebook matertaist includes the English speaker status of
the people depicted could provide insights into relations between constructions lef peop
of different races and native English speakeisettings where people seek to establish or

improve their position asusinespeople doing business in English.

2.5 Summary and Conclusion

Studies show thatacial bias and stereotyping are issuegd@pictionsof people and
constructios of subjects of study in educational materials within and beyond TESOL
Findings suggest that analyses English language teaching materialsed to include
consideration of uses of imagesdspoken and writtemvords in depictionsof English
speakers of different raceStudiesthat included ethnographic techniquegve shown
that depictions of race in educational materials are of concern to learners and teachers and
can influence theiexperiences ofearningand teching However, esearch on Business
English language materials lacks a focus on depictions of$aa#iesare also lacking on
the influence of people whoare involved in the process of compilireglucational
materials Studies of Business Englishmaterals and their compilationcould provide
insights into the depictions of people of different rateshe materialsand how the
depictions came to be the way they are.

Chapter3 presentghe approach taken towards the examination of race in Business
English coursebooks in this study and the research questioguitkd the selection,

collection, and analysis of the data.
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Chapter 3  Research Design

3.1 Introduction

In Chapter?2, |1 argued for greater attenticio racein researb on Business English
languagematerialsand their compilation

In thischapter | describe the appeazh taken in this studyn Section 3.2| present the
research questiorin Section 3.3 | present the resedrcstrategy towards answeringghi
guestion. Section 3.4ntroducesthe seven Business English coursebooks and the
interviews with writers of four of the coursebooltsat constitute th study, andhe
methods ofcollecting the data. Section 3.5 presents the methods of data analysis
provide more detailon the research procedures ihapter 4, with theaccountof the

research findings. Section J6ovides a summary olfie chapter

3.2 ResearchQuestion

The aim of this study was to identify ways in which uses of images and words contribute
towards constructions of race in published Business English language coursaleoks.
research question focuses stedy on the ways in which coursebook writers construct
race and how notions of ra@e constructedn the composition and compilation of

Business English language coursebooks

In what ways do coursebook writers contribute to and reproduce representations

of people of different races in their Business English coursebooks?

The research question was addressed through the analysis of seven published Business
English coursebooks and interviews with writers of four of the coursebooks. The

combination of coursebook analysis and interviews allowed for the consideration of the
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Bushess English coursebook writersodo perspe
content.In Section3.3 | present the resedrcstrategyemployedto respond tothis

guestion.

3.3 ResearchStrategy

The foregrounding ofacein this studyaligns with the wdk of Crenshaw, a proponeat

critical race theoryCrenshaw (1988) presented the expansive and restrictive views of
equality as a way texplain the failure of legal remedies lhaing aboutracial equality.

She defined the expansive view as focusing qoakty as an outcomeredressing
manifestations of inequalitiesand correctinghe consequences @ast acts ofracial
discrimination Remedies rely on the courts to eliminate the influences of racism and
redress inequitable outcomes through the appbicaif policies towards entire groups of
people on the basis of, for exampl e, t he
equality as a process and disrupting underlying treatment that generates inequalities.
Remedies, such as auwliscrimination lavs, focus on preventinguture acts of
discrimination involving individuals. Crenshaw argued that these two views of equality
need to exist together sinceetrestrictive view maintains an established situation and
does not address or corrélae consequences pést acts ofacial discrimination, anche
expansive view does not question the underlying framework that generates such acts. For
example, where the views do not exist together and people are considered to have been
treated equally, nequal results might not raise questions. TamdsonBillings, and

Grant( 1993) employed Crenshawb6s (1988) expal
educational policies. They concluded that the restrictive interpretation of
antidiscrimination laws nhibited African American studentsom benefiting from a

public school education, and advocated for thiegration of an expansive view of

education and equality in outcomes for all groups of students. For example, their vision of
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the programmes of studpvolved an integration and examination of social issues, for
instance issues of race, that were releva
enhance al kc osntcuedpetn tasndd sreel sfhagsonBillifigs, & Grarg,e r s 0
1993, p.22).

I empl oyed Crenshawds (1988) views i n n
English coursebooks; namelinterpreting her expansiveand restrictive viewsn the
analysis ofdepictions ofrace in the Business English coursebooé&terialsand the
coursé 0 0 k  w perspeetivesod race in the Business English coursebookk.
combined Crenshawos (1988) v i efovgnjusticest h  t h
including racial injustices,detailed by Fraser (1995)These remedies consist of
affirmation and tansformationthe foci ofwhich align withthose ofCr e n s (188®)0 s
expansive andestrictiveviews, respectively. Airmative remedies focus on correcting
inequitable outcomesvhile ransformative remedies focus mstructuing the processes
that underlie such outcomes Fraser argued furthermore that recognition and
redistribution constituteintegral dimensionsof the outcomes and processes of racial
justicethat can inform remedies for racial injusticéhere the aim of recognition is to
valorise features associated with people of different races and the aim of redistribution is
to remove race, Fraseidentified the contradiction Hdw can antracists fight
simultaneously to abolish &éraced a8ld t o
However, & Hayward (1998) pointeolt, it is not notions of race as such but racial order
that is the problemTherefore, while the aim of recognition is to valorise features
associated with people of different races, the aim of redistribuaorbe to remove
patternghatdevalue, exclude, or marginalipeople on the basis of their racather than
necessarily to remove racér aser 6s (1995) vision of af

remedies includes recognition and redistributisifirmative recognitionaccords positive
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valuaion to people who have been devalued on the basis of their Affaeative
redistribution reallocates outcomes to remoweequalitiesbased on peopl e
Transformative recognitiorestructuesprocesses that underlibe devaluingof features
associated witlpeopleof different races. Transformative redistributionestructues the
processes that underlie patternsthe allocation of outcomes that devalue, exclude, or
marginalisepeople on the basis of their ra¢ecombined the dimensions of recognition
and distribution with Crenshawdés (1988) €
examination of the Business English cour s
perspectives. By interpreting recognition ardistribution in this way in my examination
of race in the Business English coursebooks, | question who is recognised, to whom
resources are distributed, and with what implications.

The role of language use in constructions of race as a social phenommenoentral
concern of this examination of Business English language coursebooks. My view of
language aligns with that of Halliday (1985, 1994; Halliday & Matthiessen, 2004) and the
systemic functional linguistic (SFL) theory of language. From an SFLpeetise,
|l anguage is a Aresource for making meani |
with potential for choosing between meanings. Language is, therefore, a resource that
people, such as the coursebook writers, draw on in the constroftraeanigsin their
coursebooks. The focus on meaning in SFL allows for the consideration of uses of images
and words in thexamination of race ithe coursebook materials. The view holds that
choices between meanings are realised in, for example, uses of Waitidaf, 1994)
andimages(Kress & van Leeuwen, 1996) pursued my research aim through tbatsed
analyses of the coursebooks and interviews with the coursebook writers. | relied on

gualitative interpretations of images and words tedr role inconstrudions ofrace.
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The Hallidayan conception of choice (Halliday, 1975) refers to the relation of language
use to deliberate, unintentional, and habitual acts (Kress, Hasan, & Martin, 1992).
Language use carries meaning not only through the choieds ut also through the
Apotenti adt mzdh®i s i gi nal italics]o (Chri
Meaningmaking involves what is foregrounded and what is omitted and absent; such
choices therefore presuppose meanhadbdlkdgr ovars
(Halliday, 1975, p.124). To examiriee choices made, as manifesidepictions of race
in the Business English coursebook materifis study drew on the complementary use
of critical discourse analysis (CDA) with SFL seen the work of, for example,
Fairclough (1992andvan Leeuwen (199&€008). Van Leeuwen1996 2008) examined
how people weredepicted in a range of publications, focusing the analysis on
constructions ofacial orderin expressions of racism. He found patternsses of words
(van Leeuwen, 1996) and images (van Leeuvfi§g that functioned to include or
exclude peopl e. Huckin (1997, p.82) descr
of textualisation, becausetlie writer does not mention something, it often does not even
enter the readeros mind and t Wswnlesswenot s
(1996) pointed out, an analysis of how peopledepictedneeds to consider more than
which people arencluded, which excluded, and how much coverage there is of particular
groups of peopleTowards this aim, the work of vareeuwen(1996, 2008)jnformed the
analysis ofhow Business English coursebookiepict people of different races For
example, the sdy includedhow people are depicteth active or passive rade as
individuals or groupsand in relation to thBusiness Englisicoursebook reader as more
di st ant(van lceeutvenr1996, p.48) closer to their experiencasdiione of ug
(van Leeuwen, 2008, p.138How people of different races are depicteccoursebooks

and how they are depicted in relation to the coursebook reader can express racism subtly

28



and less explicitly inas van Dijk (1999, p.148) suggestéddt he syst emnmamdg i ¢ f
and emphasizing of our good actions and their bad ones (or the backgrounding of our bad
actions and tirhSedtaon 3.5.21 pralideomore defail an theethods and
procedures used for thanalysis of images and words the Business Enggh
coursebooks

The perspective taken in this study was broader ttetnof van Leeuwen (1996, 28)0
and further CDA researchers, such as Reisigl and Wodak (2000, 2001), and van Dijk
(1991, 1992, 1999, 2000, 2008), in that the focus was on race, tlasimeracism For
example, van Leeuwen focused aentifying ways in which peoplevere depicted
negatively, such as Athe strategy of depi
held in | ow esteem or regarded as subseryv
aimed to identify ways in which peopié different racesre defcted whetherpositively
or negatively and analyseBusiness Englishmaterials that may or may not involve
expressions of racisni.his perspective aligns with one that Martin (198%2 termed
fipositive discourse analy®igPDA). Martin (1999, 2004)sugestedthe approacttould
complement a CDA perspectivkroughallowing for theinclusion of materials thatre
admiredand examples adctions thaendeavour againsictionsthat dominate

Appraisal theoryMartin & Rose, 2003puilds on key assumptions and claims of the
SFL framework (Halliday, 1985, 1994; Halliday & Matthiessen, 2004)e use of
appraisal theoryenhanced th€DA perspectivethroughproviding insights into the role
of languageusein constructingsocial rolesand relatonsPe opl e6s emoti ona
form the basis of and sustain values and immanent social phenomena (Prinz, 2007). The
analytical categories of appraisal theory, sucChArREECT, APPRECIATION, andJUDGEMENT
in the category oATTITUDE, allow for the identification of orientations in valuatioirs

expressions of emotions and opinions in relation to people of different. rgides
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categories are presented in small capitals to distinguish them more clearly from the
meanings of the expressionAs Lin and Kubota (2011pbserved expressions of
valuations cancontribute towards racism througbonstructions thatpolariee and
dichotomi® people on the basis of rade Section 3.5.2, | provide more detail on the
methods and procedures used for the armsabfsexpressions of emotions and opinions in
the Business English coursebooks.

From an SFL perspective, the specific social context activates language use that in turn

contributes to the construal of the social context (Hasan, 2004). The construction of

meanings i s systematic and motivated, n o't

organisation, social context and language are related to each other inaa hoc
manner 0 ( Has aS$FL focuse80d which meanings) and uses of language are
probable, more likely and less likely, and not what is determiAadcexamination of what
constitutes a normal, natural sequence i

needs to include consideration of the situation itself. Analysis, therefeees to involve

extended passages of contextualised language use and not decontextualised sentences or

utterances (Christie & Unsworth, 2000p this study, the examination of relations
between features of the Business English coursebooks and prockasesfdrm
constructions of race in the coursebooks aligns with the views of Fairclough (1989, 1992,
1995) and Mills (1995). Fairclough (1992) advocated the inclusion of insights from
people who produce and interpret texts in combination with the analiyglse texts
themselves. As outlined in Section 2.2, Mills (1995) argued that features of the contexts
of production and reception to a given text influence a published book and the relations of
readers and writers to the book. | integrated analyses afotnsebooks anohterviews

with writers of the coursebooks on the compilation of their coursebooks in an

interpretation of Fairclough and Mill sods
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My intention in carrying out this study was to present important rather than typical
cases in point, and not to carry out a survey of representative Business English
coursebooksFor example, the generation of theory out of the findings from the wstasly
a purpose of the desigi¥et the findings may not be so representative that they can be
applied generally to other cases (Bryman, 2001; Yin, 2008) was the ainfor the
findings necessarilyfo be so By basing the analysis and findings on seeeuarseboks
andinterviews with five of theiwriters the aimwasto see specificity in some firgetail
A problem of involving small numbers is the potential eresding | bring to the study,
in either what | see in the individual cases or the claims | make them about race in
Business English coursebooksiiew the research findings as influenced by myself and
not the only findings that could be constructed on the Business English coursebooks that |
examined | was closely and reflexively involved in tlresearch process. | needed to
restrict the number of coursebooks and interviews so that | could interview the
coursebookvriters and analyse the data myself, rather than rethevdataat a distance.

In addition, Iwas finding relations witltclaimsmade n research studies on, for example,
notions of race in TESOL and how they have been construstdétle same time, | tried
to design a research study in which what | constructed could not easily be seen as

arbitrary,such anly the views of the five wrrs.

3.4 The Data

The studycomprised the examinationf race inseven published Business English
coursebooksThe analysis of the coursebooks was informed by interviews with writers of
the coursebooks, in which they shared their perspectives on compilirmpuhsebook
they had written. | includé seven published Business English coursebooks, their
accompanying audio components, and an interview with writefeurfof the selected

coursebooksl broughttogether the findings of coursebook and interview aesyo
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examineconstructios of racein the Business English coursebookprovide more detail
in Sections3.4.1 and 3.4.2n how | selected the Business English coursebooks and
coursebook writers; gained the consent of the participants to includeirind@ study;

and, collected and recorded the data.

3.4.1 The Business Englistcoursebooks

| selectech sample of published Business English coursebibais

1 weredesigned to medhe English language needs of business people whoiwork

English

1 could beused as the basis of a general Business English pandstherefore

1 were not devoted wholly tone topic, such as one language skill or area of business
Other decisive factors in the choice of the coursebooks were that they be current,
internationdly available, and established materials ire #rea of Business English
languageeducation. The surveys of published Business English materials by Flinders
(2001, 2005 provided a guide towarda selection ofwell-known and established
Business English cosebooks. Flinders (2005) observed that publications from
Cambridge University Press, Macmillan, Oxford University Press, and Pearson Longman
dominate the materials that are available to Business Englsinersand learners. |
therefore read the informanh provided on theBusiness English coursebooky these
publishers in thie catalogueswebsitesand the cover pages and introductory prefaces to
the coursebookswith the aim of including coursebooks published by each of these
publishing houses

Basedupon the above criteria, the sample comprised the following Business English
coursebooks:

1 New international business Englisdones & Alexander, 2003) publigheby

Cambridge University Press;
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1 In company intermediai@owell, 2002publishedoy Macmillan;
1 International express prmtermediate (Taylor, 2004) published by Oxford
University Press;
1 Quick work preintermediatgHollett, 2000)publishedoy OxfordUniversity Press;
1 Firstinsights into busineg&obbins, 2000published by Pearson Lgman;
1 Global links 2(Blackwell, 2001 )published by Pearson Longmamd
1 Market leader intermediatéCotton, Falvey, & Kent, 2005ublished by Pearson
Longman.
Each of the coursebooks has an audio componentstlzat integral part of the language
leaming materials and the coursebooks includeanscripts of the audio recordings. |

therefore included the accompanying CDs of these recordings in the sdmyaeerials

3.4.2 The Business English coursebook writers

| set out to interview the writers or edisoof the Business English coursebooks under
study. The sevencoursebooks that were selected for the study determingoetde to
approach for an interview, as people involved in the selection and compilation of the
courseboolcontent | was able tacontact writers of four of the seven Business English
coursebooks by means of their email addresses, which | found either through my
membership othe Business English Special Interest GroupAGEEFL (the International
Association of Teaddrs ofEnglish & a Foreign Language)r throughan internet search.

| sent the Information Statements and Consent Foontke writers by emailcopies of
which are inAppendices B and Cand we discussed the study and their proposed
involvement in it.All the writers | contacted agreed to an interview with rheid not

find the contact details of the remaining writers, nor did | contact the editors of the
Business English coursebooks; time constraints did not allow me to try either. Including

the perspectives of theditors ofthe Business English coursebooks would avoid a one
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sided view on the compilation of a published Business English coursebook and could be
an insightful addition to the data that was collected.

| had four interviews in total: one interview withwriter, or writers, ofour of the
Business English coursebooks. In the case ofwnters of a Business English
coursebook, instead of an individual interview with eachwaoter separately, |
interviewed the cavriters together. This arrangement washat request of the eariters
of one of the coursebooks. | found this arrangement to be a practical and effective method
of interviewing multiple writers on their earitten coursebook. The ewriters were able
to draw on their familiarity with eaclothe® shared experiences of compiling the
coursebook, corroborating and elaborating on points as they raised them during their
interview. | interviewed the coursebook writers between JanuaryAgprd 2008. The
interviews took place wherever was conveniertt as free from distraction as possible
for the purposes of comfort and maintaining confidentiality (Taylor & Bogdan, 1998),
namely an office or a nearby restaurant. During pleisod,a faceto-face meeting proved
not to be practical in the case of onei vire r and | took up t he
interview by telephone. The length of the discussions on their coursebooks varied from 45
minutes to two hoursas shown ithe Table of interview details lyppendix E.

The schedule for the interviewseeAppendixD) was designed towards examinitng
writersd contributonsto representations of people of different races in their coursebooks.
The prepared questions guided the progress of the interviews (Kvale, 1996; Patton, 2002;
Robson, 2002) and focused aspects of the studyasked the participants to describe

themsel ves I n t er ms of race to gain i n

rys

perspectives on race and constructions of nad¢be Business English coursebookbe
interview topics progessed thematically to help | oceze

relation to each other (Patton, 20@2)d the selection and compilation of the content of

34



their Business English coursebmkuring their analysisThe schedulelso includes
guestionson:

1 thewr i tinealvénsent in the compilation of their coursebook;

1 the selection and organisation of the coursebook materials, with specific reference
to the images, reading passages, audio recordings, and cultural content in their
coursebook; and,

1 the constrats and limitations on the selection and organisation of the coursebook
content regarding representations of people of different races, such as the
influences of any guidelines from thepublisher and the availability and
accessibility of resources.

At the same time hie interview schedule was designed to elicitititgvidual writerés
perspectives (Patton, 2002; Taylor & Bogdan, 1998) writers and Iraised topics
during the interview process (Patton, 2002). | modifiianged the sequence, air
omitted questions in response to the progress of each specific interview (Burns, 2000;
Patton, 2002; Robson, 2002). This flexibility in the use of the interview schedule
facilitated thewriters giving their points of view in their own words (Kvale, %) and
allowed for the integration of new questions into the interviews. The data collection and
analysis were in this way interrelated processes (Corbin & Strauss, 1990; Glaser &
Strauss, 1968; Merriam, 1998) and, furthermore, interactive in naturenf@ha2000).

| included nordirective forms of questioning within the interviews; that is, | chose
wording through which | could keep the focus onuwhe i tatitudesband experiences in
relation to the research topic and aimed not to lead, influencenstrain the direction of
t he participant s responses. I p ‘endedu e d
guestions ( Pat Whancriteria Gidyduy use @asnuttowidoayau idéntify

your self i n Theefarnmirg of ahke intendesv ep8tions aimed to contribute
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towards the credibility of the study, which might be reduced if participants said what they

t hought I wanted them to say (Burns, 200
(Benwell, 2005, p.160) to the interviews that severetiuced how candid their responses

to my questions wereDuring the interviews, | elicited further and more-depth
information through a range of folleup prompts and questions which:

1 allowed more scope for participants to clarify and expand upon gheteptions
(Bur ns, 2000; Patton, 2002; Tayl or & E
exampl e?0;

T included the intervieweeds own words
information (Taylor & Bogdan, 1998) and to maximise the individual voice of the
interviewee, such as fiYou said [intervi

1 were detaioriented probes (Patton, 2002; Taylor & Bogdan, 198&t is the
Awho?o, Awher e?o0, Awhat ?0, a et thorefidetdile n ? O
on the incidents andecisions that the writer wdalking about.

All of the writers gave m@ermission to audio record itheénterviews.At the start of

interviews, | showed the writers how to stop the recorder from recoritigr a writer

or | stopped the recorder at timegen someone interrupted the interview or we were
talking on a topic that a writedid not want included in theesearchdata. Otherwise, the
presence of the audio recorder did not seem to affeatparticipdion in the interviews

| transcribed the audio recordinggo Word files myself to increase my familiarity with

the data. | kephoteson detailsthat might not be obvious from the audio recordinfjithe
interviews such asvhich page and feature of a coursebook a writer was pointing to while
making a commenpreparations for and reflectionat h e d ay 6,andidecisians v i e w
made during the interview proce®ofgdan & Biklen, 1992; Patton, 2002yemoved the

A

writers 6 names and any personal and professio
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writer from the transcripts and quotations from their interviewsrder to protectheir

privacy and establish the anonymity of the information they gave. | allocatk$ ¢o

each writer by which to identify them in the transcripts and refer to them in this report.

For example | refer toWriter A as distinct from\Writer B or Writer C and attribute, for
exampl e, dmmenteo AdWsi t er A, Caopiesbfahe intereiew, 200

transcripts are included on tl® thataccompanies this thesis.

3.5 DataAnalysis

The analysis consisted of two magtages The identification of themegocused on
identifying how much coverage there was of people of different races and patitims
this coveragen the seven Business English coursebodkse findings informed the
selection of extracts from the coursebodiet were illustrative of the themés further,
more detailed analysiS.he analysis othe extract§ocused oridentifying how people of
different races were depict@dthe images and words.

Section 3.5.1 presents the procedumr identifying themes in th8usiness English
coursebook materials andénviews as a whol&ection 3.5.2resents therocedurs for
analysng the coursebook extractlth Chapter 4) provide further detaik on theanalytic

procedues and methodshere they develofsom the findings

3.5.1 Theme identification.

The identificationof themes contributed towards relatithg findingsfrom the analysis of

t he writ erts those fnrotn ghe vamalysies the coursebook material3he
findings from the Business English coursebooks informed the development of the
interview questionsand the finding$rom the interviews informed the further analysis of

the Business English coursebooks.
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The examination of théBusiness Englislsoursebooks included the images and words
in the coursebook materialsexamined thenaterias for whetheraceas a subject oifor
example, adescripor of a persorwas mentioned or discussétough theuse of terns
such agace Asian Black andWhite or their derivatives such aacial andracism The
procedure included the spoken and written wordsn the coursebooksand their
accompanying audios recordings

The examination oflepictions of people in the coursebook imaglswed forthe
consideration of the place in the construction of people of different radcesthe
coursebookmaterials | was alke to categorise people depictedtlire images in terms of
race that | was familiar with, namely &sian Black andWhite and according to my
preconceived notions of physical features associated with Asian, Black, andpétpte
from my everyday experiencess Omi and Winant (1994) arguea, the differentiation
of people on the basis of race, tinember, names, arfdaturesof racial categoriethat a
personmay s el ect relate to the i nf lcumstances,s
experiences, and perspectives on racariafions in physical features are gradual, not
discrete, andOmi and Winanpointed outin the absence of clear criteria for assigning a
person to a racial category, categories are subjective anddingdiification is imprecise.
An exampleof an implication of examinng depictions ofrace in coursebook images
might be Sleeter and Gradt$1991) report of the difficulties they experienced in the
identification of physical features that they couldasate with people of particular races
Sleeter and Grant identified five racial categories in images of Americans irséwdy
coursebooksWhile they reported often having difficultieglentifying Hispanic and
NativeAmerican people, they did not report problems identifyksgan Black andWhite

American people.
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| identified visible physical features the depictionsvith regard to skin colour, facial
features such as the shape of the eyes and nose, and tiairacal texturel applied the
descriptor unidentified to the imagesshown in Figure 2because | was unable to
categorisehe visible physical features of one or more of the people depictédias
Black or White In Chapter 4, | present examples of gea from the Business English
coursebooks in the study to which | applied the descripdgran Black and White

through the description of the research findings.

Figure 2. Unidentifiedimages in théusiness English coursebooks (top left to
bottom right: Jones & Alexander, 2003, p.125 & p.125; Taylor, 200® &
p.68).
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A tension exists in bringing this approach together with the research aims; that is,
using racial structures, a form of esserdiali to question constructions of race (Kubota,
2004). Applying racial descriptors to visible physical features of people is not a neutral
process.The use of theacial terms as descriptors and analytic categories in this study
assumes their existence @structswith which people divide groups of peopleruns
the risk of my perpetuating stereotyping, however unintentionally, through the research
process (Kubota, 20@p As, for example, Kumaravadivelu (2003) pointed, otlite
descriptorAsianconflaes and homogenises complex features that people conventionally
associate with people within and across countries in the region of Asia, such as China,
India, Japan, Korea, and Thailaithe application of the descriptors is not to suggest that
they only escribe physical features and are unrelated to additional features that people
may attribute to themselves and others, such as whether and how a person speaks English,
or the country from which a person originatelsring features associated with raseder
a descriptorin the analytic approach to explgrexaminge and discusspatterns and
connections in the constructions of race in the Business English coursebook materials.
The descriptors serve asanchor or fist arti ng p otothetasalysis( Sai d

On the other handis Pollock (1999, 2004) argueal/oiding or neglecting to discuss
race can imply expectations of racial discriminatmnits acceptability, and thereby
perpetuate discrimination. Use ttie dichotomoudlistinctionsWhitesand norWhites or
Westerners and neWesternerscan perpetuate practices that centrally position White
people in terms of visible physical featuresuntries in the West, such as Britain and the
USA; and featuresassociated with such people and coustrighey canconflate White
people with people of countries in the West and overlook the possible similarities and
shared views and experiences of diverse individuals and groups of pEoplanalytic

approach tried to move away from making such dichot@wligtinctions in descriptars
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In the examinatiof race inthe Business English coursebomkages | studied

1 the depictios of peoplein the images;

1 the composition of the images of peq@ad

1 the placement othe images of peoplen relation tothe subjectmatter of the

Business English coursebooks.

Thethree stages we similar tothosefollowed by Ferree and Hall (1990) in their study
of gender and race in sociology coursebook imagash stage of the analysis allowed
for different insightdnto howtheimages of people of different races were included in the
Busines English coursebook materials.

The firsttwo stage focused on the number of imageat depictedhe visible physical
features ofpeople of different races and who was included in theseimages. The
examination was athe overall presencef people ofparticular racesn each imageand
not thenumber of people.The more detailed examination of how people were depicted
within individual imageds described in Section 3.5.Rincluded the images of objects
that represented people, such as statues, ornaments, and dolls. | excluded the images of
people in which the details of physical features were not visible because the features were
in shadow, blurred, contorted, largely eoed, too small, or were not showrvisually
scanned each page for the inclusion of images and focused my attention on thelimages.
deliberately did notpay attention tahe words on the pages as | made natesthe
images in order not to be influencad my descriptios of the people by any additional
information on the people that the wosdgrounding the imagesight have provided.

The first stage of the analysis allowed for the examination of the occurrence of images
thatdepict physical featuressociated with peoplef a particular race, regardless of who
el se mi ght be in the i mage, whi ch Ferre

p or t rThe sedonddstage of the analysis shifted the focus to the image as the unit of
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analysis and to the digion of relations between people of different rades example,
whether images exclusively depicted physical features associated with people of a
particular racewhchFer ree and Hal l (1990, p.506) t
depicted peopleamorgst peopleof different races. The third stage of the analysis
examined which subjectsn the coursebooksvere associated with greater racial
inclusivenessn the accompanying coursebook imagHse extent to whicimclusiveness
is present suggest®w the subject was conceptualised in relation to race in the Business
English coursebookd. notedon Excel spreadsheetise descriptors of the images and
their locations in the coursebook materialsdtallied thefrequency ofeach descriptod
examired the distribution of the images throughout each courseboodmpared the
findingswithin and across the seven coursebdoksonsider any patterms the presence
absence, and frequency of the coursebook features

The inclusi on of ompanyng audicrecsrding® aléwed for ghe ¢
examination of the examples of accentspéakerof English and the consideration of
their place in the construction of people of different raiteshe Business English
coursebook material§he descripton® f t he accents in the cou
catalogues determined which descriptors were used and which accents became the focus
of the studyl applieddescriptorssuch asdmerican British, andnative to the accentsf
the English speakedepictedin the audio recordings-ollowing a similar procedure as
for the images, lkallied and comparedheir occurrenceln addition, | examined the
mapping of accents to imagespeople.l provide more details on this aspettthe study
in Section 42.4, with the account ofthe findings.l described the accents of the English
speakers in each monologue or dialogue in a track, or recorded litepplied the
descriptorunidentifiedto the recorded items in which the speech was too short, such as

one or two words, or the accerftthe speakewas not distinct enough for me to be able
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to identify and describé.did not read the accompanying coursebook while | listened to the
audiorecordings and dmsissed any information provided on the speakers within the recorded
items in order to minimise their influence

The themesghat were drawn from the examination of the coursebook materatssmore
abstract than individual descriptors applied to features of the coursebook content, and
subsumedhe groupgngs of descriptorsThe themesare described angbresentedhrough
taxonomies figures and tableswith the findings in Chapter 4The size of theselected
extractsfrom the coursebooksaslimited to ensure that they were manageable for the more
detailed analysis of images and words. Tineluded a coursebook exercise, task, or activity
and wereillustrative, extended examples the thenes from the coursebook materials for
further analysisl present theourseboolextracts with the findings in Chapter 4.

The findings from the analysis of the seven Business English courseinéaksed
the themat development of the interviequestionswhich are presented in Appendix D,
in relation tofeatures ofthe coursebook content, such as the images, audio recordings,
and readings, and their selection and organisation within the coursehbeks themes
all owed for the opnmenerdto tikerways ih whicih people of idiffeeents 6
raceswereconstructed in the Business English coursebolo&samined the data from the
interviews for the insights the writers provided inke compilation of the coursebook
materials.In addition, pointsraised by the writers creatddrther themes in relation to
their perspectives on the process of selecting and orgartiengoursebook conternit.
applied descriptors to theanscriptsthat were derived from the words thae writers
used in thenterviews For examplethe topic offtaking an international perspectiv® a s
shown in Appendix Eder i ved from WritdranBdsntderat

p er s p et hisi Busnéss English coursebook (Writer B, interview, 2008)sed
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NVivo9 computer softare to annotatecompare,and searchmore efficiently the
interviews, which were transcribed into Word fornfételsh, 2002).

The appraisal analysfsllowed the examination of themes in the courseboakerials
and allowed for amore detailed analysjsas Lipovsky andMahboob (2007) found |

describethe procedure fothis stage of the analysis Section3.5.2

3.5.2 Appraisal analysis

The procedure for the analysis of appra{édrtin & Rose, 2003)nvolved classifyingthe
meanings of thattitudinal expresions irthe coursebook extracts according to tagegories
of the APPRAISAL system. | preserhe analyticcategories of thePPRAISAL system in small
capitalsto distinguish them more clearly fraime meanings of the expressions

The APPRAISAL system (Martin & Rose, 2003)includes threecategories ATTITUDE,
GRADUATION, andENGAGEMENT. Figure 3 represents the relations between the categofies

the APPRAISAL system | initially identified the attitudinal expressionsr(ITUDE). | classified

/ AFFECT
ATTITUDE APPRECIATION

JUDGEMENT
APPRAISAL < GRADUATION —_ FOCUs
L FORCE

ENGAGEMENT ——  heterogloss

\ — monogloss

Figure 3. Overview of theaPPRAISAL system (based on Martin & Rose, 2003, p.54)
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the attitudinal expressions according to the three categ@®€sCT, JUDGEMENT, and
APPRECIATION These categoriesnable an analysis of appraisal wititeedistinct foci.
The category ofaFrecT allows for a focus orexpressions of emotioryUDGEMENT
focuses on expressions @ pi ni on on peopl eds charact e
APPRECIATION supports a focus on expressions agfinion on things, products, and
abstract concepts. Secondly, | identified the attitudinal expressions as being either
positive @ negative. This stage allowed for the examination of orientations in the
expressions of attitude and patterns in broadly positive and negative attitudes. Thirdly, |
identified expressions of the degree of intensity of attitud@sAUATION). These
expresons amplified, highlighted, or downplayed opinions and emotions. Finally, |
identified who was expressing each opinion or emotiBRGAGEMENT). This stage
focused on the ways and extent to whpgoplemade spacefor alternative perspectives
in the opnions and emotions expressed

In Section3.5.], | described the examination of images for visible physical features of
people depicted in the Business English coursebooks as a whole. Here, | describe the
more detailed analysis of the individual imageshia extracts from the Business English
coursebooksThe anal ysis of f aci alRkO0l®angysiecef EFLO n s
cour sebooks, whi ch adapted a0y werk toe nded
expressions of emotions in words. The analysist finsolved the identification of
whether the depictions were of positive or negative emotions, such as whether the corners
of the mouth were upor downturned. The type of emotion might be identified from
additional information provided iar with the image For example, an emotiomight be
concerned with affairs of the heafor instance feeling happy or saecosocial weH
being for instance feeling secure, nervous, or configir@ pursuit of goaldor instance

feeling satisfied, bored, or engrossed as a reaction to a present stimulus.
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The work of Kress and van Leeuwel®96 2002)and van Leeuwen (2008yrmed
the basis of the consideration efementssuch axc ol our s agazk ggstaresp| e 0 s
anddress in the depictions of people in tliBisiness Englisicoursebook image&ress
and van Leeuwends (1996) notions of narra
allowed for questions about:
1 the symbolic use of settings propsincluded in images of people
T the viewerodés points of view of peopl e
vertical and horizontal axis;
1 the framing of the images of people as connected to or disconnected from their
surroundings and any accoarying images and words; and,
1 the salience of a person depicted within an image, or of the image on the
coursebook pagandin relation to other images or words.
Ferree and Hall §1990)study ofsociology coursebooks informed the analysishef
salience ofBusiness English coursebook imagés addition to the analysis of the
composition of images of people as mentioned in Section.3[Gdy suggested that the
prominence of an image a coursebools increased by being in colour, rather thaackl
and white; being with the title of the book or a book section; or, being largereirasia

proportion of the page.

3.6  Summary

In this chapter the design of the study has been introduced and outlifiesl.study
examined the depictions of race in sepablishedBusiness English coursebooks and the
interviews with writers of four of the coursebooks on compiling materials forther
courseboog& The analysisncludedidentifying themes in the data and analysing appraisal
resources drawn on in illustre#i extracts from the coursebooks.Chapter 4] present

the findingsderived from the analyses.
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Chapter 4  The Business English Coursebooks

4.1 Introduction

In this chapter, present the research findings on the ways in which the Business English
coursebook writers reproduced and contributed to representations of people of different
races in their Business English coursebooks. | include details on the research procedures
where the additional information to that providedGhapter 3 clarifies how | reached the
findingsof the study.

In Section 4.2] present the overall t heme of @Al
analysis of the Business English coursebooks and theviewer with writers of the
coursebooks as a whol&ection 4.2 is subdivided into five furthesectiors, which
alternately focus on related themes from the interviews and features of the coursebook
materials. Sections 4.2.1, 4.2.3, and 4@désenthreerelated themes. Sections 4.2.2 and
4.2.4 focus on features of the coursebook materials, namely the coursebook images and
audio recordings respectively.

Section 4.3focuses on the examinatioof extracts from theBusiness English
coursebooksSection 4.3.1 etails how the extracts were selecgadillustrations of three
themes identified in the coursebook depictions of people of different. taaek of he
following three sectiors focus on one ot hese t hemes, namely A
per specdtCowepso,rtat e et hics and responsi bili
communication. O

| briefly summarise the findings i8ection 4.4and developthe conclusionsn more

detail inChapters.
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4.2 An International Perspective

The examination of the Business Ergjli coursebooks and the interviews with their
writers found thenotion of being international to be promineartd a notion through
which the coursebook writers constructed people of different races in their Business
English coursebookd.examined words ananages on the cover pages and within the
coursebooks and the accents of English speakers in audio recordings that accompany the
coursebookslin their interviews, the five writers introduced, discussed, and thereby
confirmed the importance of having intational content in their coursebooks. The
writers provided insights into how their taking an international perspective in the
compilation of their coursebooks contributed to the representations of people of different
racesl focus onthe features of theotirsebookstheviews of the writersand the ways in
which the representations of people of different races relate todtien of being

international.

4.2.1 International coursebooks

The seven coursebooks focus on the English language needs of businessvpheopbrk
with speakers of English around the word | mentioned inSection3.4.1, | turned to
the cover pages, i ntroductory prefaces, a
was selecting the Business English coursebooks for information on the learners that the
coursebooks targefThese pages became the starting point for nmalyars and like
Ashcraft and Allen (2003), | referred to the introductory information on the coursebooks
to identify how the coursebooks were positioned in relation to issues of race. | examined
how addressing the English language needbadtarners riated to how the coursebook
writers represented people of different races.

The seven Business English coursebooks prominently present the notion of being
international. For example, the front covers of five of the coursebquoksented in
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Figure4, suggst the international focus through the images of globeGlobal links 2
(Blackwell, 2001), In company intermediatgPowell, 2002), andMarket leader
intermediate(Cotton, Falvey, & Kent2005. The international focus is also suggested
throughthe wordéii nt er nat i onal 0 a nldterfatphabelpaessiprei n t
intermediate(Taylor, 2004),Global links 2 and New international business English

(Jones & Alexander, 2003). References to doing business internationally occurthethin
sevencourgebooks, sucrasi Busi ness t oday Firssinsightsti|ma nat i
businesgRobbins, 2000p.24).Quick work preintermediatg(Hollett, 2000) is one of the

coursebooks in the&uick work Business English coursebook series, of which the

publisher std initsoAl i ne catal ogue: AThe content ha
not present specifically Briti sQuiclkowork Amer i
2009).

New International NEW EDITION

Business English R
Sy eo0e

NEW EDITION : i . i ' — com pany INTEI)R(';‘D"Q']E-ISOSNAL

cLonaL (TR
RERE -~ &)

@%. Student’s Book
#h

m‘m-

Figure 4. The front covers of fiv8usiness English coursebooks.

The five writers reiterated the importance of the claim to being international when

talking during their interviews about the Business English coursebooks they had written.

! Retrieved February 10, 2009, frduttp://www.oup.com/elt/catalogue/isbn/5460?cc=global
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Writer A? expressed the high expectation and vadmeof this featuravhen hedeclared,
Ano Business English coursebook is going
(Writer A, interview, 2008). For Writer C and Writer D, the endeavour for international
content was present throughout the processofmp i | i ng t heir wvweour se
al ways wanted to try an dWriteaDk iaterietv,2008)anmdt e n t
fithat informed if r om t h e b e gC, mtarview g2008)( Wyitei @ peeceded his
statement with his account thatepious to writing the coursebook, he had worked as an
English language teacher to managers in Europe who worked with English speakers of a
variety of countries of origin and |l angua
t hereo ( Wri t2008). Be recalledttresrandi hes \Bysiness English teaching
experience in general as having informed the compilation of his Business English
cour sebook: Awe planned most of it based
experienceo iew\M2008).er C, I nteryv

At the same time, the writers explained ttiair taking an international perspective
entailed diversity and inclusivity in the content of their coursebooks. For example and
particularly relevant to the focus of this study, Writer B pointetitbat an international

perspective necessarily encompassed race and ensured racial diversity:

I donodt t hi nk t h®esimply becawse qum hodké erenvedy e r e

international [...JjBecause ité6s an international [

2| havereplaced the namesf the participatingwriters with Writer A, Writer B, Writer C, Writer D, and
Writer Eto protect thi privacy.

% have inserted punctuation where it makes the quotations taken from the interviews easier to read.
* | have omitted words from quoted sentences that provide identifyingniafn on a writer, are a

digression or both Three ellipsis points within squared brackets, fot iasnce [ é] , refer to
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there will be a spread of ethnic groups whatever you like to call it. (Writer B,

interview, 2008)

All the writers talkedn their interviewsof how they strove for variety and balance in the
content they selected for their coursebooks. They specificaélgtioned striving for

variety in the accentshusiness areascountries, cultures, andationalitiesthat they
included; and, a balance in the pictures of men and women and the publications from
which they sourced materials. Writer E gave the exampleatha&stimate was made of

how many representations of women had been included and from which publications
materials had been sourced andupoas( Wre tpu:
interview, 2008). This procedure did not extend to the topiacé,rand he went on to

say: il didndét go through the book you kn
and how many Asian people we had and how
interview, 2008). He said he had nobnsidered previous toour intervew, the

representation of people of different races in the coursebook:

Since youbve raised it i1itds the first
for representation but and probably initially the fermal@le thing was more

importantthanrace 1t 6s not a high priority wher

make sure itods internati onal Eyywuewk now
2008)
within a sentence. Four points, for instance [....], refer to an omission between two sentences. See Appendix

F for thetranscription conventions used in this report.
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Like Writer E,Writer C made the point that race was not a priority for him when deciding
which materials to include in the coursebook. He suggested, however, that racial diversity

was at least consciously considered in the selection of the images:

Why race is perhaps not explicit anywhere other thaattempting tacover with
the visuals igasically because of the decisions how much of this do we really

want to take on board. (Writer, @terview, 2008)

| continuedmy examinationof race inthe seven Business Englistoursebooks and the
notion of being internationalhrough an examinatio of the peopledepictedin the

coursebookmages

4.2.2 The coursebook images

The images on the covers of five of the Business English coursebooks develop the
concept obeng international to include images of peofiee four globeshaped images

on the cover ofn company intermediat@owell, 2002¥rame peopleanda hand holds
globein the imageon the cover oMarket leader intermediatéCotton, Falvey, & Kent,

2005) as shown ifrigure5. The globeshaped images on the cover paginafomm@any

Figure 5. Closeups of the images on the front coverdgroEompany intermediate
(Powell, 2002) andarket leader intermediat@Cotton, Falvey, & Kent, 2005).
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intermediaterepeat throughout the coursebook. The four images alternately punctuate the
heading to each unit of the coursebook.

Images of people feature on the cevef three additional coursebookthe front
covers ofQuick work preintermediate(Hollett, 2000)and First insights into business
(Robbins, 2000), anthe front and back covers bfternational express pratermediate
(Taylor, 2004) as presenteth Figure 6. The cover imageslevelop the notion of doing

business internationallarough depicting people who appear to be working

Figure 6. Closeups of the images of people on the covers ouick work pre
intermediatg/Hollett, 2000); 2First insights into businegRkobbins, 2000); and, 3.
International express pratermediatg Taylor, 2004).

The examination ofthe coverimagesfound the included depictions opeople of
different racesn terms of visible physical features conventionally associatdd Agtan,
Black, and White peoplesection 3.5.1 provides a description bé tprocedure fothe

selection anagxamiration ofthe image®f peoplein the coursebookd he depictions of
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the people in he series of four globe imageslimcompany intermediat@®owell, 2002)
suggestphysical featuresssociated wittAsian, Black, and White peopléhrough, or
instance variatiors in skin colour Theysuggesta White person is included in albur
images, a Black person in three of the images, and an Asian person in the image on the far
right. The front covers oQuick work preintermediate(Hollett, 2000) First insights into
businesgRobbins, 200Q)andinternational express pratermediatg Taylor, 2004)each
feature two imagedepictingWhite peopleThe back coverof International express pre
intermediatefeaturesone image oanAsian person and one afWhite personl. excluded
the second from the top artie bottom images on the cover @uick work pre
intermediatebecausephysical featuresf the people depictedre blurredor not shown.
While the images on the cover pages of the coursebooks and those that punctuate the unit
headings ofn company intermedta (Powell, 2002) do not relate to a particular Business
English language learning activity, they relate todbeelopment of theotions of being
international andpeople workingworldwide. White people predominateithin these
depictionsof people involed inbusiness

In total, | examined522 images thatlepicted peoplgsee Table ) and in part,
constitued the language learningmaterials within the seven Business English
coursebooksOf these coursebookmages 467 include the depicton of a White peson
75 an Asian persorand 50 a Black perspmas shown irrable 2 that is,89% 14% and
9% of the imagegespectively | was unable to describe the identified visible physical
features of the people depicted in uniiés of the imageas Asian Black, or White(see
Tables 1 and 2Physical features associated with Asian, Black, and White people were
depicted in images inllaseven coursebooksn other words, depictions of people of
different racesvere found not to bé r a dyiexcladed (van Leeuwen, 1996, p.38pm

thecoursebook images.
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Tablel.

Racial composition of images in the Business English coursebooks

Visible physical features of people

Asian,
Asian, Black, Black, Asian,
Coursebook White Asian White White Black White Black Ul Total

Global links 2 45 14 26 10 0 2 0 0 97

Market leader

intermediate 38 3 2 1 3 0 0 0 a7

Quick work

preintermediate 24 3 2 2 0 0 0 0 31

New intemational

business English 106 3 1 5 5 2 0 2 124
In company

intermediate 52 4 1 3 2 1 0 0 63

Firstinsights into

business 60 5 0 3 1 1 0 0 70

Intemational express

preintermediate 74 5 0 6 3 0 0 2 90

Total 399 37 32 30 14 6 0 4 522

Note Ul = unidentified

Table2.

Number of images depicting people of different racéiseiBusiness English coursebooks

Visible physical features of people

Coursebook White  Asian  Black Ul
Global links 2 83 42 12 0
Market leader intermediate 41 5 0
Quick workpre-intermediate 28 5 2 0
New international business English 114 6 12 2
In company intermediate 57 6 0
First insights into business 64 6 0
International express pratermediate 80 5 2
Total 467 75 50 4

Note Ul = unidentified
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However, depictions gbhysical features associated witthite people were found to
predominate in theoursebookmages The predominance afepictionsWhite peoplan
the coursebook images not only in the number of imagé#sat include a White person
(see Table @ but also inthe presence of White people within thacial composition of
the imageqseeTable 1). For examplejmagesthat include depictons of one or more
White peopleand excludedepictions ofAsian and Blackpeopleare the most frequent
These images constituB99 of the 522images Theyare 10 timesmore frequent than
images that exclusively depict one or more Asian people, the nextfreggéntpattern
of racial composition within the image¥he centrality of White people is established
within the seven coursebooks not only through the predominance of images that exclude
depictions ofAsian and Black people but also through tb&l absence of images that
depictedbothan Asian and a Black pgon without a White person present.

The seven coursebooks develop the notion of doing business internationally through,
for example, their titles, cover images, and inclusion of images of people involved in
doing business worldwiddhe notions of amternational perspective and doing business
worldwide did not entail comprehensively depicting physical features associated with
people of different races in the images throughout the Business English coursebooks.
Rather, depictions of White people have @&entral and predominanposition in the
coursebookmages.Through the establishment of this positiarthe coursebooknages
depictions of peoplef different racesn the Business Englisltoursebooks can racialise
notions of who is doing business intetinaally in English and features of Business
English language educatiolm Section 4.3, kxamire how people of different races are
depicted in extracts from theoursebookmaterials; that is, | focus on materials that

include depictions ofsian peopleBlack peopleor bothin theimages.
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4.2.3 A conscious commitment

Achieving racial diversity and balance within the content of a Business English
coursebook requires a conscious commitngeming its compilationWriter A suggested
the importance of this pdinn resporseto the limitations he encountered when trying to

find well-knownbusiness people in senior positions to include in his coursebook:

| f youdre not caref ul your bagedkmale n d s
Anglo-Saxonlooking types becausthey are the world of business Engtish
speaking world of business clear]$B: Are theyP Yeah.l mean of course there

are other nationalities but not speaking English mostly speaking their own

language most of the time obviously. (Writer A, intervi@®08)

He defined the archetypal p e opSamnlodkmg ng b
typewr.iot er Abs e x-Paroalscsa koinn g An(gWroi t er A,
seemed to describe visible features that are conventionally associated with gfeople
British origin, or, in other words, White peoplén the seven Business English
coursebooks, the predominance of depictions of physical features conventionally
associated with White people suggests the view that White people are the archetypal
people ivolved in doing business internationally English and in effect constitutes
people who are not White as marginal

The difficulty that Writer A had trying to establish balance and diversity in his
Business English coursebook contens e c hoed acoountWsfselécngthe E 6 s

images ofwell-knownpeoplefor his courseboagkdeclaring
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Wedbve t wWedwvwe uresce and webdbve got and s
example which | know itds nsokwhyaethe t he
top business women in the world? Who are they? Now we are almost like pushing

them in there. (Writer E, interview, 2008)

Both Writer A and Writer E declared the relevance of race and genéieditog people

to include in theirBusinessEnglish coursebook content and illustrated their point with
reference to gender rather than ralee predominance of depictions of White people in
the coursebook images canggest the viewhatthosebusinespeople who are not White
are the exception On the one handit can suggest thathey are archetypal people
involved in doing business internationally in English in all tweir visible physical
features associated with Asian or Black peopleernatively, it cansuggesthattheyare
not archetypal people involved in businessprf example, it can implythat their
involvement in business not centralin some way that they do not do business in
English, or thathey aresomehowunusual Either way, the view implicitlypathologises
business people who are not White.

As reported in Sectiod.2.1, Writer Eindicated that he tried to ensure a rd@ale
balance in the coursebook contelrtirthermorg heand Writer D describeddeliberately
striving to incorporate instances of leadingsiness womernhile working on previous
Business English materials, Writer D had complained that there was a bias towards men

in the representation of business people in the materials:

Every interesting character was male and every person who did gnoframy use
was female and | objected to it [ €] an

this around and have some females who had real jobs. (Writer D, interview, 2008)
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Writer D demonstrated that the procedsompiling a Business English coursek can
involve questioning the way the people are represented in the materials, and that attention
to diversity and balance needs to include how particular people are represented and not
only that they are representedhe Business English coursebsok

I n addition, Writer DO6s complaint raised
writers, and therebyheir coursebooksWriter Dr eport ed t hat the pr

for how men and women were represented in the Business English teaching materials was

thathwe have to represent the real worl do ()
D6s reliefwastejecdtesh yappreopaoual|l i sherés represe
He just we nt in and had a meeting at

necessarily represent what the world is but to represent what the world should be
(and therefore we try to mafkiaganchle wor

thought #Aoh thank you.o0o (Writer D, int.

Writer A, Writer D, and Writer Egave accounts g oi ng agai nst repr es
wo r I(\riter D, interview, 2008) and dominant views of who was doing business in
Englishin their Business English material&riter A tried not to fill the coursebook with
fimiddle-aged male Angksaxonl o o k i n gWritey A&, enterdiew,( 2008) Writer D

requestd cour sebook r e pfreensaelnetsat wbos had ne al j
interview, 20@), and Writer Ereportedi pus hi ngo i mages of senio

the coursebook (Writer E, interview, 2008he accouns provide an insight into hothe

® Empty round brackets indicate an inaudible utterance (based on Jefferson, 2004).
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coursebook writers aetlto overcome bias and stereotyping in the depictions of people in
thdr coursebooks.

Whilst these approaches had similarities, Writeafd Writer D s ai ms di f f e
relation to how they represented people in their Business English coursebooks. Through
the account of t he p unditaiedapreementswithmieeart af n g , ‘
contributingt owar ds positive change to the ways
worl d a better placeo (Writer D, makingt er v i
change happehy instigating an alternative to how womenbusiness were represented
and a view of Awhat the world should bebo
interview, 2008)Alternatively, Writer A said his aim had been to prepare learners for the
ways things were, througproviding the languagenaterialsthat learners had in the
Business English coursebook and, thereby, their clagsespresenting to learners the
variety of ways business people around the world spoke English, for example, Writer A
suggested the cour sedroorke avlaist yi pbhetp airtt ngo e
got t o c dWriyer A, imtarViewt 200a8)In Section 4.3, | present the findings
from my examination of how people of different races are depicted and how they are
depicted ascontributing towards daong business internationally in English in extracts

from the Business English coursebooks.

4.2.4 The coursebook audio recordings

Writer A expressed the view that there is an archetypal Erggisbking business person,
and peopl e o f middi&agdad male yAmgloSaronl eo o ik | Writeo A, (
interview, 2008). As suggested in Section 4.2.3, the description implied that these
business peoplavere White. It also implied that they weranostly nationals of
predominantly Englistspeaking countries, througletting them in contrast to business

people who were nationals of countries that were largely not predominantly English
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speaking: nof course there are other nat
speaking their own language most of the time obviodsirifer A, interview, 2008)
Graddol (1997) observed that peopl e assoc
speaker status, for example that nationals of predominantly Eisglestking countries
are native English speakers. The view expresgé¥titer A suggestedetations between
race and how a person spedksglish. The examination of race in Business English
languagecoursebooksieeckdto include consideration diie extentto whichtheviews on
who weredoing business in Englisand relatios between race and English speaker
statuscan be seen ithe materials of the seveBusiness English courseb@KThis
guestion is of particular interest to tseudy given that depictions of visible physical
features conventionally associated with Y®¥hpeople were found to predominatethe
coursebook images

The coursebook cover pages, introductor
websites identify the English language needs of Business English learners as business
people who work with sp&ars of English around the world. They describe how the
Business English coursebook materials address the English language needs of such
learners.The online catalogue for th&uick workcoursebook series indicated that the
materials were designed to bbed from an AngleAmerican bias, through the statement
t hat it Inas arcicteratemalt feel, and does not present specifically British or
American cultural or linguistic modals Quitk work o0  9.0D@riptions within
Global links 2(Blackwell, 2001) andn company intermediat@owell, 2002yefer to the
inclusion of diverse accentEhe preface t&lobal links 2states that thaudio recordings

that thec our se provides fAinclude a variety of

® Retrieved February 10, 2009, frdwttp://www.oup.com/elt/atalogue/isbn/5460?cc=global
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acents, exposing students to the different kinds of spoken Engkshwill encountein
business situationso ( p Incdampany intern&diatgiaimar |y,
Afa vari ety orfativenspdakevaecenssnpdoviding the leamidn extensive
exposure tonaturals p o k e n  Hhegdescriptionsoacknowledge the diversity of
accents that working in business internationally in English can involve, and the need for
Business English learners to practise listening to a range of accents as part of their
language course. Writer A showbis familiarity with this view, giving an example from

Business English learners:

They go fAwell, 1tds ok |istening to th
but coul dndét we-nativessas well especiallyathe foreesvthah ween
havetod o business with because we want t

interview, 2008)

The coursebook and catalogukescriptions emphasise the authenticity of the audio
recordings in terms of providing learners with what business people meet in business
settings andwith a lack of AngleAmerican biasThe descriptions of the accents in the
audio recordings oGlobal links 2(Blackwell, 2001) In company intermediaté®owell,

2002) andQuick workpre-intermediate(Hollett, 2000)invoke andare based on nionhs

of American British, and native English speakersGraddol (1997) pointed out that
accents of English speakers are conventionally associated with a geographic location of
origin, such as a country, and that naming practices of accents have followed suit. This
convention can be seen in the coursebook atmlogme descriptions of accents in the
audio recordings a8mericanand British. Graddol also pointed out thaative English

speakers and their accents are conventionally associated with predominantly-English
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speaking countries, those countries offthenner circl eo i n the ma
p.12 descriptionas outlined in SectionZ2.

| followed and explored the invocation othe conventional naming practiceand
descrbed theaccentsof the English speakemn the audio recordirggas Ameican,
British, native and by extensionnonnative The identification of the accents in the
audio recordings was impressionistitariationsin accents of speecare gradual, not
discrae. The descriptoAmericanapplied to examples of accents featured in the audio
recordings conflates and homogenises the diverse accents that people associate with the
nation of theUSA. Linguistic evidence may not support the naming of varieties of
English after the names of naig as Mahboob and Szenes1(@0pointed out, nor, by
extensionthe naming otheaccentof speakers of Englisafter the names of nations.

The Quick workonl i ne ¢ a®Quick wogkude ¥ Gi@sed the inclusion of
examples of English language uet are not American or British in the Business
English course contenRegarding the number of examples of American and British
accents, lte audio recordings accompanyi@gick work preintermediate(Hollett, 2000)
provide a greater balance when comgangth those ofthe six other Business English
coursebooks studiegs shown inTable 3. Examples of American and British accents
constitute 63% of th&uick work preintermediaterecordings to 37% that are neither
American nor British. In contrast, the combined examples of American and British
accents in the recordings that accomp@&igbal links 2 (Blackwell, 2001) andFirst
insights into businesdRobbins, 2000) comprise at l€&5% of the examples of accents.
They comprise 81% to 93% of the examples in tenaining four coursebooks

Examples of American and British accents predominate within the audio recordings that

" Retrieved February 10, 2009, frdwttp://www.oup.com/elt/catalogue/isbn/5460?cc=global
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accompany the seven coursebooRkkis predominance is lsain Quick work pre

intermediate which might be indicaive of the conscious commitmenaway from

American and British linguistic models thithep u b | i cathl@yueddscated

Table3.
Number of Ameécan and British accentsitheBu si ness Engl i sh cours
recordings
Accent of English speaker
Ratio of USA & British to
nonUSA & non-British Ul
Coursebook Number % Number

Global links 2 24412 95:5 6
Market leader intermediate 203:14 93:7 0
Quick workpre-intermediate 47:27 63:37 1
New international business English 280:26 919 3
In company intermediate 260:60 81:19 0
First insights into business 243:7 97:3 0
International express prtermediate 272:36 88:12 7
Average 86:14

Note Ul = unidentified

Examples of native English accents constitute 87% of the audio recordings

accompanyinghe seven Business English courseboalssshown inrable 4 Writer A

talked of aiming for a balance within a diversity of accents, safirg s

l ong as

overdo particular nationalities. But of course in most books at least fifty per cent of the

speakers ar

e

a

nati ve

speaker

probabl yo

thatspeakers with native English accents constitutest 60% of the recorded items with

a given coursebookndc onf i r med

accents predominated.
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Table4.

Number of native English accentstikBu si ness Engl i sh coursebo

Accent of English speaker

Ratio of native to nomative Ul
Coursebook Number % Number

Global links 2 24412 95:5 6
Market leader intermediate 205:12 94:6 0
Quick work preintermediate 47:27 63:37 1
New international business English 284:22 92:8 3
In company intermediate 269:51 84:16 0
First insights into business 245:5 98:2 0
International express pratermediate 272:36 88:12 7
Average 87:13

Note Ul = unidentified

Within theexamplesf accentsfew are notof American or British accent&merican
and British accents predominate to the extent that the percentage of nativentatinen
English accents is the same as the percentage of Amgérican to norAnglo-American
accents irGlobal links 2(Blackwell, 2001) Quick work preintermediate(Hollett, 2000)
andInternational express prtermediate(Taylor, 2004) This predominance is despite
whether the coursebook descripticefersto native English, as iGlobal links 2 or to
American and BritishEnglish, as in the case Qfuick work preintermediate In Market
leader intermediat€¢Cotton, Falvey, & Kent, 2005)\lew international business English
(Jones & Alexander, 2003 company intermediatéPowell, 2002), andFirst insights
into businesgRobbins, 2000), the inclusion of native English speaker accents beyond
those ofthe USAand Britain accounts for the higher incidence of native English accents
when compared to that of American and British accents. Nevertheless, speakers of

English with native English accents are almost synonymous with speakers of English with
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American or British accents in the audio recordings accompanying the seven Business
Englishcoursebooks

The predominance of images that depict visible physical features conventionally
associated with White peoplend audio recordingghat presentexamples of native
English speaker accengsiggesthat race was involved in the English speaker status of
the peple represented in the Business Englistaterials More specifically, the
coursebookmaterials give prominence to and appear to conflate White people and
speakers of English with American or British accehtsxaminedthe distribution of the
audiorecordingsof nonnative English speaker accetwsdeterminewhether there was a
patternin themappng of the recordingsvith imagesthat depictpeopleof different races

in the coursebook materialspresent the findings of this examination in Sectddh?2.

4.2.5 Attracting the buyers.

Writer C suggested that race was not explicit in his Business English coursebook except
possibly in its imagegWriter C, interview, 2008)as mentioned in Section 4.2.1.
examined théanguage learning materials in teeven Business English coursebooks for
mentionor discussiorof race as a subject or in the description of a petsmugh ussof
words such asace Asian Black and White or their derivatives such ascial and
racism Such references to race aneluded intwo pages ofirst insights into business
(Robbins, 2000p.85 & p.120), New international business Englighones & Alexander,
2003 p.129 & p.130), and Quick work preintermediate(Hollett, 200Q p.39 & p.66).

Like Ashcraft and Allen (2003) who examined organisational communication
coursebooks, | found reference to race to be rare in the Business English courdabooks.
Section 4.31, | examinepatterns in andhe contributions of theeferencego people of

different races ithe coursebookaterias.
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| suggested to Writer A that there was little, if any, discussion or acknowledgement of
the subject of racial inequalityr discriminationin Business English coursebookSriter

A intimated thait wasataboosubject

Genderequal ity is regarded as ok in the \
and another majority-50. The planetis hlmdstevenlyl t 0 s
divided. [....] But the minute you start talking about discriminating againstd o n 0 t
know Bl acks |l etds say in America or Br
of EFL of having anything that coul d c
get it past the publishing committee. | think they must have guidelines. (Writer A,

interview, 2008)

Writer A and WriterB both referred toit aboo subjectso (Writer
Writer B, interview, 2008), alongside mentioning vetoesertainwords, such as some
expletives, and pictures, such as of gurigeylsaid that they and their editors were aware
of the unfavourable responses learners and buyers could have to coursebook content and,
thereby, the negative impact coursebook content could have on Bagsuggestion
seemed to be that there was not & wéa including thesubjectof racial equality in a
coursebook that could not cause offence to buyers or learners.

Writer A and Writer D attributed the decisions made about coursebook content by
representatives of the publishers to their referral to gueelWriter A credited the
absence of theubjectof racial inequality to the existence of publishing guidetin&sii
you wonodot get it past the publishing comm
A, interview, 2008).Writer D came to aimilar conclusionwhen recounting that the

publi sherds representative had supported
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depiction of business people, as reported in Section 4236 m sur e t here we
around in terms of this sodf | mean people at [the publishing hodskhd certainly
thought t hese t,ntermiegyvs2008)¥When asked/akiout the guidelines,

Writer A explained that the reason for the restrictions was the fear of any threat to

coursebook sales:

Theyor e[SEB Sanreced wha}?That people who decide what books to

adopt wonot i ke it and theyore justi:
bl ackball ed just because the person wh
five thousand copie;a year of this book or not o

interview, 2008)

Writer C suggested that the views that constituted such guidelines were not fixed, either

over time or in form

Thereds the accumul ated knowlamdnd ef of
course. They change quite rapidly and
| personally have never come across anything in writing no but there are

expectations. (Writer C, interview, 2008)

Writer B suggested that he had learned ve#perience what could and could not be
includedin a courseboak i | think weodr e,wmoree Ghatewesi, t i v

woul dnodt be of fendi ngo ( Wr i treportedBiat theé nt er

8 | haveremoved identifying details, such as the namesompaniesto establish the anonymity of the

information that the writers gave aptbtect the privacef the writers
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restrictions imposed on, for instance, which wordgges, and topics could be included

in a Business English coursebook varied from publisher to publishagy all have their

di fferent rules as to what you .WdataertBandd c a
Writer CO0s o0Dbs e hevariatiorss mght Iseinflugnees by the kdietsity tn

the learned and accumulated views of the people brought together and involved in
compiling the coursebooks with a particular publisher at any one time.

Writer C found that the publishing staff workirgn the compilation of his Business
English coursebook influenced the representation of gender in its cdtitenobservation
accords with Appleds (1984) suggeApple on r
suggested that the perspectives that editong limfluence the decisions on, and therefore
haveimplications for, what content is included in the textbooks. Writadéhtified a
Af eminisation of the processo (Writer C,
women and the greater attentigiven to gender in the coursebook content; that is, he
found that dwomen play a very important r
begin to | ook at peopl ,antetvienhd008He tetakked in c e n e
particular the challepe t o sexi st content by Shepuited mber
us up because ((WiterwGe mterview,| 2008).mHenirplied that the
contribution to gender equality in the coursebook content that this member brought was
intrinsically linkedto her being a woman and in a workgroup that otherwise consisted of
men. Earlier in the interview, when | asked how he described himself in terms of race,
Writer C said Al consider myself to b@ Eur opeano (Writelr C,
followed up on hispoint on gender to ask whether in terms of race the people he had
worked with on his coursebook were similar to him, namely Europeans. He said they
were. He then pointed out a picture in his courselutaicting visible physical features

associated witen  Asi an person, whom he described
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C, intervi ew, 2008) , and said: Al dve no p
interesting isno6t it? So theg08yve played n
Writer C suggested that race was not explicit in his Business English coursebook

except possibly its imagesas mentioned in Section 4.2 He went on toidentify, in
retrospecta UK orientation in his coursebook that he found problematic, having striven
for international content, ani reflect on how he could have effected a change away

from this orientation:

How could | have gone against that? | mean how could | have prdvéreing
sort of biased like this? So basically | would have neededauttmr who was

from a different background you s€®@/riter C, interview, 2008)

He suggested that such a person would bri
2008). Writer C observed that race was not a priority for him when deciding which
materials to include in his coursebodas reported in Section 4.2 His suggestion of a
co-author could increase the involvement of people of different races and the attention
given to racial diversity and inclusivity in the compilation of a Business English
coursebookHowever, he suggestion relies upon the assumption that attention to racial
diversity and inclusivity in the content of a coursebook depends upon the involvement of
people of different races in the compilation of the coursepaok d t hat a per s
entails or excludes a particular perspective on the coursebook content. In other words, and
to extend his observation on g¢e aldatianof Wr i t

the process of compiling a Business English coursebook.
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4.3 Racialising Business EnglistCoursebooks

The findings from the examination of the seven Business English coursehd®é&stion

4.2 informed thefurther examination of the coursebook materials anddéectionof the
coursebook extractfor analysis From tis further examination the ways people of
different races are represented connected thithe main themedn Section 4.3.11
present how the three themesre identified. In Sections 4.3.2, 4.3.3, and 4.3.4, | present
how each theme develops throutife coursebooks andays in whichthe appraisal
resources drawn oin the coursebook materialsontribute tothe representatien of

people of different races

4.3.1 The three themes

As reported in Section 4.2.2, images that depict physical features conventionally
associated with White peoplere found topredominate within the seven Business
English coursebooks. This finding initiatélde examination of the coursebooks for the
location of theimages that depict physical features associated with Asian and Black
people. If relegated to identifiable sectiafshe coursebookshe imagescould suggest
that these sectiorare places foraceor staged racial equalitfFerree & Hall, 1990 |
present how this examination of the images led to the identification of three main themes:
l.busi ness p e o p;l 2e 6osporate eethiesp and tresponsikilities; and, 3.
interculturalbusinessommunication.

The seven Business English coursebooks are divided into Thésinitial pageto a
courseboolunit introduces the subject that is the focudhs studyof Business English
in the unit. Images contribute towards introducing the subjecta ainit through their
position on the initialpage. For instance Writer E said that he had selected and
positioned imagesn the initial pages of his coursebaiblat he thought wouldppealto
learners and buyerst Youbve got t he ,why havkwe fga soime of . Be
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these initial photos is to draw people i the first spread é . ] bring you
picture and it 6s interiesy, 2008)The midas page is COMsideredeaa E
extend across facing pages whereftrst pageof a unit ison the lefthand pagelnitial
images can extend acrasschfacing pages as illustrated by the examples Figure 7
from two Business English coursebooks

Across the seven coursebooks, half the units include images depicting physical
features associated with Asian and Black people, as shown in the third column of Table 5.
Of these units, images of Asian and Black people are on the initial pages of at least half
the units in five of the seven coursebooks, or 67% of the units across the seven
coursebooks, as shown in the fourth columnTable 5 This prevalence of images of
Asian and Black people on the initial pages indicated that these pages are prominent not
only in their function in the unit structure of the coursebooks and attracgnatténtion
of learners and coursebook buyers, but also in the construction of people of different
races in relation to particular units of studyis finding is in contrast to that éferree
and Hall (1990), who found no relation between the visuahprence of the coursebook
images, such as through their location on a coursebook page, and the race of the people

depicted in the images in the sociology coursebooks they examined.

® Writer E was pointing ouphotographs that weren the initial pageto units in his Business English

coursebook
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Table5.

Distribution of magesf Asian and Black peopie the unitsof the Business English

cousebooks
Total number of units
With inclusive
Withinclusive  images a

Coursebook In coursebook images initial pages
Global links 2 14 12 12
Market leader intermediate 14 5 2
Quick work preintermediate 5 4 3
New international business English 15 7 5
In company intermediate 20 7 5
First insights into business 12 6 3
International express pratermediate 12 8 3
Total 92 49 33

Note Inclusiveimages = imagesf peoplethat includedepictions ofphysical features

conventionally associated with Asian and Black people

The examination of the thirtthree initial pages found similarities in the format of the
images and the subjects of the units in seventeen of the pages. The features of the initial
pages led to the identification of the three themes in the seven Business English
coursebooksTheformat of the imageen eight of these initial pagesaracterig the first
themebusi ness peopThefdrmat qoresists gh grauping wfeom three to
ten photographs of individuadbusinespeopleor business contagtasillustrated bythe
examples inFigure 8 from four Business English coursebookihe people in the
groupingsare depicted ademonstratingnd discusag aspects of theiwork. The image
groupings occur on the initial pages to units in six of the seven courselamoka least

one photograph in each of these eight image groupings depicts physical features

74






associated with an Asian or a Black perddhthese initial page groupings, the example
in In company intermedte (Powell, 2002, p.5}s in a coursebook unit which consists of
only two, facing pagesThe examination of initial pages included the initial pages of the
self-contained case studies at the end of each uhaoket leader intermediatéCotton,
Falvey,& Kent, 2005) The example of an image groupingMiarket leader intermediate
(p.75)is the basis of one such case study.

Four additional groupings of photographs occur in coursebook units other than on the
initial pages; two of these grouping® not indude a photograph depicting physical
features associated with Asian or Black people, and one example company
intermediate(Powell, 2002, p.36) presents not business people but five people applying
for a job as an actoifwelve groupings of photographwere found in total across the
seven Business English coursebooks, as follows:

1 Global links 2(Blackwell, 2001, p.50, & p.56);

1 Market leader intermediat@Cotton, Falvey, & Kent, 2005, p.75);

1 Quick work preintermediatg(Hollett, 2000, p.4);

1 Newinternational business Engligdones & Alexander, 2003, p.7, & p.11);

1 In company intermediat@owell, 2002, p.5, p.36, & p.79);

1 Firstinsights into businegRkobbins, 2000, p.84, & p.143); and,

1 International express pratermediatgTaylor, 2004, p.4).

Il n Section 4.3. 2, I di scuss the theme of
contribution of this feature to the construction of people of different races, with a focus on
the image grouping frormternational express pratermediatg Taylor, 2004, p.14)

The subjects of nine of the initial pages pointedthe second and third themes:

intercultural business communicaticand corporate ethics and responsibilitieBhe

subjects of the coursebook units are introduced through the words bédldengs and
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language learning materials on the initial pagdse two themesvere confirmed and
furtherdefined througtan examination of the remainder of these nine units and the seven
coursebooks beyond these nine coursebook unithégpresence of #subjectsin the
coursebooknaterials

In the first instance, the initial pages in three of the Business English coursebooks
suggested the theme of corporate ethics and responsibAisigfustrated inFigure 9 the
generic subject of corporate ethics and responsibilitefsies the theme arslibsumes

the subjects of fair trade, enogiment conditions, and povertyigure 10 shows the initial

Corporate ethics and responsibilities

Fair trade  Empyment coulitions  Poverty

Figure 9. Structure of the theme of corporate ethics and responsibilities.

page o f t he uni t headed A G-ost maghts inte busiressp o n s
(Robbins, 2000, p.120)he subjects otorporate responsibilities and ethical business
practicesin this unit suggested the theme of corporate ethics and responsibilities.

theme continued to develop through the uniFiirst insights into busined® includethe

subject of fair tradeThesubject of fair tradés also present n t he unit heade
Market leader intermediat@Cotton, Falvey, & Kent, 2005 he subject of povertwas
suggested by the unit headgdwi | | our p | dmeenational express pre ? 0 i
intermediate(Taylor, 2009. Table 6 showshe subjects that constitute the units in the

three Business English coursebooks.
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Table6.
Subjects of theneme of corporate ethics and responsibilifreen theexamination of the

initial pages of thdBusiness English coursebookits

Market leader First insights International express
Coursebook intermediate into business pre-intermediate
Unit heading Trade Corporate Will our planet
responsibility survive?
Subject Globalisation Company Poverty
responsibilities
Free trade Ethical business Global warming
practices
Fair trade Fair trade Future of the planet

Ageing population

Note Subjects in bold = subjectmcorporatingimages depicting physical features

conventionally associated with Black peaple

The further examinationof the seven coursebooKer subjectson the themeof
corpaate ethics and responsibilitiéstroducedthe subject of employment conditigns
which features in two units dfternational express primtermediateg(Taylor, 2004).The
examination alsextended the scope of the theme to include a fourth coursebooélynam
Global links 2(Blackwell, 2001)whichincludesthe subject of bnesty inthe activities of
salespeople Table 7shows the presence thfe subjectson the themef corporate ethics

and responsibilities in fodurthercoursebook units
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Table7.
Subjects othe theme of corporate ethics and responsibilitiesn the examination of

further Business English coursebouokits

International International
Market leader express pre express pre
Coursebook intermediate Global links 2 intermediate intermediate
Unit Ethics Describing & The world of Changing lives
heading comparing work
products
Subject Ethical business Product Talking about  Fair trade
practices descriptions your job
Responsible Comparing Talking about  Describing
business products your social life  trends
Ethical Honesty in Employment Employment
company selling conditions conditions
policies
Problemsolving Company Opinions and
descriptions suggestions

Making contact
by telephone

Note Subjects in bold = subjectsmcorporatingimages depicting physical features

conventionally associated with Black peaple

Images depicting physical features associated Blahk peopleare frequeny present
in the materials that constitute the themecofporate ethics and responsibilifiess
illustrated inTables 6 and vith ther accompanyingNotes. This presence is striking
given theoverall lack of images that include the depiction of a Black persaovarket
leader intermediat¢Cotton, Falvey, &ent, 2005) whichhas four imageg-irst insights
into business(Robbins, 200Q) which has five and, International express pre
intermediate(Taylor, 2004) which hasnine images(seeTable 2in Section 4.2.2 It
suggests thaimages depicting Black pelgp contribute to the construction of the

accompanyingubjects in the coursebooks. Conversely, it suggests that the construction
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of Black people in the coursebook materials involves the subjects of corporate ethics and
responsibilities.The exceptions archemat er i al s i n thidsen Manket t he:
leader intermediateand on the subject offair trade in International express pre
intermediate which include images depicting only White peomad thematerialson
business honesty iGlobal links 2(Blackwell, 2001), whichdo not include imagetsee
Table 7abovg. As Hall (2000) found in her analysis of sociology coursebobks,ind
thatmaterials on the subject of poverty includgzpictions of people who are not White.
In Section 4.3.3, | examinan extract fromthe materials innternational express pre
intermediateon the subject of poverty to identify how the depictions of people relate to
the subject in the Business English language learning materials

Three of the Business Englisbursebooks includesference to racm thewords that
constitute thdanguage learning materials pointed out in Section 4.2 bhe references
to raceextend the theme of corporate ethics and responsibilities to six of the seven
coursebooks, with thmclusion ofQuick work preintermediate(Hollett, 2000) andNew
international business EnglisfJones & Alexander, 2003 he referencegontributed
towards the themen statementsthat as Ashcraft and Allen (2003) founadh
organisational communicationoagrsebooks identify race in relation torecruitment
decisions and employment conditioi®atements on equal opportunities are made with
the references to race iNew international business Englignd First insights into
business (Robbins, 2000 For exanple, First insights into businessncludes the
statement : AThe company should have an e
people of all races and both s EiguedOis houl c
Section 4.3.3, include the referenseto race in the language learning materialQumck

work preintermediatein the examiration ofthe contribution of the themef corporate
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ethics and responsibilitigs the construction of people of different races in the Business
English coursebooks

The theme of intercultural business communication is defimg@nd subsumes the
subjects of international business travel, meeting international business contacts, and

national customsas illustrated ifrigurel1l. These subjects are introduced through th

Intercultural business communication

International travel  Meeting internatiomaintacts  National customs

Figure 11 Structure of the theme of intercultural business communication.

headings and language learning matealshe initial pages of units in five of the seven
coursebookgseeTable 8).The initial pagesintroduce the subject of cultig¢o three
units, in Market leader intermediat€Cotton, Falvey, & Kent, 2005)In compmny
intermediate(Powell, 2002) and International express pratermediate(Taylor, 2004)

For example, Figuré2s hows t he i niti al page of the
International express primtermediate(p.74) The subjects ofnternationaltravel and
meeting business contacts featwe initial pages inQuick work preintermediate
(Hollett, 2000)and New international businedsnglish (Jones & Alexander, 2003The

units in Market leader intermediatand New international business Englishcorporate

the subject of national customs.
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Table8.
Subjects of the theme of intercultural business communication from the examination of

the initial pages of the Business English coursebook units

New Intemational
Marketleader In company  Quickwork interational express
Coursebook intermediate  intermediate preintermediate business Englist preintermediate
Unit Cultures Global Visitors Visitors and  Crossing
heading village travellers cultures
Subject Culture National Travellingto Meeting National
cultures Beijing foreign differences
visitors
Cultural Globalisation Journeys Travelling on Foreign
awareness a business  company
trip visitors
National Making Booking Communicating
customs arrangements accommodati with different
on nationalities
Social Starting National Invitations
English conversations customs and
habits
Case study: Company Socialising
Visitors from visitors
China

Organising a
conference

Note Subjects in bold = subjects incorporating images depicting physical features

conventionally associated with Asian aBldck people

The further examination of the coursebooks for the subjects of intercultural business
communication extended the scope of the theme to all seven coursebooks. The subject of

culturefeatures ina dedicated section of each unit Global links 2(Blackwell, 2001)

namely fAGI obal c o mmu roiard arte ofdhe twelMBunis inRists s ¢ u
insights into busines@kobbins, 2000), namely Crc s 6t ur al compari son
cul tur al communi cat i onaeting intérhagonad hudiness conhtacts,o f
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and international travelecur inunits of study inQuick work preintermediate(Hollett,
2000),New international businessnglish (Jones & Alexander, 20033ndFirst insights

into businesgRobbins, 2000)espectively, as shown in Table 9

Table9.
Subjects of the theme of intercultural business communication from the examination of

further Business iiglish coursebook units

Quick work New international First insights into
Coursebook  pre-intermediate business English business
Unit heading Solving problems Face to face Travel
Subject Anticipating problems Greeting company  Travel arrangements
visitors
Identifying cultural causes  Starting a International travel
of intemational problems  conversation
Considering National customs Crosscultural
alternatives comparison

Implementing plans  Talking about work  Socialising
Planning strategy Body language

Developing business
relationships

Note Subjects in bold = subjects incorporating images depicting physical features

conventionally associated with Asian and Black people

The presence of the subjects that constituted the theme of corporate ethics and
responsibilities in six of the seven Business English coursebooks and intercultural
business communication in all seven of the coursebooks indicated the centrality of the
themes in the coursebooks. This view was also indicated in the claims made inlthe on
catalogue forFirst insights into busines@Robbins, 2000) and by Writer A (Writer A,

interview, 2008). The catalogue entry pointed to the high value of the notiongofater
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responsibility and culture to doing business and the foregrounding of the subjects in the

Business English coursebookds material s:

Taking the mystery out of the business world, this course is ideal for students
looking for an informative and acssible introduction to key business concepts
such as Competition and Corporate Responsibility and -crdiegral approaches

t o doi ng Fibstisights&® businegsé  2)0 0 5

Writer A supported this valuation of the position of culture in Business English and

defined the notion primarily in terms of interpersonal relations:

With intercultural theydore always goir
extent and it is verymportant absolutely as important perhaps as the language
certainly after a c éwow muchnyoul keoweabout thé t 6 s
peopl e youodr e dhan howgwelbyowsspeaaleEnglish ymy itahics].

(Writer A, interview, 2008)

Flinders (2005) observed in his survey of published Business English course materials
that they were tending to address more broadly cultural as well as linguistic aspects of
doing business in English with business people from all round the world. Images
depicting people with physical features associated with Asian and Black people were
found to cluster in units and language learning matedalshe subjects of corporate

ethics and responsibilities and intercultural business communicdti@se clusterings

10 Retrievedrebruary2, 2005{rom http://eltcatalogue.pearson.com/TopicArea.asp?TopicArealD=AC0001
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suggestd that these subjects are prominent not only in the construction of particular
aspects of Business English, but also in the construction of people of different races doing
business internationally in English.

Writer B was emphatic that the language leagnmnaterial was the deciding factor in
the choice of the I mages for his courseb
ethnicity. We would decide the photo on the grounds of what is most appropriate for the
t ext or whatever 0 ( Whe findings frBm the amalysig of the w,
coursebook images suggested that race was involved, however unintentionally, in the
selection of images when compiling the language learning materials in the seven Business
English coursebook#n Sections 4.3.2, 4.3.and 4.3.4, | continue the examination of the
three themes through the examination of illustrative extracts from the Business English

coursebooks and their contributgiio the constructio of people of different races.

432 Business peopleds perspectives

A grouping of three photographs of individumisinesgpeoplefeatureson the initial page
tothewiti The wor | id Interfationabeaxgeds pratermediate(Taylor, 2004,
p.14), as shown irFigure B. Theimagesare reproduced separatebn the two facing
pages overleafp.16 & p.17), as shown irFigures 14 and 5B respectively The colour
photographs are closg, head and shoulder sho@ne photograph depicts physical
featuresassociated with Asiapeopleand twoof the three photogphs depictWhite
people in the shape of their eyes and nose, their hair colour and texture, and their skin
colour.

The three business people, Geneviéve, José Manuel, and Kensuke, are interviewed
about their work and free time activities. The languagenieg materials on the initial
page involve listening to extracts from the interviews, which focus on their work

activities, and the two pages overleaf involve reading summaries of parts of the
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interviews, which focus on their free time activities. Appendix G presents the scripts of

the audio recordings frofmternational express prtermediate(Taylor, 2004, p.125).

The listening activities based on the interview extracts are presented down the initial page

of the coursebook unit in the order of José Manuel, Genevieve, and then Kensuke.

Likewise, the photographs of the individuals are placedoadhyion the page. The order

suggests that the bottemost photograph depicting physical features associated with

Asian people corresponds with Kensuke, and the individual profiles on the overleaf pages

confirm this impression. Genevieve, José Manuel, &hd ns uk e 6 s s mi

[ 0 r

expressions indicate positive feelings and they appear to feel secure and satisfied in their

roles and activities as business people (Chen, 2010), the topics of their interviews.
The intervievg areforia b usi ness madfdarzld)namdthe(infageyt ao

magazinecover next tdhe photograph®f the thredbusinespeople implies the interview

is for thismagazinecalledBusiness World Todayhe repetition of the wordorld in the

adjacentlyplaced names of the unit and the magaznunggestthe notion ofbeing

international Kensuke tells us that his work involvésvelling i a  Wwithin Japan

(p-125) where he is locatecnd from Japan to Swedéerhe expressiora lot suggess a

negative valation of his business travel becauseitsflarge quantity as shown in Table

10. Thei nf or mati on provided on Kensukeds |
heavy workload thatis, he fAusually takes work home
wor ki ng at | east ni ne hdourtsi me dpad§). Treen d

descriptionof K e n s ufieestiineis implicitly attitudinal. It confirmsand developshe
suggestd negative valuadn of his business travel through extending and exemplifying

the information on t h@oodé& Meatin,@F). of Kensu
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Tablel0.

Appraisal analysis of interview with Kensukebusiness traveg[Taylor, 2004, p.125)

Attributes

Attitudinal Source of

Expressions Positive  Negative  Graduation Refersto  Engagement
Do you travel X alot Travelling Interviewer
lot for work? for work
[Judgement]
Yes, | travela lot X a lot Travelling Kensuke
[Judgement] for work
to visit our most X most Retailersin  Our
important Japan of the (Kensuke
retailers products and his
[Judgement] company)

José Manuelnd Kensuke both holcthanagement positienDuring their interviews,
José Manuestatesthat he isfian operations direct@rand Kensukestates that hés fia
sales manager(Taylor, 2004, p.125)José Manuebhnd Kensukdravel nationaly and
internationally for work anduggest thatheir workloadsareheavy Un | i ke Kens uk
account of his workJosé Manuéls account i s p,asesdowmn Tablent | y
11, when he describes his key role in a new development in the compaeyn s u k e 6 s
positive valwuations of aspects of his wo
i mportant retailers, o0 the positive valuat
through the expression Aouro (Taylor, 200

positive valuations refer to his hopes for a recovery in his divisian lofe company,

expect an improvement in my division in t
and constrained by the 1indisti nastpresenteche f r a
in Table 12.
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Table11.

Appraisalanalysis of interview with José Manuel on his work (Taylor, 2004, p.125)

Attributes

Attitudinal Source of

Expressions Positive Negative Graduation Refersto  Engagement
Il 6m havir X best Getting a new José Manuel
meetings:¢ distribution
the bestsystem system
[Appreciation]
| tadatof work X alot Getting a new José Manuel
[Appreciation] distribution

system

and itéobés X very Getting a new José Manuel
important distribution
[Appreciation] system
| make theight X ! Getting a new José Manuel
decision! distribution
[Appreciation] system
Table12.

Appraisal analysis of interview with Kensuke on his work (Taylor, 2004, p.125)

Attributes

Attitudinal Source of

Expressions Positive Negative Graduation Refers to Engagement
There argoroblemsin X The economy Interviewer
the economy
[Appreciation]
Are companies like X Companies Interviewer
Electrolux having
problems too?
[Appreciation]
Yes, most companies X Companies Kensuke
are havingoroblems
[Appreciation]
I n my di vi X Ke ns uk e Kensuke
aredecreasing division of
[Appreciation] Electrolux
But | expect an X intwoto  Salediguresin Kensuke

improvemenin my

division in two to three

years [Appreciation]

threeyears Kens uke

division
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The negative valwuations of the economic
company division are ostensibly of the products of human actions, namely financial
problems, rather than the actions of a perstowever, as Lipovsky and Mahboob (2007)
found in their analysis of interviews, expressions of appreciation of a product can imply
corresponding judgement of the capabilities of a person whose actions are closely
associated with the product. Negative appatéan of the systems and activities of the
division of Electrolux that Kensuke works in can, therefore, invoke judgement of the
work that Kensuke does and function as negative judgement of Kensuke by implication.
The feelings of security and satisfacteru ggest ed by Kensukeds ph
at odds with his account of falling sales in his division, of which he is a manager
responsible for sales, and a lack of free time to relax because of his workload.

The direction of the accounts of the bus
the intervieweros differing questioms to
lot andproblemsi n t he questions to Kensuke, inADe Yy
companies | ike Electrolux having problem
negative orientation to the ensuing discu

interviewer framed the discussion imtfie Kens

gener al economic situation. In contrast,
topic fidevel opmentso which is the focus
about his work: AAre there any negkensukevelo

works hard and holds a management position in an international company; however, the
description suggests that Kensuke has a less central position in his area of business
through the more negative orientation of the depiction of the work in wiéchs

involved.
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All three interviewees talk about their use of English at work. The speech of
Geneviéve, José Manuel, and Kensuke is depicted in the audio recordings as English with
a nonnative English accent. Of the twelve examples of image groupdegtified in
Section 4.3.1, ten groupings are associated with aedmrdings thapresent the people
in the images speaking in English. Of the fesgven audio recordings, 40% present-non
native English speaker accents and 60% present native Engladtespecents, as shown
in Table 13. This percentage of native English speaker accents is a decrease from 87% in
total across the seven coursebooks (see Table 4 in Section 4.2.4). The language learning
materials that constitute the image groupings invohauatering of examples of nen
native English speaker accents in the audio recordings in addition to the clustering of

images of people of different races described in Section 4.3.1.

Tablel3.

Mapping of image to audio recording the 12 image groupings

Visible physical features of
people

Accent of English speaker  White Asian Black Total

Native 21 5 2 28
Norrnative 14 5 0 19
No audio recording 3 2 0 5
Total 38 12 2 52

Referring to the compilation of one of the image groupings in his Business English
coursebookWriter C pointed out the difficulties experienced because of an awareness of

the danger of the peoplbeing depicted in stereotypical ways
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You get problems with photographs and stereotyping, right, as well deciding what
to pick, and t he -gudeesas itnhgato tyhoeu 0 rpee ospd ce
wel | | or youor e trguessigg phcess fpm enskemgnytou t h e

make the wrong decisio(Writer C, interview, 2008)

| suggested in Section 4.2.4 that race was involved, however unintentionally, in the
allocation of English speaker status to the people depicted in the Business English
courseboks; specifically, that depictions give prominence to and appear to conflate
people with physical features associated with White people and speakers with native
English accentsThe increase in depictions of Asian and Black people aneéhative
English speaker accents in the materials that constitute the image groupings does not
challenge this view. The depictions of the Black people as speakers with native English
accents are examples that go against this trend, although the image groupings only
involve two depictions of a Black person, as shown in Table 13.

Moreover, Geneviévelinks English speaker status effectiveness and abilities in
using English in a business setting. Geneviéve identifies herself as a teadinedor
and presents a mix of negative and positive views on doing her oigirsh, as shown
in Table ¥. Genevieve describes herEnglisenguage probl ems as be
and Americanso (Tayl or, 20014, p.125). She
possibility that her English is i mprovin
problems is intrinsically related to Amean and Japanese people as a group. Given that
Genevi vebs interview is juxtaposed with
the question of how effective Kensukeos
person from Japan. On the one hakde nsukedés i nclusion iin t

materials is in itself a testament to him as an established business person and to his
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abilities as an English speaker. It is also an argument against any indirect negative
valuation and stereotyping of Englispeakers from Japa@n the other hand, the more

positively oriented portrayals of Genevieve and José Manuel and less positive portrayal of
Kensuke support the view that people with physical features associated with White people

are more central in doingusiness in English, as described in Section 4.2.3.

Tablel4.

Appraisal analysis of interview with Geneviéve on speaking English (Taylor, 2004, p.125)

Attributes

Attitudinal Pos Neg Source of

Expressions itve  ative  Graduation Refers to Engagement
Do you have any X Genevieve speaking in Interviewer
problemsspeaking English on the telephon
English on the
phone? [Judgement]
[1] Sometimes [have X Sometimes Geneviéve speaking in Genevieve
problem$, with some some English on the telephon
nationalities
[Judgement]
| find Japanese and X more Japanese and Americar Genevieve
Americans more people speaking in
difficult to English
understand.
[Appreciation]
But | think my X Genevi veosGenevieve
English isimproving language abilities
[Judgement]
Because it X easier! Genevi veo0:«<Genevieve
easief [Judgement] understanding Japanes

and American people

Kensuketalksabout his use dEnglish and choice of language wdevorknegatively
as shown imable 5; that is,in terms of obligatiorandconstrait, which he attributes to
hi s c¢ o mpghshlgngusge policy A Our company | fTaylpn age
2004, p.125)The interviewer introduces threction of the discussian the use ohave
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toin the question: AYou (plasy Although Kensuke aldes En g |
notincludethei nt e r vexpeess®ihavestoo n hi s r epl y, ndisties, I

J a p 1125),hé does not contraditite framework of constmai and obligatiorthat the
interviewer introducedrather,his replyconfirms, implicitly extend, andelaborates upon

the constraints he experiences

Tablel5.

Appraisal analysis of interview with Kensuke speaking Englis{iraylor, 2004, p.125)

Attributes

Attitudinal Source of

Expressions Positive Negative Graduation Refers to Engagement
And youhave to X have to Language policy Interviewer
speak English at the «
then? head office
[Appreciation]
Yes, lalso have X also [have Company Kensuke
to] speak English to] language policy
inJapané ¢ ! of working in
company language English
is English!
[Appreciation]

José Manuelshows hisappreciation of havindanguage options in his work
expressions such a$ | donodt have to wuse Eng)assh tt
illustrated in Table 16and contrasts withKensuké sxperienceof the constraints
i mposed by BEnglshlaoguag @olicyséetable 15above) This contrast is
partly attributable to the intervieweros
With Kensuke, the interviewer uséise expression of constrained obligatjdmave tQ
AYou have to s p(eRE. Whngé Mauelthe irteevieWwWetusesthe
expression ofess constrainedbligation,need combined with the expression pdsitive

appreciation ofEnglish languageuse at work good fiDo you need to speagood
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Englishd ( p .Lke Bensuke José Manueldoes notincludet he i ntervi e
attitudinal expressiom his reply rather his reply implicitly includes andextendsthe
positive orientationfi Y e s , English is the company | a

(p.125).

Tablel6

Appraisal analysi®f interview with José Manuel on speaking English (Taylor, 2004, p.125)

Attributes

Attitudinal Source of

Expressions Positive Negative Graduation Refers to Engagement
Do youneedto X need to English Interviewer
speakgood language use
English?
[Appreciation]
Yes, é | X every day English José Manuel
[goodEnglish] language use
every day
[Appreciation]
€ and al X all English José Manuel
international language use
meetings are in
[good English
[Appreciation]
ldondét he X dondét JoséManuel José Manuel
speak English to speaking in
then! ! meetings with
[Appreciation] Spanish people

in Spain

In the depictions of Genevieve and José Manuel, their roles as business people who
use English in their work are positivelalued. The cumulatively negative orientation of
the valuations of Kensukeds position at w
a view of business people who are not White as being more marginal in doing business in

English.
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4.3.3 Corporate ethics andresponsibilities

The | anguage | ear ni nigQuickawork preintedimediate(iHolleit,Up d a t

2000) are the onlyonesfound in the sevemBusiness English coursebaothat include

more thara brief reference to racand that addregsanifestatios ofracial inequalities in

a businesssetting As such,they are an example dBusiness English coursebook

materials that Ainspires, encourages, hea
The listening activity depicts two business people, Carmen anddgBetiy each other

updates through a series of voicemail messages on the progeepsogéctthat they are

working onto produce aorporate safetyraining video.The decisions that Carmen and

Seth make have implications for the inclusion of people of different @uerating the

machinesn thetrainingvidea The descriptions of the people in terms of race detail these

implications The original machine operatorseadescribed a8 Caucasi ano and

(Hollett, 2000, p.66) in the audio recording,sdwnin the audioscript in Appendix G.

The actors that Setthecided toemploy to operate some of the machimethe videoare

described-Amer hdandaadddid fhélstening taskas shown in

Figure B. The projectdecisionto include people of different races in the training video

has financial, pedagogic, and ethicdlmensioms that provoke expressions of opinion

from Carmen and Setlas shown imTable 17.S e t jhsfifisation for including people of

different races in the video is one of ethics since, as he says, having only White people in

the video is fAjust no tdeisiongoremploy dcormtérsers. Nev

with thethreedimensionf the business decisiorRace is integrated into the discussion

of the project and a unif study that focuses on explaining, checking, updating, and

getting information.
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Tablel7.

Appraisal analysis of Carmenané$ h6s voi cemail mes-$66ges
Attributes
Attitudinal Source of
Expressions Positive Negative Graduation Refers to Engagement
This bud: X much too Corporate safety Carmen
much toobig! ! training video
[Appreciation] budget
It has tomake X has to Corporate safety Seth
sensdo machine training video
operators content
[Appreciation]
I t 6s iights 1 X just Having only Seth
[Appreciation] White people in
the video
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Images depicting physical features associated with Black people are a characteristic of
the Business English coursebook materials on the theme of corporate ethics and
responsibilities, as | pointed out in Section 4.3.1. The photograph of a Black chlel in t
far left image in Figure 17 is an example frdmernational express pratermediate

(Taylor, 2004, p.97)The photograph of two children in the centre image in Figure 17 is

Figure 17. Closeups of the imagesf @eople carrying water containers (from
left to right: Taylor, 2004, p.97; Taylor, 2004, p.98; Robbins, 2000, p.131).

from the next page ofnternational express primtermediate(p.98). The language
learning materials are on the subjects of povertygholoal warming, as shown in Figures

18 and 19 respectively. The two images areatehing. The red items of clothing the
children are wearing stand out against the neutral backgrounds of bare and parched earth
and draw attention to the children. A chiid each photograph is carrying a water

container on their head. The Black child is depicted against a background of bare land and
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housing thatt ooks rudi mentary. The c¢childdos dire
viewer of the image. The unsmiling facial expression does not suggest the child is happy.
The juxtapositioning of the image with reading passages on the subject of poverty suggest
thatthe child is poor, unhappy, and insecure (Chen, 2010). The reading materials adjacent
to both photographs reinforce the vulner:
billion people in the world donot Mave c
similar image of a person carrying a water container on their head is present in materials
on the theme of corporate ethics and responsibilitieiist insights into business
(Robbins, 2000p.131), as shown in the far right image in Figure 17. ifege is from

materials on the subject of fair trade and is of an ornamental statue on sale for $10 at a
shop that promotes fair trade.

The photographs are taken looking down upon the children. On the one hand, this
angle emphasises their position as euddble. On the othdrand the angle of the shot
establishes an unequal relatiosms van Leeuwen (2008)as argued.The relation is
characterised by an imbalanseith the person viewing the image in a more dominant
position The accompanyintanguagdearning materialfocus on talking about the future
and expressions ale first conditional Using the termsve andour, rather tharyouand
the thereading passagesvite a sharednterestand impl the existence of a common
groundwith the coursetiok readei n expr essi ons such as 0 We
want to save the planeto and AW Il our pl.

The images of poverty contrast wijnxtapositionedimages of abundancelhe
accompanying readings identifiye cantrasting images as a factory in ti8A, as shown
in Figure B, and a city under flood in Europe, as shown in Fige The USA is
depicted as holding ultimate power atitrough the expressione the reader is invited

to identify with theUSA: A | WSA][says we can do little to change the situation. If
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the US works with other countries to redt

damage. I f it doesno6t, we wonodét, and our
Conversely, thedevelopment of a shared distancing from the depicted children is

implied in the reading passadkrough the use and reiterationtbeyi n fii f t hey

have enough water, theyol/l fight wars to

(Taylor, 20@, p.98). The descriptionindicates that thehildren in theimages do not

represent a passive, victiamly emphasisbutthe actionassociated with the childras

resistance in the negative form of a threat of a war over clean drinking water supplies.

Wher eas fdAweo are depitowvardsshving the @anefiio hiagiov e 1

forced into the role of warmonger§he contrasting roles, thaigh angle view of the

children in the imagesand the reference to people in general,-specific terms in ta

reading passagesmoves the depictechildrenif r om t he reader sé wo

experience, treated as distant o6éothersoé r

everyday |liveso (van Leeuwen, 1996, p. 48)

4.3.4 Intercultural businesscommunication.

The page heading Alnternational travel 0o i
language learning materialgthin the unitheadedi T r a v Firkt tnsights into business
(Robbins, 2000 as shown inTable 9in Section 4.3.1The materials cover two facing
pagesa listening activity on the lettand pageas presented iRigure20, and a reading
passage on the rightand page, as presented-igure 2.

A visual contrast between the two facing pages is established through thebtankll,
line-drawing on the lefhand page and the halhge, colour photograph framed with a
warm, vibrant pink border on the opposite page. The drawing portrays a man sitting in a
plane, the corners of his mouth detumned, and the suggestion of crumptdothes and

facial stubble. The drawing depicts physical features associated with a White person, and
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his facial expression suggests negative emotions. The drawing juxtaposes with the
photograph of a smiling couple walking and two children running in green countryside.
Thepht ogr aph suggests physical features ass
facial expressions suggest positive emotions. The inclusion in the images of the aeroplane
interior and the countryside suggtaadidns t he
(Chen, 2010); that is, a weary traveller and a healthy lifestyle.

The instructions to the listening activity indicate that the line drawing is of Colin
Knapp, who travels on business: ALIi sten t
Fareas 0 ( Robbins, 2000, p.28). Appendix G p
recording for the listening activity. The only positive valuation Colin gives of his
experiences, Aités ok, o0 is modified by th

(p.166) as shown imTable18.

Tablel8.

Appraisal analysis of interview with Colon international trave(Robbins, 2000, p.166)

Attributes

Attitudinal Source of

Expressions  Positive Negative Graduation Refersto  Engagement
Do youenjoy X flying to interviewer
[Affect] that Thailand
long
[Appreciation]
flight?
I t 6 OKi t X as long ad take  flying to Colin Knapp
[Appreciation] plentyof reading Thailand
| find it very X very sleep during Colin Knapp
difficult to flights
sleep
[Judgement]
Do yousuffer X jetlag interviewer
from jetlag
[Affect]
| suffer jetlag X jetlag Colin Knapp
[Affect]
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The further positive valwuations are attr
(Athey thinko) in AThey are very polite p
agree with vyou, but they ar e, t hRogbinss ay O
2000, p.166), as presented in Table 19. Politeness can be interpreted as a positive quality.
Colin uses the concept of politeness as an example of a culture gap. Colin describes the
people of Thailand as pol i tiep.t iTme offv elrhyad
politeness indicates excess. It is negatively loaded through the introduction of differing
interpretations; t hat i s, Ayou may think:¢c
claims that the people of Thailand think thia¢y are politeAt the same timehe offers
the view that their politeness limits claritand t h e possibility tha
behaviour might not beonsidered politeCo | i nds a c c dhenmegativé topicsl s e S
of culture gaps and jetlag. The nagate v al uati ons are directe
behaviour or at rami fications associated
physical appearancguggestshis negative attitude towards international travel this
instance specificallyowardstravel to Thailand, and the effects on hofrtheexperience

An alternative interpretation of Colinds
interviewer influences the course of the interview, imposing his own attitudes through the
form of his questions. For example, the interviewer introduces negativatioal into the
interview through the judgement of the f|
ADo you enjoy that l ong flight?o0 ( Robbi
interviewer who introduces the discussions of jetlag and a culturevifaphe questions

ADo you suffer from jetlag?0 and dAaDo yo

examples from Colin (p.166).
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Tablel9.

Appraisal analysis of interview with Colon culture gapgRobbins, 2000, p.166)

Attributes
Attitudinal Source of
Expressions  Positive Negative Graduation Refersto Engagement
Do you X Colinin interviewer
experience Thailand
culturegap?
[Affect]
There is a culture X Colinin Colin Knapp
gap, yes. Thailand
[Affect]
They are very X very Thai Colin Knapp
polite people people
[Judgement]
so there aréimes X there are times Thai you may
when you may may people think
think theyagree
with you
[Judgement]
butthey say X Thai they[Thai
0 y éecause people peoplé
they think it is think
polite
[Judgement]
In contrast taColinbs account of his trip to Thaila

overwhelmingly positive valuation of Britain bylasami,a Japanese office workeas
shown inTable 20 Whereaswe can listen toColin give hisviewsin his interview the
newspaper journalisprovides the background information on Masami aegorts

Ma s a miewd svith little use ofdirect quotes.
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Table20.

Appraisal analysis ohterview with Masami on living iBritain (Robbins, 2000, p.29)

Attributes

Attitudinal Source of

Expressions Positive Negative Graduation Refers to Engagement
Masami Sa X Masami Sato  The Independent
happy[Affect] in Britain newspaper
most things are X most things in She[Masami
betterhere than in better Britain Sato] says
Tokyo
[Appreciation]
the UK is lessnale X less people inthe she[Masami
dominatedhan UK Sato] thinks

Japan [Judgement]

Masambés negative valuation of ciompdreswiithe J ap a
overall negative valuation of Thailand by Colas shown in Table 1&ove Masamiis
descriled asliving and working temporarily irBritain, preferringit to Japan,and not
waning to return to the lifestyle in Japah.h e headi ng AMade i n Jap
(Robbins, 2000p.29) together with newspaper article create a play on words based on
Ma s a mi 0 sReades eould/ interpret the meaning as triumphalism roee the
objectification of the depicted people from JapReaders might find the play on words
funny, and distance themselves from the depicted people from Japan, or offensive, and
distance themselves from the language learning matetmaever, idenfying the
meanings makes demands on the reader that require time and a proficiency in English that
might be beyond and therefore exclude the learners with -interenediate level of

English that the coursebook targets.
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Table21.

Appraisal analysis ointerview with Masami on living in Toky&@bbins, 2000, p.29)

Attributes

Attitudinal Source of

Expressions Positive Negative Graduation Refersto Engagement
shedoes not want X Masami The
to go back to Sat o0 s Independent
Tokyo [Affect] to Tokyo newspaper
there are few X few life with Masami Sato
amusements family in
[Appreciation] Tokyo
we canot X canodt familyé& Masami Sato
relaxed[Affect] Masami Satc

in Tokyo

Whereas it is a person from Britain, Colin, who voices the criticisms of Thailand, it is
a person from Japan, Masami, who voices the criticisms of Japan. Furthermore, Kaoru
Itoh, a banker from Japan mentioned briefly in the newspaper article, produces the
stereotype of Japanese peopl e: Al n Japan
(Robbins, 2000, p.29). While Kaoru Itoh presents a general characteristic of people in
Japan that might be positive, the generalisation could be interpreted as egbratin
perpetuating ideas about Japanese people that are harmful through contributing towards a
systematic racism.

The notion of problems and difficulties are emphasised and reproduced through
repetition first in the listening activity, the newspaper &tiandthen the dichotomous
distinctions ofeasydifficult and Japanes®ritish in the discussion prompfi Do y o u
think it is easy or difficult for Japanes
(Robbins, 2000p.29). The structure of the discums questiorseens to present the onus
as being on people from Japan to integrate with people in BritAmcomprehension

guestions and discussion prompts ttedditeto the listening and readiragtivitiesinclude
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the negative associations of jetlagltere gaps, cultural differences, and sufferiagd

invite interpretations of experiences of international business travel in terms of like

di sli keDosyaeh laisk@& or dTheukes &f the imdggsiamdgv@rds ( p
in the juxtapositioned aterials for the listening and reading activities cumulatively
negatively portray associations with Japan and Thailand and positivelyaypor
associations with Britain.

Britain features largely ithe content, attributed source, or both of the matettalt
constitute the listening and reading activitiess#espersonfrom England describes his
experiences in the first, and a familyods
the second. Thattribution inthe bottomleft corner of the reading passage indicates that
thearticle on the family living in London wasourced from the Britishasednewspaper
The Independent on Sunda&yhe interview is unattributecand may have beemvritten
specifically for the courseo o0k and represented the cours
this is the case or ndhe inclusion othe interview and the newspaper artislggest that
theyr epresent the coursebook writerds chose

business avel.

4.4 Summary and Conclusion

Depictionsof race in the Business English coursebook materials were found to racialise
notions of business people working internationally in English and subjects of study. The
depictions suggest the view thpéople with pysical features associated witlihite
peopleare the archetypal people involved in doing business internationally in English. In
addition, depictionsracialisel features of Business English language education; that is,
depictions of people of different gas functioned to racialisthe status of English
speakers, and the subjects of corporate ethics and responsibilities and intercultural

business communication.
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In Chapter 5, bring together the findings from the analysis of Bwesiness English
coursebook as a whole, extracts from tbeurseboog, and the interviews with writers of
the coursebooks. Thehapterdiscusses the implications of the coursebook witers

influences onthe depictions of race in their coursebooks.
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Chapter 5  Discussionand Conclusions

5.1 Introduction

The discussion othe ways in which uses of images and words contribute towards
constructions of race in the Business English language coursethaoksws on Cr ens
(1988) proposal that wk on racial equality requires a perspective that includes a focus

on manifestations of racial equality, or inequality, and the processes that underpin them.
This chapterexaminegmanifestations of race in the coursebook depictammbconsiders
influencesof the coursebook writers on the depictions in their coursebdokbe spirit

of positive discourse analys{®artin, 1999, 2004), attention is directed towards how
coursebook depictions of people of different rapesognise and inclugdealong with
corsidering how they constrain and exclyseople of different race@-raser, 1995; van
Leeuwen, 1996, 2008).

The findingsof the studybroadly compare with those of Tate et al. (19984t is, a
predominantly restrictive interpretation of raeeas found tohave a constraining
influence on manifestations of raddore specifically, a emphasis on processes over
outcomes and policies ovetoconsramdepmctions otk x p e I
racein the Business English coursebooks

The disaissionof the findingsconcentrates on two main points. Firstly, views of racial
equality as a process and as an outcome, as obsererghaw (1988were found to
be relevant to the ways in which race is depicted within the coursebook maaedals
how the coursebook depictions relate to the views on race expressed by the coursebook
writers. Secondlyand with the focus more on the recognition and distribution (Fraser,
1995) of depictions of race in the Business English coursebook matdréadsientation
of valuations was found to undermine coursebook depictions that recognise people of

different races.
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5.2 EmphasisingProcesse®verPeopl eds BHMRpcer i ences

The references to race in the Business English coursebook materials predominantly
represe t raci al equality as a process rather
(1988) terms, a restrictive interpretation over an expansive interprefationof the five
language learning materials that refer to race have as their focus policiasy reda
discrimination.The reference$o racein the words that constitute the Business English
coursebook materialacknowledge the relevance of race to business policies and
decisions. Examples of employment policies that make obligatory the prevention of acts
of racial discrimination are represented in materialsFirst insights into business
(Robbins, 2000) andlewinternational business Englisfdones & Alexander, 2003), as
mentioned in Sectian4.2.5 and4.3.1. Ferree and Hall (1990nd Ashcraft and Allen
(2003) in their respective examinations of sociology coursebooks agédnisational
communication coursebooksundthat images of peopho were not Whitéunctioned

to illustrate the concept of rade the subject matter of the coursebook materiks.
contrast,the Business English coursebook materials that refer to race dmchade
images.The exception isn First insights into busineg®kobbins,2000 where,as well as

a list summary ofexample company policies, an instance of the effects of anti
discrimination policies is suggested by the image juxtapositioned with the words, as
shown inFigure 10in Section 4.3.1 The racially inclusive imag@ositively depicts
people withphysical features associated with Black and White pedipé is, peoplef
different racestogether who are smiling and at work. The promotion of equal
opportunities in the words next to the image acknowledges, by implication, practices of
racial discrimination and the possibility that such practices can exist again. This
acknowledgement prevents a descriptibthei mage as an exampl e of

(Ferree & Hall, 1990, p.526INeverthelesstheonly coursebooknaterialsto focus onthe
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effects of redressing racial inequalitiage the discussion of a business project by two
business peopleortrayed inQuick work preintermediatgHollett, 2000, as discussed in
Section 4.3.3

The writers were asked during their interviews how they identified themselves in terms
of race(see the interview schedule in Appendix @pmparisons can be made between
the waysrace is referred to in the coursebooks and the ways the writers identified
themselves. Three of the writers identified themselves in terms of race in relation to
policy processes. Writer B (interview, 2008), Writer C (interview, 2008), and Writer E
(interview, 2008) answered the question with reference to an institutional policy
document, namely an employment or immigration form, and how they would complete
(Writer B, Writer E) or had completed( Wr i t er C) . For exampl e,
was facedwith this on the plane. They come round and they give you a card you have to
fill i n and you havlhettha ede agprdaghdovibdedtifyingy o u &
themselves in terms of race is comparabli¢éocoursebookeferencedo race as process,
namely through policies on race.

In contrast, Writer A and Writer D identified themselves in terms of race in relation to
their experiences of the multiple and shifting influences of their specific social
circumstances at the tim&Vriter A described and positioned himself in relation to
peopl ebsowmeewsropiie would say British but
Irish are so militantly Scots Welsh and Irish titinsist on being called Engligh'o
(Writer A, interview, 2008)WriterD6s answer included a pers
defining theildmr aoirdl oifd aMhti ittey :Cafucasi an |

living now, not when I lived in England thougfiaughs)}?o (Writer D, interview, 2008).

" Words represented within pound sterling signs are spoken laughingly (based on Jefferson, 2004).

2 pescriptions of notverbal information are within double round brackets (based on Jefferson, 2004).
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Only the references tacein Quick work preintermediatgHollett, 200Q portrayraceas
influencinga personds everydanceia relatiorvto instietonal r at |
policies as discussed in Section 4.3.3he predominance and similarity of the
perspectives on ca as a process gptt h at the coursebook wr
informed how race was referred to in the Business English coursebook maiérals.

finding suppors Al p t e kE9OF fuggestfon rbom his analysis ofepresentations of

culture inEFL coursebooks thatoursebook writers represent their oexperiences and
perspectives in #ncontent of their coursebooks.

Features offte coursebook references to race are more constrained, however, than the
views expressed by the coursebook writefse Bubject oemployment conditionand
recruitment decisionsames all the references to race in the three coursepaslshown
in Section 4.3.10f the five writers interviewed, onWriter B and Writer E redrred to
race in relation teemployment contions, turning to an employment form to identify
themselves in terms of race. In addition, althodghter A and Writer Didentified
themselves through their everyday experierafasce only one reference to race in the
coursebook materials focuses sanch manifestations of racein Quick work pre
intermediatg(Hollett, 200Q. More strikingly, the presence of the references to race found
in the three coursebooksntrastswvith the complete absence,forr adi cal vanax cl us
Leeuwen, 1996, p.39), of reference to rasethe remaining four Business English
coursebooksin the study Absence or Asil enced (Defmsdchi nos,
reference promotes a perspective dousiness and Business Engliiiat does not
acknowkdge the existence or role of racial inequalitids Dendrinos saicf EFL
coursebook contenti Si | ence of the inherenthatofonf | i
maintaining rather than transforming the social ordery means of oOnatur

ocomsne®ms i s maaos, 109M,e.a5b) i
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Flinders (2001, 2005) gave positive reviews of the three Business Eoglissebooks
that include mention or discussion of raciaequality or discrimination as wel
established and highly regarded coursebo®ke reviews demonstrate that the subject
can be included in coursebooks, need not offend people or negatively affect sales, and,
thereby, argue against the exclusion of the subj¥citer A attributed the absence of
reference to raciainequality or discriminatiorin coursebook materials to the subject
being taboo, possibly offending coursebook buyers and negatively affecting coursebook
sales, and therefore the publishers not permitting such subject matter for incassion
discussed inSection 4.2.5 The attribution to so@ nor ms and publ i she
suggested a reliance on processes to accouynbrfqustify, the exclusion of materian
the subjectSilence (Dendrinos, 1992) arbe restrictiveview (Crenshaw, 1988) of race
maintained situations that do not address or work to cortleetconsequences pést acts
of racial discrimination either in Business Englishcoursebook materials or their
compilation

All the coursebookwriters interviewedreportedrelying on taking an international
perspective tacreatediversity and inclusivity in theontent fortheir Business English
courseboog; that is the writersrelied on a perspective on equality@scessWriter B
made the further pointhat the approacimeessarilyencompassd the recognition of
people of different races, as discussed in Section 4fhwever,he denied race as a
factor in his <choice of Il mages for t he
reported in Section 4.3.1. iEBhcommentis indicaive of an emphasisdentified in the
wr i tapprosclson equality as process combined wath evasion oengaging with
the possibleoutcomesin depictons of people of different races in their coursebooks.
Although WriterA, Writer C, Writer D,and Writer Eacknowledged the relevance of race

as an aspect of coursebook materaald their compilationthey transferred the focus of
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the discussioffrom raceto the relevance of gendexs shown in Sectie.2.3 and 4.2.5

In addition, Writer E kepttrack of the distribution of representations of women in his
coursebook, but did not engage in the same practice for representations of people of
different races, as reported in Section 4.ZHese evasions of recognising race constitute

a colourblind stance as Aleinikoff (1991) argued; that is, the writers cladro be
conscious of race butot to act or did not claim to act on the basis of racm the
compilation of their coursebookBvasiors of race by TESOL professionals are reported

by Kubota and Lin, wheuggestedhatp e opl e are sil enced by #ft
termraced (2006,p.472 and an association of race consciousness, or awareness of race,
with racial prejudice.

The examination of theevenBusiness English courseboot@ind a centrality and
predominance of materials depicting features associated with White p@bgleace
related patternsuggesthe potentiainfluenceof racism The emphasis on equality as a
process in conjunction with a coleblind stancemight have prevenéed the coursebook
writers from reflecting on their practices and roletime depictions of race in their
coursebooksWriter C and Writer E indicated there had beelack of suchreflection.

Writer E claimedthat previous to our interviewhe had notconsideredhe representation

of people of different races ihis coursebook On considering his role Writer C
concluded that inequality in the coursebook depictions alss underpinned bythe
complete absenda the coursebook compilation prosed people of different racesith
different experiences and backgrounds to draw on and influence the coursebook content
His view aligns withAppled $1994) who suggested &énk between the perspectives of
those people involved in deciding coursebooktent and theoursebookcontent. The

implication is that theublishinghousedid not identify, addressor work to correcthe
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consequences @icts ofracial discriminatiorin the compilationor publishingprocessof

the Business English coursebooks

5.3 Orientation of Valuations Undermine Recognitionof Race

In the Business English coursebook materimisages predominantly depict people of
different races in exclusive images; that is, the large majority of the images exclusively
depict physical featuresmssociated with people of a particular race, as showabie 1lin

Section 4.2.2This pattern can be seentire seven coursebooksimage groupings that
recognise people of different races and use exclusive images. An example is the image
groupings ofbusiness people of different races identified in Section 4kadv the

people in an image are depicted can include, devalue, or marginalise them through, as van
Leeuwen (2008) argued, for example, the depiction optleeo p | e 6 sin gpaetyi t i on
The ue of exclusive images that have the same content format has an equalising
influence on the depictions of the business people in the image groupings. At the same
time, the separate image of each of the people suggests that they are important in
themselves | individuals and exemplary business people. The implication is that the
Business English learner can identify with or look to any one of the business people
depicted as a counterpart or role model.

Features of the images function to establish relatimiween the viewers of the
images and the people depicted in the images, as van Leeuwen (2008) argued. The
viewers of the images in the Business English coursebooks include, for instance, the
Business English learners using the coursebBektures of thelmtographof business
people in the image groupings suggest a close, positive relation between the business
people of different races depicted and the Business English leaFrherphotographs are
closeup, often head and shoulder shots, at-leyel with the business peopl&he

business people are depicted as physically close to the reader, in a friendly relation, and
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sometimes in a business setting. Yfae smiling, or with a neutral expression, and
looking into the camera, their gaze meeting thatefviewer. The depictions encourage
the Business English learner to identify with the business peopfie ase o0 ffan u s 0
Leeuwen, 2008, p.138) and see themselves in the coursebook depictions.

Conversely groupings of exclusive images in the Business English courseloaaks
depict people of different races in constrained roles. Examples are the images on the
initial pages t o t IMarkeuleadet intenneediad@otton,iF&vey, t ur e
& Kent, 2005, pp.545), as shown irFigure 7in Section 4.3.1and the unit headed
ACr ossi ng Intarationalr expseds piimtermediate(Taylor, 2004, p.74), as
shown inFigure 2 in Section 4.3.1The former example depicts physical features of an
Asian person painting designs on umbrellas. The photograph is located alongside
photographs thaportray peopleengaged inwhat appear to bé&aditional activities: a
person in Carnevale theatrical dress against an Italian backdrop and a group of people in
Muslim prayercas sitting in a circle on the floor sharing a meal. Tdteer example is a
photanontagethatdepics a group of Black people in scrubland each wearing a shawl and
carrying a stick, an Asian persovith he palms together in a greeting, andotWhite
people in business suits shaking harfdee two initial pages in the coursebooks introduce
and contribute to the construction of the subjects of the units of study, as argued in
Section 4.3.1, in these cases the subject of cultures, as indictiee lhyadings at the top
of the pagesThe imagegrouping are located adjacent wiscussion prompts on the
importance of, for examplgunctuality andstyles of greetingsuch asis ha ki ng han
and i kbusiness eajeagud€otton, Falvey, & Kent, @05, p.54) according to a
per sonds c oun tsuggestaHe stergotypical nulturallpnodligg tkatbota
(2000) and Matsuda and Friedrich (2011) observed was the tendency in English

language teachingeach image includes a combination of activities, dress, location,
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poses, and physical features of people that is conventionally associated with and
attributed to constituting a particular culture in a variety of cultures. On the one hand, the
groupings ofexclusive images suggest the view that cultures are different but equal. On
the other hand, they construct homogenous, limiting portrayals of the people and cultures
along traditional lines and, asn Leeuwen pointed out,t hei r presence i s
work through connotationo (2008, p.144).

The image groupings aulture are eyeatching through thecomposition that is,the
size of the image groupings on the pagew thecolours and shapesepictedin the
series of juxtapositioned images that fothe groupings. They are also egatching
through the direct gaze of a person in each grougimegificallythe person in Carnevale
dress and the Asian person smilimggreeting with her palms togetheFhey create
striking borders across the top of tpages inMarket leader intermediatéCotton,
Falvey, & Kent, 2005) and down the side of the pagédnternational express pre
intermediate(Taylor, 2004).The imagesyroupings oncultures illustrate and frame the
words of the language learning materidlie notion of cultures is symbolised Hyet
content of the images anembodied bythe people depicted withithe images The
accompanyingvords provide no specific details on the people depicted. Personal details
could challenge the homogenising and seafiag influences of their depictions, such as
by making people unique within the groups or suggesting commonalities across the
groups of people. They could also make more complex the basis on which the coursebook
users are able to identify, and idi&nwith, the depicted people.

The constructionsn the image groupingson culturesinvolve attributing features
traditionally associated with different cultures and physical features associated with
people of different racesthat is they involve a form of cultural racial profiling

Conceptions of cultural differences can be repositioned forms of racism, which May
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(2000, p.7) termed fAcul tur al raci sm. 0 Mat
the theme of intercultural business communication are j@etvand materials that refer
to race are largely absent, as shown in Section 4.3.1. These patterns suggest a tendency,
as May (2000) observed, to concentrate on culture at the expense of concerns such as
racism. In addition, the findings suggest that Bass English materials on the theme of
intercultural business communication promote racism in the form of cultural racism,
through exclusive images of people of different races combined with accompanying
words that do not challenge stereotyping depictiointhe people based on culture and
race.

When compared with the depictionspEople in the image groupings oultures, the
three depiction®f people carrying wateshown in Figure 7 in Section 4.3.3are also
striking in aesthetic termand demandinghtough the direct gaze of one of the people.
the image on the right, the aesthetic quality is embodied in the piece of art in the form of
the statue that thehotograph showsThe lack of specific details on the children in the
accompanying reading pagges constrains the depictions of the childretme remaining
two photographsas discussed in Section 4.3.3. The language learning materials attract
attention, depict the vulnerability of the children, and associate them with the subject of
poverty. Hovever, the coursebook readés positioned at a distance and disassociated
from the children through features of the materials, such as the high angle of the images,
the referentsve andtheyin the reading passages, and the association of poor people with
war. While the aesthetic quality of the images attract attentienuss of the images and
words function to prevent coursebook users from identifying with the depicted people.

The construction of the subject of poverty linternational expresgre-intermediate
(Taylor, 2004)involves depictions of people in devaluiagd depersonaliseables as

examined in Section 4.3.3t also involves an image that depicts physical features
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associated with a Black persdn. her analysis of sociology courseiks, Hall (2000)

found depictions of people who were not White, particularly depictions of African
Americans, functioned to illustrate poverfjhe association of Black people with poverty

is enhanced in the Business English coursebook materials byriclgstef images of

Black people inmaterials orfurther subjects ofthe same theme; that, ihe subjects of
corporate ethics and responsibilities, fair trade, and employment condégablpwn in
Section 4.3.1. The conception of poverty with its ecoroenid racial connotations can be

a repositioned form of racisnas economic racism. Although reference to race, racism,
and antidiscrimination policies are recognised and associated with the theme of corporate
ethics and responsibilities, materials ontleme are usual but materials that refer to race
are largely absent, as shown in Section 4.3.1. These patterns suggest a tendency to
concentrate on corporate isswegh little regard for concerns of racism. In addition, the
findings suggest that Busine&nglish materials on the theme of corporate ethics and
responsibilities promote racism, through the clustering of depictions of physical features
associated with Black people in materials on the subjects of corporate issues, such as
poverty, and depictinthe people in depersonalised and devaluing roles.

The distribution of images of people of different races was found to enhance, rather
than undermine, delimiting depictions of people and to inhibit challenges or alternatives
to the depictions. Images pkople of different races were found to cluster in units and
sections of the Business English coursebooks that were identifiable by their subject
matter, namely subjects in the themes of corporate ethics and responsibilities and
intercultural business commication, as described in Section 4.3The clustering of
images depicting physical features associated with Black people in materials on poverty
develops arassociation of Black people with poverty. Similarly, the clustering of images

depicting Asian orBlack people in materials on cultures enhances their particular
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association with the theme. The selective emphasis combined with the overall lack of
depictions of Asian and Black people, as showiable 1lin Section 4.2.2undermines

the potential for kallenges to counteract the promotion of racial discriminatidre
patterns of exclusive images and image clusterings suggest that these sections of the
Business English coursebooks are places for race or staged racial equality (Ferree & Hall,
1990).

In contrast, images depicting physical features associated with White people were
found not to cluster in their distribution across the Business English coursebooks. This
even distribution was combined with a high overall portrayal and exclusive portrayal
(Ferree & Hall, 1990); that is, the occurrence of images that included depictions of White
people and the occurrence of images that exclusively depicted White people were high, as
shown in Tables 1 and & Section 4.2.2 The combination creates a form of vas
dominance. The finding compares with that of Ferree and H28l(, who found in their
examination of sociology coursebookaiblished for the American markéhat the
sections on the subjects of work and the economy were dominated by exclusies ohag
White men.Ferree and Hall suggested that the selective presence of people who are not
White, particularly to compare cultures, marginalises them from the central position in the
subject of study: At heir vi soalllsociptiesettae n c e
about di fference f(p505nin henmseioktlhenBusmess Englishy 0
coursebooks, the distribution of images of people of different rasggest that the
archetypal business person is White. This norm sets gpntaast with people with
physical features associated with Asian and Black people and can frame the people as
uniquely and perhaps inherently separate from central and fundamental business
activities. It also fails to value more comprehensively the dautions of people of

differentraces to business activities.
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| earlier suggested that the provision of specific details on a person could counteract
the stereotypig influences of their depiction in the Business English coursebook
materials For examplein the case of the image groupings on the subject of csltase
shown inFigures 7and 2 in Section 4.3.1an interview might tell the Business English
learner that a depicted person is a successful finance manager fluent in English, Russian,
and Spanis. However, allocating such material to the depiction of one of the White
people in business suits shaking hands would add to the predominance of material on
people with physical features associated with White people in the Business English
coursebooks. Abcating the material to one of the Asian or Black people could challenge
or inhibit racist tendencies and stereotypes of cultures and powértiie same time,
such allocations of material need to be evenly distribtgtgubople of different racgthat
is, such an allocation that was excepdibcould be viewedas an aberratioor staged
equality,underscore the normnd reinforce racist tendencies and stereotyfresigh the
contrast.

In the coursebook material$etinterviews with business peopteovide each person
with a Aroom of their ownodo (Ferree & Hal/l
allow for detailed insights into their experiences as established business gaople.
addition, the interviews develop the relation between theer® of the images and the
business people depicted in the imagBlse juxtapositioning of the interviews with
Geneviéve, José Manuel, and Kensokethe same pageas shown in Section 4.3.2, and
the interviews withColin and Masami across facing pagesshswn in Section 4.3,4
facilitates comparisons and contrasts between the experiences of the businesdmeople.
the image groupings of business people, the materials depict each business person as
demonstrating and discussing aspects of their work, ageploout in Section 4.3.1.

However, the orientation of the indirect
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business person and English speaker compare unfavourably with the valuations of
Genevieve and José Manuel, as identified in Section 4Ah2implication of the
orientations of the interviews is that the Business English learner might prefer to look to
or identify with Geneviéve or José Manuel as a counterpart or role model, over Kensuke.
The differently oriented valuations identified in theerviews with the three business
people undermine the equalising influence of the grouping of the exclusive irfages.
interviewfindings suggest that themagegrouping is of a staged racial equality (Ferree &
Hall, 1990) inthe depiction of the busise people of different races

Genevi veds attribution of incomprehensi
people (see Section 4.3.2) a@blind s at t r isttangé icuttunal belfaviouo
colleagues in Thailan(kee Section 4.3.4Hompar e with van Dij kos
interviews with managers in Britain and the Netherlands. Van Dijk suggested that such
attributions functioned in place of explicitly discussimgce or racial differences.
Furthermore, he argued that such disauss maintained within the corporate settings a

racial hierarchy; that is, a hierarchy of racial superiority that determined which form of

behaviour or | anguage use was the norm o
acceptabilityo (p.123).
Geneviee 6 s comment mi g ht i mply negative va

American and Japanese peopttowever, the coursebook depictions of speakers of
English with American accents inhililie development afiegative valuations of the use
of English by Ameigan people. Thepredominance in the coursebook audio recordings
implicitly valorises speakers of English witlmative English accentésee Table 4 in
Section 4.2.4)and particularly speakers of English with American and British accents
(see Table 3 in Seon 4.2.4).The depiction of Kensuke as a person from Japan doing

business inEnglish is less inhibiting of negative valuations of the use of English by
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Japanese peopleis depictionis less positive and more constrairvagden compared with
thoseof Geneviéve and Joddanuelas business people from France and Spain, as shown
in Section 4.3.2The distribution of English speaker accents in the coursebook audio
recordings and valuations the depictions of thebusiness peopleindermines the
potentally equalising influence oGenevi veds comment on Ame
people

A pattern can be seen in the orientation of valuations im#terials that constitute the
interviews with Colin, Genevieve, José Manuel, Kensuke, and Masami. Positive
valuationsareorientatel towards peopland ways of lifeassociated with countries in the
West, specifically Britain, France, and SpaMegative valuationsand problems are
orientatel towards peopleand ways of lifeassociated withcountries in the East,
speifically Japan and Thailandhe contrasting depictions of people of countries in the
East and WessuggestSa i dos ( 19Qri8njalismhkesi sr eé&dti on of
it hteamda moreessenti al i sed Said d978p3a7)thraughiim@e her 0
constrained depictions of people with physical features associated with Asian péeple.
pattern implies a polarisation and dichotomisation in depictions of people on the basis of
race that promotes racism (Lin & Kubota, 201h).the Busines Englishcoursebook
materials more broadlyhé distribution ofand valuationsvithin the depictions of people
of different racegprevent or undermine the Business English learner identifying with or
looking to Asian or Black people as a counterpart && model; that isasfione of us

(van Leeuwen, 2008, p.138).

5.4 Conclusions

Il n Section 5. 2, I argued that policies r
everyday experiences of rade the Business English coursebook depictions and the
coursebook wi t er s6 persipebhei cosreaboalk ewhisi t er s
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emphasisvas | suggestedgsombined with a coloudblind stance andontributed towards
constraining and excluding depictions of race in the coursebook materials. In Section 5.3,
| argued that uses of images and words to depict people iBubmess English
coursebooks constructed valuations that undermined recognition of people of different
races in the coursebookaterials

On the one handnaterials in the seven Business Engtislhirsebook advocatesocial
diversity, inclusivity, ethics, and responsibility. For instance, depictions of people of
different races are combined with materials that focus on notions of corporate ethics and
respondiilities, intercultural business communication, and business people working
internationally in English. On the other hand, the seven coursebooks predominantly
present a view of White native English speakers as the archetypal people involved in
doing businss internationally in English. Moreover, the examination of illustrative
extracts from the Business English materials on the subjects of corporate ethics and
responsibilities and intercultural busgse communication found that the materials
promote racisnin the forms of cultural and economic racism, through conceptualisations
of differences between people based on cultures, economic situations, anthesee.
inconsistencies within the content of the published coursebooks suggest the potential
influence ¢ a hypocrisy which Lin Sachs, Grant, and Vandritke r med fit he par
(hypo)critical pedagogyo (2004, p. 490)

In their interviews, the writers of the Business English coursebooktowed
themselvego beconscious of race, for example describing thdwesein terms of race.
At the same timehowever,they did not claim to pay conscious attention to, they
claimed not to have considered, the depiction of people of different races during the
process of compiling their Business English coursebobkesefindings combined with

th e wrrepbrieddiBedences of opinion with people working for the publishing houses
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(seeSection 4.2.band reliance oh h e p u Iplodessdgsea Iection 5.2Juring the
compilation of their coursebooksuggestthat the inconsistencies ithe coursebook
contentmight be results oftensions rather than a form of hypocrisy in the writefis
interpretation is supported 8yr ay 6 s aténsiomssnithe conténtoopublished ELT
coursebooks f Cl e ar | yarecanmodgies bode tkaded, but what they contain

is the result of the interplay between, at times, contradictory commercial, pedagogic and
ethical interestforiginal italicsp ( 200 2, p.157).

The coursebookvritersreportedthat theyandthe publishersvereconcerred aboutthe
influence of coursebook contenbn coursebook sales anon atracting buyers and
learnersThe examination of the Business English coursebooks found that the coursebook
content constructed the archetypal business person as a Wdhite English speaker.

This combiration suggestsa view of not only the Business English coursebooks as
commodities but alsthe coursebook content ardkpictions of people of different races
within the Business Englisicoursebooks as commoditidssuggeststhe viewidentified
by Kubota R011) of the White native English speaker as a commothgt attracts
learnersandwhose promotiosupports economic interestsEnglish language learning

Materials onthe initial pagesof coursebook unitsvere identified as important in
attracting the attention of learners and coursebook buyers and in constructions of people
of different races as reported in Section 4.3.For example, ye-catching and
aesthetically striking imagesn initial pagesdepict physical features associated with
Asian, Black, and White people on the themes of intercultural business communication
and corporate ethics and responsibilities discussed in Section 5Theseconstructios
of people of different races exterige viewof the White native English speaker as a
commodity to include theiew of Asian and Black peopleas commodies However,

while thar function involves attracing learners and buyers to the coursebodke
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constructionsof Asian and Black peoplainlike hose of White peopleyere found to
preventor undermindearners identifyng with or looking to thepeople depicteds peers
or role models.

Researchers, such as Matsuda and Friedrich (2011), have advocatgredtar
inclusion of speakers of English from diverse backgrounds in English language teaching
materials and coursesn ethical and pedagogic groun@ipport amongst learners and
teachers for such a move indicated byhe negative comments from thesarners ad
teachersn the studies hyfor example,Canagarajah (1993, 1999) and Taylbendes
(2009) on depictions of people of different races in tE@iglish languageoursebooks.
However, the strength and consistency of support is unclear given Englishdangua
learner preferences for White native English spealkersndicated in, for example, the
studies byAmin (1997) and Kubota (20110 fundamental change in whia terms of
raceis constructed in Business English coursebooks as doing business intellyationa
English, and doingbusiness successfully and effectively, needs to involve a
reconceptualisation offho isconstructeda c ool 6 ( Kubot a, 2011, P
to Business English learners and coursebook bupérthe same time, constructions$
race need to acknowledge past and the potential for future practices of racial
discriminationin policies and everyday experiencegsavoid depictions of a staged racial
equality (Ferree & Hall, 1990).

The writers reported rocedsesidurigg the rprocesk of p u
compiling their Business English coursebooks. That combined with the lack of evidence
that the writers took into consideration the depiction of people of different races suggests
that redressing imbalances in depictions otran Business English coursebooks requires
conscious attention to racial equality during coursebook compilatioraddition, is

implementationneeds toinvolve peopleat each stage of the coursebook compilation
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processincluding the writers of the cosgbooks Writer C (Writer C, interview, 2008)

drew attention tothe role of coursebook writerand proposedthat coewriters with

different perspectives couteéduce oeliminate bias irthe content of theicoursebookas

discussed in Sectiod.2.5. Tomlinson advocated collaboration in the compilation of

coursebook materiglsthat is Athe value of(1998a RI)IWt r e s ¢

reference to a project in Namibia in which a group of 30 teachers designed and wrote the

materials for an English mguage coursebookdonig (1991) found thatdrawing on

diverse perspectivesas successful in panels of people who reviewed the content of the

coursebooks available to schools in California. The role of the social content review panel

was fnt o hmerdequs derestypesiby eenphasizing people in diverse and positive

roleso (Honig, 1991, p.107) . He reported

Aithe stateds ethnic, gender, and geographi
With the focus orthewriters of coursebok materialsthe use of multiple writers may

result however,jn a lack of coherence within the coursebook materials. Honig suggested

t hat coursebooks need i a coherent Vvoi ce

coursebooks lacked this feature when theyststed of writings assembled by editors and

written by a large group of, for example, from 20 to 200 people, and people who might

not be professional coursebook writeWriter C testified to the practice of pooling

resources, A we wrmaleliadl rightyuasd in osher words evé jusppacked

each otherés brainso (Writer C, intervi ew

involvement of people of different races in the compilation of a coursebook entails or

excludes a particulgverspectie on, or attends to racial diversity and inclusivity in, the

content of the coursebook.

Studies by, for example, Flinders (2005) and Nickerson (2@5)d little evidence

that research findings have informed Business English coursebook cdtbsvever
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Gray (2002) reported thagsearch in the area of gender had inforthedmplementation

of ELT publ i sThese guidelings, ehdesvedihat beera successfubasis

or starting point foreducing depictions of sexism in coursebaokitent and improving

how men and women were depicted. He also reported that, while the guidelines focused
on eradicating sexism in coursebook depictions, they urged that the same principles be
applied beyond this topicséabiliageo Cpas$ss58
in this study did not report being given or seeing any guidelinesgppéarednly to
assume that they existed. However, the study was confined to the writers of four Business
English coursebooks, and it did not encompéssher stages of the process of
coursebook composition. As Harwood (2010) pointed out, ethnographic studies of the
process of compiling ELT materials from the original proposal for a particular
coursebook or coursebook series to the final compositioheofmaterials could provide

insights into the processes and potential for changes.
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