Appendix for Chapter Five
Appendix 5A - Preliminary Study
5A.i Music Syllabus (selected pages) — Preliminary Study school
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January 19886
MUSIC SYLLABUS

To foster a love of music by :=

a} giving an understanding of the basic elementa of music;

b} teaching a variety of musicsl skilla through singing,
parcussion and recorder work tegether with music and
movement and other creative work;

o) providing cpportunitiea for musfical experience to grow
through listening to a variety of suitable compositions;

d} encouraging sonfidence and satiafaction in mueical ability
through performance e.g. durlng lessons, assembliess and
concerts throughout the year.

OBJECTIVES

Thie is a general summary for Infants, Juniers and
Preparatory pupila.

INFARTS = By the end of Infant Thres lewel, the children who
have attended the somplete course should :
l. Te able to recognise and olap simple thythm patterns

that have been used so far (i,e, orotchets, quavera, minims
and crotchet rest);
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with rhythmic notation as used in recorder work including
gimple time signatures and bar linea

Creativity : Interpreting visual eymbols in musie i.e. elgna
and symbols which are less precise than traditlonal notation ,
to create meoods, atmogpheres ete.

Junior Mwo level

singing : increased variety and atyle of song; internaticnal
follk pones, seasonal songs, rounds and ¢anona. Beginnlng of
sgl-fa improvisation on pentatonic seale, Simple 2-part sol-fa
ginging

Recorder : Continue with Stage Two 1Play Time!

Percussion : more advaneed classroom ensemble woTk
ilnteninﬁ : pontinued ag before

Orestivity and Hotatien : now to include making up simple
2-4 bar phrases using pentatonic only and then singing and
playing these fro= thelr own notalion.




5A.ii Music Questionnaire (students)
Page one

Music Questionnaire.

Name :
Age: School:
Class:

Girl: [ | Boy: [ |

How long have you been attending this school? (Count this year
as a full year.)

How do you feel about music? Remember, there are no right or
wrong answers, so don't worry about what other people may be
writing down. I want your own opinions.

Write your answers on this question paper. For each question put
your answer in the box. If you make a mistake with an answer,
cross it out and put another. For example:

Question Often. Sometimes Never

Do you:

A. Listen to music on cassette or radio?

00
no

B. Watch musical shows on TV or video?

C. Attend musical concert performances?

oo

D. Play an instrument other than the
recorder? htasad
(Which instrument? )
E. Play the recorder at home?
F. Sing or hum to yourself?
G. Sing in a group?
H. Dance or move to music?

I. Play musical games? e.g. skipping
rhymes, clapping rhymes etc.

J. Hear music in your head?

K. Make up your own music?

000 o0popn oo

OO OppOQ
- 0pbO0oooQg onop

L. Write down your own music?
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Question 7.

Do you agree, are not sure, disagree with:

sgree not sure disagree

A. Reading music is as eesy as reading [ |
a story

B. Writing music is as essy as writing
a story.

C. Music is as easy to learn as anything
else.

D. This class is able to compose (make
up) their own music.

E. We should spend more time playing
nusical instruments in class.

0 OO0

F. Most children in this class like
doing music.

G. Singing is the best part of music
class.

]

All children should learn to play
musical instruments.

,_,

Clapping and moving to music can
be fun.

o

NO0o0o0o0oQQDonDn
0Jo0DopDoDOoO0O

J00DD0

Girls are usually better at music
than boys.
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Question 2. A. Do you learn a musical instrument? | yes n

U

B. What musicel instruments do you have in your home?

If yes, which instrument(s)?

How many years have you been learning?

Question 3.
How many people in your home, other than yourself,
A. play an instrument?

B. sing? E]

Question 4.
Do other members of your family -

yes sometimes no
A. go to concerts, music shows etc. D

B. listen to music at home? D D D

Question 5.
Do your family encourage you to take part in musical activities?
yes sometimes no
Question 6.
Which would you most like to be able to do well?
like to
very much
A. Sing in a choir or special group.

©

Sing a song that you know, by yourself.

a

Play instruments.

D. Play an instruzent in a group, band or
orchestra.

E. Dance or move to music.
F. Read music.
G. Make up your own music.

H. Write music.

00oD 0obo
D0Of D000
nOoD 0000#
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Question 8.
You will hear five pieces of music on a tape. Deacribe each
piece of music in your own words. Decide if you like the music

very much, OK or dislike the music.

Description. like very muich OK dislike
Music A. = a @
Music B. — o a
Music C. jum) o o
Masie 0. - a
Music E. 1 o
Question 9.

You will hear the five pieces of music again. This time put
them into an order of liking. 1 you like best - 5 you. like

least of all. 1.

2.
3.
4.

S.




5A.iii  Areasof enquiry, Questions 1,2,6 and 7, in the Music Questionnaire

Composition/creativity:

Do you: Hear music in your head?
Make up your own music?
Write down your own music?

Which would you most like to be able to do well?
Make up your own music.
Write music.

Do you agree, are not sure, disagree with:
Writing music is as easy as reading a story.
Thisclassis able to compose (make up) their own music.

Performance — public and private — solo and ensemble:
Do you: Play therecorder at home?
Sing or hum to yourself?
Sing in agroup?
Learn amusical instrument?
Which would you most like to be able to do well?
Sing in achoir or special group.
Sing a song that you know, by yourself.
Play instruments.
Play an instrument in a group, band or orchestra.
Do you agree, are not sure, disagree with:
We should spend more time playing musical instrumentsin class.
Singing isthe best part of music class.
All children should learn to play musical instruments.
Movement and dance:
Do you: Dance or move to music?
Play musical games? E.g. skipping rhymes, clapping rhymes etc.
Which would you most like to be able to do well?
Dance or move to music.
Do you agree, are not sure, disagree with:
Clapping and moving to music can be fun.
Listening environments:
Do you: Listen to music on cassette or radio?
Watch musical showson TV or video?
Attend musical concert performances?
Response to music education:
Do you agree, are not sure, disagree with:
Reading music is as easy asreading astory.
Music isas easy to learn as anything else.
Most children in this class like doing music.
Girlsare usually better at music than boys.




5A.iv  Students textsfor African layers by Carlos, Jason, Johan and Thomas
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5A.vii Phase shifting the rhythm of one recycled Mini-March bar
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5A.x Cobra Skin
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5A xiv John’sEcho with ostinato 5A xv Jee Yoon’'sRain - canon
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5A.xviii Add and Subtract — rhythm
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5A XX
The Preliminary Study — results of the student Music Questionnaire

Table 5.1 Question 1 —music activitieswith which studentsare currently engaged. The
difference between the ‘before and after’ results of the Music Questionnaire administered to
Junior 2/1 (Pilot Study — 17 students) and Junior 2/2 (Control Group — 20 students) in the
Preliminary Study.

Activities Jnr2/1 | Jnr 2/1 | Difference | Jnr2/2 | Jdnr 2/2 Differenc

Doyou? Before | After Before | After e

Listen to music 5 8 3 11 11 0 Often

on cassette or 12 9 -3 9 9 0 Sometimes
radio? 0 0 0 0 0 0 Never
Watch musical 2 3 1 5 4 -1 Often
showsonTV or | 14 11 -3 13 13 0 Sometimes
video? 1 3 2 2 3 1 Never
Attend musical 0 0 0 0 0 0 Often
concert 8 12 4 13 14 1 Sometimes
performances? | 9 5 -4 6 6 0 Never

Play an 6 9 3 3 12 9 Often
instrument other | 1 2 1 3 5 2 Sometimes
than the 6 6 0 4 3 -1 Never
recorder?




Which 4 9 5 8 10 2 Piano
instrument? 2 2 0 0 0 0 Violin
0 0 0 1 1 0 Flute
0 0 0 0 1 1 Guitar
2 2 Organ
Play the 4 6 2 5 8 3 Often
recorder at 8 7 -1 11 12 1 Sometimes
home? 5 4 -1 4 0 -4 Never
Sing or humto 8 10 2 10 8 -2 Often
yourself? 9 6 -3 8 9 1 Sometimes
0 1 1 1 3 2 Never
Singinagroup? | 1 3 2 4 1 -3 Often
11 9 -2 6 10 4 Sometimes
5 5 0 9 9 0 Never
Danceor move | 3 5 2 1 7 6 Often
to music? 12 12 0 16 11 -5 Sometimes
2 0 -2 2 2 0 Never
Play musical 4 1 -3 4 2 -2 Often
games? 8 13 5 8 12 4 Sometimes
5 3 -2 7 6 -1 Never
Hear music in 8 5 -3 7 8 1 Often
your head? 7 10 3 8 9 1 Sometimes
2 2 0 5 3 -2 Never
Make up your 4 4 0 2 6 4 Often
own music? 6 10 4 8 10 2 Sometimes
7 3 -4 9 4 -5 Never
Write down 2 1 -1 0 2 2 Often
your own 2 7 5 4 6 2 Sometimes
music? 13 9 -4 15 12 -3 Never

Table 5.2 Questions 2,3,4 & 5 - student instrument learning and therole of the family. The
‘before and after’ results of the Music Questionnaire administered to Junior 2/1 (Pilot
Study — 17 students) and Junior 2/2 (Control Group — 20 students) in the Preliminary

Study.
Questions Jnr2/1 Jnr 2/1 Jnr2/2 Jnr 2/2

Before After Before After
Question 2: 14 12 15 17 Yes
Doyoulearna 3 5 5 3 No
musical
instrument?
Which instrument? | Piano5 Piano 8 Piano 7 Piano 12

Violin 2 Violin 2 Flute1 Flute1

(Recorder Guitar 1 Guitar 1

7 Organ 1 Organ 2

(Recorder 2) (Recorder 2)
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How many years 4yearsx | 4yearsx 1 Syearsx 1 4 yearsx 2
have you been 2 3yearsx 2 4yearsx 1 3yearsx 2
learning? 3yearsx | 2yearsx 3 3yearsx 2 2yearsx 7
3 lyear x 4 2yearsx 7 lyearx7
2 years x lyearx 6
-
1vyear x 2
What musical Piano 9 Piano 10 Piano 9 Piano 12
instruments other Harmoniu | Harmonium/ Organ 3 Organ 3
than the recorder, m/ organ4 Guitar 3 Guitar 4
doyou havein organ 3 Violin 2 Flute 2 Flute 2
your home? Violin 2 Flute 1 Drums 1 Drums 2
Flute 2 Guitar 1 Saxo 1
Guitar 1 Trumpet 1
Trumpet 1
Question 3: 3 peoplex | 3 peoplex 4 3 people x 2 4 peoplex 1
How many people | 1 2 peoplex 5 2 peoplex 5 3 peoplex 1
inyour, home, 2 peoplex | 1 personx 4 1 personx 7 2 peoplex 9
other than yourself | 3 usedtox 1 1 person x 6
- 1 person x 0 people x 2
a) Play an 8
instrument
b) Sing 3 peoplex | 3 peoplex 3 5 people x 2 4 people x 2
2 2 peoplex 3 4 peoplex 1 3 peoplex 2
2 people x | 1 person x 4 3 peoplex 3 2 peoplex 6
5 2 peoplex 1 1 person x 5
1 person x 1 person x 6
3
Question 4: 4 5 6 7 Yes
Do other members | 9 9 12 10 Some-
of your family — times
a) Go to concerts, 4 2 1 2 No
music shows etc.
b) Listen to music 14 12 14 18 Yes
at home 3 3 6 2 Some-
times
0 2 0 0 No
Question 5: 8 9 8 10 Yes
Do you family 5 3 8 7 Some-
encourage you to times
take part in musical | 4 5 4 2 No

activities?
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Table 5.6 Question 6 —music activitiesin which studentswould liketo achieve. The
difference between the ‘before and after’ results of the Music Questionnaire administered to
Junior 2/1 (Pilot Study — 17 students) and Junior 2/2 (Control Group — 20 students) in the

Preliminary Study.

Areasin Jnr2/1 Jnr 2/1 | Difference | Jnr2/2 | Jnr 2/2
which Before After Before | After Difference
students
would like
to achieve
Singina 4 5 1 3 5 2 Like to very much
choir or 9 7 -2 1 10 -1 OK
special 4 4 0 6 5 1 Not like to
group
Singasong | 6 5 -1 4 6 2 Like to very much
that you 5 6 1 7 9 2 OK
know, by 6 6 0 9 5 4 Not like to
yourself
Play 10 9 -1 12 12 0 Like to very much
instruments | 6 7 1 6 7 1 OK
1 1 0 1 1 0 Not like to
Play an 4 8 4 4 6 2 Like to very much
instrument | 6 5 -1 8 9 1 OK
inagroup, |7 4 -3 8 5 -3 Not like to
band or
orchestra
Dance or 6 6 0 4 7 3 Like to very much
move to 5 10 5 1 8 -3 OK
music 5 1 -4 5 5 0 Not like to
Read music | 3 5 2 3 6 3 Liketo very much
6 8 2 8 10 2 OK
8 4 -4 9 4 5 Not like to
Make up 4 5 1 6 10 4 Liketo very much
your own 4 8 4 4 4 0 OK
music 9 4 -5 10 6 -4 Not like to
Write music | 1 3 2 3 5 2 Like to very much
4 8 4 3 6 3 OK
12 6 6 14 9 5 Not like to




Table 5.7 Question 7 — attitudes to music activitiesin and out of the classroom. The
difference between the ‘before and after’ results of the Music Questionnaire administered to

Junior 2/1 (Pilot Study — 17 students) and Junior 2/2 (Control Group — 20 students) in the

Preiminary Study.

12

Attitude Jnr2/1 | Inr 2/1 | Difference | Jnr2/ | Jnr 2/2
Before | After 2 After Differenc

Befor

e e
Reading music 2 6 4 7 8 1 Agree
isaseasy as 13 8 -5 5 7 -2 Not sure
reading astory. | 2 3 1 8 4 -4 Disagree
Writing music 2 6 4 2 3 1 Agree
isaseasy as 4 6 2 10 7 -3 Not sure
writingastory. | 11 5 -6 8 10 2 Disagree
Musicisaseasy | 4 7 3 3 13 10 Agree
tolearn as 7 4 -3 12 6 -4 Not sure
anything else. 6 6 0 5 1 -4 Disagree
Thisclassis 1 10 9 4 5 1 Agree
ableto compose | 13 7 -6 15 14 -1 Not sure
(make up) their | 3 0 -3 1 1 0 Disagree
own music.
We should 6 9 3 5 7 2 Agree
spend more 7 4 -3 12 7 -5 Not sure
time playing 4 4 0 3 6 3 Disagree
musical
instrumentsin
class.
Most childrenin | 4 7 3 9 11 2 Agree
thisclasslike 13 8 -5 11 9 -2 Not sure
doing music. 0 1 1 0 0 0 Disagree
Singing isthe 10 4 -6 12 10 -2 Agree
best part of 4 8 4 4 6 2 Not sure
music class. 3 5 2 4 4 0 Disagree
All children 7 9 2 10 10 0 Agree
should learn to 7 5 -2 9 8 -1 Not sure
play musical 3 3 0 1 2 1 Disagree
instruments.
Clapping and 12 14 2 13 15 2 Agree
moving to 5 2 -3 6 4 -2 Not sure
music can be 0 1 1 1 1 0 Disagree
fun.
Girlsareusualy | 6 6 0 6 4 -2 Agree
better at music 6 5 -1 2 6 4 Not sure
than boys. 5 6 1 12 10 -2 Disagree
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Table5.8.1 Question 8 (part 1) — descriptive responsesto the 5 excer pts of music - Student
Music Questionnaire: the difference between the ‘before and after’ results of the Music
Questionnaire administered to Junior 2/1 (Pilot Study — 17 students) and Junior 2/2
(Control Group — 20 students) in the Preliminary Study.

5Excerpts | Jnr2/1 | Inr 2/1 | Differ- | Inr2/2 | Jnr 2/2 | Differ- | Responses
of Music Before | After ence Before | After ence
Classical 1 2 1 4 1 -3 1. Music
classification
6 4 -2 4 9 5 2. Intrinsic technical
qualities
2 1 -1 0 0 0 3. Intrinsic holistic
qualities
8 8 0 11 9 -2 4. Emotional and
evaluative responses
0 0 0 0 0 0 5. Extra-musical
associations evoked
Avant- 0 1 1 1 2 1 1. Music
garde classification
classical 2 0 -2 4 4 0 2. Intrinsic technical
qualities
1 1 0 1 1 1 3. Intrinsic holistic
qualities
14 14 0 14 12 -2 4. Emotional and
evaluative responses
0 0 0 0 1 1 5. Extramusical
associations evoked
Minimalism | O 0 0 3 0 -3 1. Music
classification
4 4 0 5 3 2 2. Intrinsic technical
qualities
0 0 0 3 0 3 3. Intrinsic holistic
qualities
11 8 -3 8 1 3 4. Emotional and
evaluative responses
1 3 2 1 6 5 5. Extra-musical
associations evoked
Rock 4 2 -2 9 8 -1 1. Music
classification
0 1 1 2 4 2 2. Intrinsic technical
qualities
6 6 0 6 5 -1 3. Intrinsic holistic
qualities
5 7 2 3 3 0 4. Emotional and
evaluative responses
1 0 -1 0 0 0 5. Extra-musical
associations evoked




Non-
western:
gamelan

10

10

1. Music
classification

2. Intrinsic technical
qualities

3. Intrinsic holistic
qualities

4. Emotional and
evaluative responses
5. Extra-musical
associations evoked

14

Table5.8.2 Question 8 (part 2) —aural responsesto the 5 excerptsof music. Thedifference
between the ‘before and after’ results of the Music Questionnaire administered to Junior
2/1 (Pilot Study — 17 students) and Junior 2/2 (Control Group — 20 students) in the

Preiminary Study.

Five Excerpts | Jnr2/1 | Jnr 2/1 | Difference | Jnr2/2 | Jnr 2/2 | Difference
of Music Before | After Before | After
Classical 13 13 0 14 14 0 Like very much
4 4 0 6 6 0 OK
0 0 0 0 0 0 Didike
Avant-garde 0 2 2 5 1 -4 Like very much
classical 8 5 -3 9 10 1 OK
8 10 2 6 9 3 Didike
Minimalism 2 2 0 7 7 0 Like very much
11 11 0 8 11 3 OK
4 4 0 5 2 -3 Didike
Rock 14 13 -1 15 17 2 Like very much
1 3 2 5 2 -3 OK
2 1 -1 0 1 1 Didike
Non-western: | 2 4 2 7 7 0 Like very much
gamelan 12 12 0 8 11 3 OK
3 1 -2 5 2 -3 Didike
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Table5.9 Question 9 - ranking the 5 excer pts of music. The difference between the ‘before

and after’ results of the Music Questionnaire administered to Junior 2/1 (Pilot Study — 17

students) and Junior 2/2 (Control Group — 20 students) in the Preliminary Study.

Five Jnr2/1 Jnr 2/1 Difference | Inr2/2 Jnr 2/2 Difference | Ranking
Excerptsof | Before After Before After
Music
Classical 9 8 -1 7 9 2 1st
4 6 2 6 6 0 2nd
2 3 1 4 4 0 3rd
2 0 -2 3 0 -3 4th
0 0 0 0 1 1 5th
Avant- 0 0 0 2 0 -2 1st
garde 1 2 1 0 0 - 2nd
classical 0 1 1 1 1 - 3rd
9 3 -6 4 2 -2 4th
7 11 4 13 17 4 5th
Minimalism | O 0 0 1 0 -1 1st
3 3 0 4 5 1 2nd
9 5 -4 10 7 -3 3rd
0 6 6 5 8 3 4th
5 3 -2 0 0 0 5th
Rock 7 8 1 9 11 2 1st
4 4 0 7 4 -3 2nd
1 4 3 3 3 0 3rd
3 0 -3 0 2 2 4th
2 1 -1 1 0 -1 5th
Non- 1 1 0 1 0 1 1st
Western 5 2 -3 4 5 1 2nd
5 4 -1 1 5 4 3rd
3 8 5 8 8 0 4th
3 2 -1 6 2 -4 5th




Appendix 5B - Main Study

B5B.i ThePulse Music Album
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Ereveswed the bErides feos the other aldes snriisr thia

gactury - and today, socposerm in the Undited Seutes asd alse—
whers im the ¥erld cza peles Fusls TeehAidies in Bath



Page 3 Page 4

clmssiznl e pop sunic,

Flarine pulés Busle ecabléas note cesding, secocy end
seourote oulse and untn counting in a oore ccocentroated
woy than other forms of western =Tuais,

Yhether as & maparste irstrozastal liss or incorpocabad
withis the rhythe layacn,; the pulas of poles ousic in
often, nlthough mot alWwava, Fosb.

Fomlossd in the Folae Masic Albue kit is » canastte
gentaining axcarvho from the followins pulis mumic works
far your limtening mowlsdge.

1. Funiz for the Tosatiomnolire. A Conpelia = Dallbas.
B Fisge for apokez wolosns
k¥ Pacgelija.
. Denary Fusic = Eadeh.
:E.!qun Maiden mom.
-Haliness pamalan.

2. Rhythmis l.'-nu.ll:ru-:l:-i-un = Fhase Eniftieg(Cphica B)=
exGAEpt from --]ﬁ Fianog by Stewe leigh 1575,

8. Additive ad and Subtract = sxcerph
from Muais is '1‘-1' Faria by Fail !.'p- l:llu.l A,

o Additive Ehythes in hossuel = srsecct fras
Mokntur bty Louls sodrisspsn 1906=77.

§. Barmomic Prisza - sxsarpt from The Osmmrt Fgeic
by Bteve Rafeh 19E3.

6. farmcmio Friems = sXesrp W [Deen

* the Tipgdoe} br l'hﬂ.i alnu 19

7. Pusic Haswing - szcespk from In @ %y Terrr Riley,
AHEL .

B. Qonom = ewesrst Ifrow Tghdllis by Bteve Ralsh <981,
T ;f:r%uur\ Rhythms = soerpt ITom Aspopondo =
Hkalusayule

Al.Jamslan = exesrpt froa Balinese eanelan.

The Palpe Funic &ltus.

The Fulge Musig Altum gontsirn sight projests which tnike

tiys tanie peinoiples of eizht pulss ousio styles, and

with sxmaples, rhow "how 4t wWorka', Each préject conoists
of: 4) mn outlime of the project's parasetacs asd potentialy
33 Hmthed — how the pulss ousie strle iz gomatruoted;

B} ¢ne or more szeoples of ausicy

8} Hcoa of the prejects hava ana er tec opticon sattachad

+o thea, Thesa are pulss cupic =trles cr ddeas which

ars ralptsd Bo the project, but sre oY CoGPUIEGTY.

Hew %o Ums the Pules Humic dlbus =
Pirst, panl thrcuph the Tulsse Huele Albus capsfully, ssking
sizre you usderstond bow each pulss mgeic strls works.

If moything im unclear or confused, write to @8 imsediately.

Ha sbjsctives are givan for the projscts. This is deliberote.
Tou scw %o ume the projects in any wey you wish nnd Sive

shth the objectlves you wish fo work towerdss 1 mm
interastod In Bow Pou bee fhe Saterlal io the l'olsn b
Alhum. Whether the projects Fit ints yeur sxizsine
surriculun oF faras bheir ows eurrisulis o
up G Fouds

it 4n sntirely

Une the projocts in whatever srder Fou wish,

The moglcal exoaples piven in the Pulse ¥asio flhum ore pot
Sonpulooery, The¥ afe thera e o guide. es then 1T Fou
wigh, oF Write your own pileces in the palos ounic ssoles

or let the ohildree write them. Chocas whetewor incredissto
(i.m, nobe volues, sebew, dyoenicn., piteh, ooula or
hormory, teEps #fe.), aound @oisses, msber of players you
want to work wilth.
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Page 5 Page 6

1 i Y . a1 o
4., Haks uss of the proieots whioh intersst yow. Hemesbere, i
opticme aTe optiomal tut the basic materinl of the projscts EREAZATAF ¢
shansn must he eade oee of . l Any metra. Tee layarn (poosibly soral.
411 plnyers. #ll rhythe valuse.

#. F¥iniph uning the projects chomsn froa the Fuloe Masic Ops asberd ar wntumesd perousoion. Dpastunitsr to ume ohildrens'
Albua Bafase the ecd of Jolx, 1000, - wmuaioal Ldens.

3. Thers is & Pusic Juseblonneire. Fleass phatscopy it, Tachnical itle - Fhose Shifting Prozeas (Nedchl.

ot eopy for each membsr 0f the class and give 1t te the .
olapa to complete a) hefore you start wsine the Fulme Funie Limtod :
Albym prodests apd B {(hevine photocopisd the Smestionnaies ¥rite oo sessure of manic onolosed by Tepeat afgne.

agnin] aftar you hawe Tinished uynins the materisl, Fost
thage to Do whes findohed with. The susic for 5.6 asd .9 X é
is at che beginnins of Bide A of the exoarTpt hape. 4 B

0. Thars ere thres seto of questions Go bhe onowared by wau.

Guestiom et 7 i o be snswered befors Fou begin teackine Hew write thes mepsure out, With reneat aipns, the nonber of
the Fulms BHusio Albue vrojsote, hot After rou have made the times that thers ars heats in The Deasars, the total bainge
deeiniesn b0 ge ahead with the rrofecie. Suenbion et % ons BoPd Blddude thad thars are beats in Vhe sessurs. This in

Layer 4.

PRE] ﬂtirfﬂ*;.lrmﬁlugw_uni

in to he anewsred nfter you howe conpleted the Pulse Honke
Lltun projsote chossn. Dot Guesstion ® im to be phobosopded
and anawared aftear sanch nrojsct has bssn uesed, Gepspoer,
wou EmA'l #£iva 8@ Toe poch infermatice! Font mll &0 ms
when comnleted.

5. Fut onta cadeetle any pleces you play, howsver had op
good or indiffsrent they maw e, O Whabther welttsn by Ehe 4
ghildran, by Fou or frow the alhur. There shoald be et ™ | Layer 2 bagins below the riret peasurs of Layor 9 with the

Sume Hedaurd mn Leyesr 1, The second moasure is sonstrustsd
by placing the flrsat noke st the and of The Beasurs and mocving
btests 2,5 opd & aleny cne olags to the left.

leasnt one pisce an canestte fros s=ch projsct uned.

. lUas the projects in anry order you choosae.

'H.Bn._\I Labal all material, cansetbes, papers ate. very oarsfully.

H.B." IFf required, I will reimburss Foa for sasaetibes puschaned . I ! 3?'!'1 u E 3 D !
E | f; 2 5422 54 |):a"'{; il 1]"“

Centibiss thin rrogesm with the following messucss until the
origingl meanuss is re—ssktablisbed, Stats o nuEber af Sdnen
for ssgh meapurs o be repasted, chopee n terpo, dynasies and
alayl




Page 7 Page 8

Phnéia Shifting — Sptica A.
Fhose Yhifting = Txnaple 4. Unbuned porousnslon. b
Hathad
In ditap — Cut af ftec, .
e hs for the firat methed described, bot uoise all the
Thythmic parsubi=t
Inatropentar varloss ontuned norcuszicn; or chopatiokn = Swo e - ienm, 00Gl oGATTINE on 4 diffevent beat
per ahild, hit an Ehe bask of o skmir, ool ack ravolving similarly, but &t the sase tims.
Eepeet onch measurs five Tieda.
ltter Chat.
Fat march. Ehit a

Instrumenta; Untumed parcussion uj.;“a or similar ..rr;"u_

) gttt din) ! G T T R
j: pat smch sepsure four times.
’;F Jlegl 141 |

LX)

Fhoge Thifting — Exmople M. Tuned percugsisn. Ons chord. 4
¥ipd Ghipes. 4 |
Instrumints: nstallophomes, (ehlse haes, slonherapisls ewe., ) 4 i -
Fepsnt ook ERngsurs foar bines, E% l [ 4 il iﬂJ f: _.HJ il
B 4

Aldidiz Ly 2
thnﬁwlﬁ

7L oA Epi el ' EEEESY |
Tl -'-.'- LS i ;F
{f? "




Page 9 Page 10

oy o
Phsee Shifting = Optloa B. LODTES

Hutned : ' ngggﬁ:tig:

&a Ter Cptiem A, thot ip wsing all pesactation= of the i

original Ssasire, ssch starting on o Aiffersnt bast bt ﬂgim Efta-_ 1;3'21}‘::- nt keyboard);
mok revolving. Trabtesd, sach layesr tokes turas to Statio NOrmOny oF unbwmed persaesien.
Taplnce Toste with apnproprintas ootss, thue allowing a Tuo loyers = pore posaiblie,

alaw, sven bulld ap {apd break dewn iFf cos so wighsa) A1l rhrtho walues.

al texrtura thraughout the plese. A separate pules line Dpportumity te wae chiildreans' musioal ideas.

say be added. Tha following swarple usas the sooe Bhphbhs

pottern e In ffep - Cwt of Stop and Chitter Ohat
mpd mach layer plays scly twa ritohes, Thus cteantinc n

atatic haroooy, Fathod
£ of musie of 'x' -
T y & Write a poraae x' masnures length

Instsuments: recorders with wood block playirs the pulse. i
Repant anch mampure sight timen,

Rusoer
T:aﬂ‘acspnuilzk- light L Fd
2 e i s
s des Fratit

k Write n pegomd phrass of muals (wizhis the paps Bonraenis
franswcrk if tunsd inoteuments b=s ko be ugned) with &

L
2 it 'r_; 7 !-"1.‘-' - differont mumber of bars feas the firat phrase,

J el
4 (23 & 1) 1 .
% A I gy T
E - s ‘r'.";:.

=t -1 =+ ¥ —rand

e e L ey

- T e Lot 13
m T o ¥ * >
== an play the two phrases tegoether, bBaginsine nt the sane

tima mnd meapssting saoh phrane onbil the coizinnd etarting
paiat is resched or wntll you wish to stop the pisco.




Page 11

Fhnma Shiftineg Helodies. = Exemple 4. Ststic haroony.
L Boat .

Instrupents: top line - recerdar or repordars
lower lins = ba@d ®¥léphans, or plopo, oF
e&lle ar wihraphone sto. 0 1.

En'jl: = |
Qndmg lagily = ) —
£ e EmmaEEe——— e o m T
= e e e s =
-y * r —
3 —
— e —
.4 t & e T 8
oA =E o ! —
.ril"‘
= T e Py
H= ‘} P i }llﬂ‘ — [
T e | e —
T e L S N S |
EEE=sE=—cscoo === o=
. s bl -
%;}—H—#f == e e
T = —
-
ka bl e b o i
- i i v e
x . 1 = 1 I :
F—=— - T rrr‘l'F-ﬂT a’l! ot [ | —
e, Hbrr e W T T
T e o == |a
++ o -+ e L= ol
o e o e e
T s G =
; 1 i | =

Page 12

Fhass Shiftice Halcdies - Hxsmple B, Untuned paccuasion,

Apmunnnt.

Apgunent waed 008 Deadase for the twe Thythaio loFers,
mach msasurs having o ALfferent Aozbar =f hants 4n 1t.

Inatrussats: various untumed perouaslen; eor chopmtinks
playad en the heck of & chair.

Fasf and \ri'?nrm: l.-!

§ ) PP 1AL 21010 )

iT i ahacaf sl o]

21




Page 13

Inpaanters;
Hasny metran, Ore afF mara layern.
A1l playara. e or 0 Omall wariaty

A swall nusber of pliches; af rhythe velass.

oF o ssriss of chopds,
Teshnloal ticls = kdditive
Rhythee (Gloopl.

TEPITTURLYY to ane
akildrens' rhytkais
ahd Barzenis fdean.

Weite & ahort rhytheic/oelodic osll enslosed By repaat

e
i h’?;j:[l

Entablish the pulse unit and add ose pules onit Bo fors
& maw 2all.

H'.Ij. I ” I
i | E : r H H™ | o ¢
{1 #13 L’ * --l_)

Por the following calls, aither add or subtrack sna
pulee unit. FReptat seech call a presreonged number of
times, II uping urtmed percusnion, (A.f. drumn) cea
high-zadiue-low pltokes. If wslse vesed instrorents,
choocse a patEsrn of related ohords whick can thap Bs
ropoated &s often am vagquirad, Tynanios oy Be anifors
for the pisos or vaey fras cell te onll. AT1 players
=tact and and at the some Dlmae.

Page 14

A spd Subtract - Expspls 4. Uobuned oerounsion.
Dpum & 1

Inntrmmentar bhigh and low plEohed dris.
Repeat sach gell pix Thinas.

Hijh -

Lesas

'l“a:d'ni.p-nlﬁh"-
L+ e =3 =)
& Fr N, Py
y 4 l': : F I .: E' u I _-I- ; ‘.:'
[l ! |

b

tlll} f_l-l-l} {l = a2 & |} tlt-l-i-l} ]
P ]

[+
High, p—a F r F
R PR | 1 A T '
L Fr E_j. U -
{1 + H rse™ (s« l}
Option &,
Hethed: Flay s pisas outh ma Dpup Talk waiop hooguet =

that la, with individusl players or omall geaups of
ployers playing alternate notes.

Trus Tmllk {hooquet)
Instrumeate: high and Low pitched druns.

Hepent mach call =i e w "
an i 1 mix tises g_%r“‘f 3
[l # ry ] F e a
» M. T A= ] B :l [ !n
F I'J i rF - 3 3 i
L5 T . | 1 LB | | I
Fne Ada A BABR A BA B a
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Page 15

Aidd and Biabhtrmact - Eu:_ﬁi:ﬂ:: Tumed ipatrumeants - pattera

p b
Instrumsntes  Xrlophonda, oetallophonss, plemos.
Aep=at asth cwll four tines.
Varmion 4 for opg gPeup of playern.

Pagel6

Add mnd Subtract — Exmzpls B, Version 2.

Fagt:

Eigkt Pences.

(for two groups of playera —
Repes an

contrary motion)

b mimonurs & bma,

23




Page 17

Add and Sabizagt - (ption 0.

Hefhgdr  '441° {996ED By FRilip Glams

Bet up o toble with asmelificatica {snnktact mlorophons
ander the table tn? er m miorophone eeptimg an the table

topl and ank imddv 1 ||'l|ge-|.u ta ipsrevias using
theas two sells ) - » kssping & striet

;l.l.'-lw" throughout. The plaryer teps the table top with
ipgerd oFf lnucklen, The tempo Le fost ond Uhe Lencebs
of the plese is detesmieed by the plaoyar, Tha player
dafbinds the #ws unite in contdinoous, remular arltheetio
prosressicns. CEapples of sare wienls camtinntionn o

y AL I 757 71 J17 4
A AN TN M A om0 a4,

Hetm: If and *  ars ALFfisult ta femd, try the
aand Eaythe written in lerger waluss. .. . J -
utr =

HARMOSEO 1mImes,

Foarometerg:

Vntra: divisione of the pulse Twd or more Iswsrn.
umit iate Ewa ar thoes. A vorloby of ipter—
A1l players. Inoking Thytho wlwas.
Barian of ghorde whioh are Oppertunity to use
PapARTEed . childramn' harsemnis

and rhythols idens.

Parmonde Prisms ls the anly pulse pusio ntyle in tke

Folae Music Album whick ls nok chythmisally boged. Inataad,
Lt ievalves repetiticon of karesny. It Bay be oombined

With a rhythaic polas posic styles, far sxmeple, Add and
SupSTogt = Fleki® Fances snd the Gopslan reaject as

boild ite ows rhytheis layers.

Hathods

Chosse o werien of chardn whioh make an attrdstiva acund
unit, ensuring thaet the pitch ranpe fite the inotrusents
ta ba umed.

s = =
e

finxt, abooos & serles of repented rhythe potberna whish
interlock from loFer o lLayer intc ons pulss unit and
spueify the npeter of repetitiona of the pulms unit Tor

®ash cherd.
FPFY| FpRPp

|
L2 1 andlyd'n
r'J |‘_‘J 1 I

Chooms dynanion, tomps,
roapatitiona ard whers, if
any, sther wumica! inslun=
ilonse o¥re %o be placed,

24




Page 19

Bareonio Frisme - Exaspla &g Thewa chord pathern.
The L

Inotrumsatsl sylophonas, setallephones, maybs plane wish
® or % plagsrs &t odokh Lastrcucaant. Guspended
eyooal and @ oair of moft bended stisks.

Hapeat mnch messoss aigkt tlass.

an‘ﬂﬂ Mnul'r"a.

= I I i N
| R R
2
+ I} — ] ¥

e ‘4-#3
|

]
1 B!
[l
s AN

I

P W . — f 1 I - bl
I.r;h. LR r 3 - T ! _" -
g t t el
o _—
¥ . I— ——
%’ t T PR =
i = 3 =
P
e e
= f.ln—.l-.i- F I'.nr ¥
i = - 3
= 1 = T -

Page 20

Barsenic Frisms — Exampla H. Hine chord pattern.

Tha Priks.

Ferration = "Whem the world wan oew,; there was the
darkneme of hlacik and the brichtosss of white, asd
ﬂﬂ“q phades of grey, bul oo colaor. Oo reds, blues,
Fullows or the hues in botwoen.

The peopls tmew thet something wan olssing fron theip
w1l &fd that thas smscret to the miseing 1ink lay denp
below the purfose of the apsbh — dear. helow &he surfoos
ef ths earth.

Buk what wan the peoret? = ond whers wes it ‘hiddan™

hiﬁgtﬂq dsen for woter cne day¥, a fens of people hit
& fard rosk. As they du seourd it ther natiesd 4t wan
agh & #aolid groy nase; like ather rocke, bus & olear,
tranalucant crystal.

With prest oare, the cr¥atal was teksn cut of the
graand. It ¢es wonked and pobbsd ATY Getil She bheaaty
ef its shape wns Fevesled.

The crystal had many facatn and wheo one lookel desn
inaide, the snve posne wos Fepeated, repasted many
timss OWET = 4 glink kalnidosonpsel

Homenta later the clouds ported ard the subh abonm
through. Tho Teaba struek the gisnt aryntoel whish split
the munlight into a myriad of ealeurs and bathsd the
world in red, pick, oegentn, orenee, yallow, tucguaiss,
praan, blus, puDpla, \linltt, indigo, hrows, aresm opd
every® aolour in Ewnarn,

T'he amecret hsd beesn pevesled]

Vp

“n
gy

25




Page 21

Ihe Trise.

Inntrumente: rylophones, oeballsphonss, sarbe planc,
sinping wolces, apeksn voleam snd ontidoel
daRneTs.

Aspant anch mensurs ten tirsg; repsot tha Aine oeesure
::?t.u!"n twioge, firet tive with a spokem velsa talling

Ghu atory, secomsl time with o dencer or daneers rasponding
Eo the wasis,

¥ !jdouu P
Eé 'Sl'«l'ﬂ_ = —
\'F L-u = (=201
- I‘Ism. [abud £ it}
= = =i - ———
= =Ef —s = —

Page 22

5
. eSerat

Fony sabees.

A1l players.

Datuned percussion or
alewly maving harmoniss.

VIHG.

A1l ebFthd wvalase,

La many laysta sg therw
aFe Playars.

Opnertundty to uoe

ehildrena® muzionl idean.
Spparate pulge line,

A punbar of ona, two or theee Doasute cells ore written,
amch anplosed by repoet aigne.

W
[

A separsts, sudible pulse is scunded throuzhout Ehe pince,

| |
Jali!-l!;r-!d o

EZash wlayet soters ot will, becdinnior with osll ane,
rapanting 1t ao elften as hsfobe wiohes {6F & wnecified
nusber of Tisma, if preferred Jihes seving onto the nech
e2ll. Flaying ie mlwors with the pulse, Continoe in
this nooner, letting asa's msr be the pulde &s %o whan
to movE B0 the next call, The plese io ficished whem
2ll plaFars ars on the leat eall.

26




Page 23

Hupio Weaving. = Bxaople A. Dntaned percussiom.

Hi=zhk FE]!EEm'
Instrusantm: wood blooks, ohopoticks om & chair bask, claves,
taBplae hlosks, puire and sipiler soundise
Instrunents.

Wepent enoh peasure oo often ad you lika,

Putlue -I n-r..-l .al .l oo o layes = i firgl

Iﬂl{‘d'ut - ‘“hfhﬂd

LS 2 L iy

Examples M. Ume chord.
Tres of Balle.

Innteusantad glothemmpialan, chios bare, xylophocen ploped
With hard sticke, piamo (twe players asing
the cotaves above middls C). -

Bapast sach msapurs ten times.

e i Lt @%ﬁ

&
K
13
T A

Page 24

Fusie Weaving — Dxaople D. Meavime hassenins.

Peraian Carpat.

When weltisg & ¥usic Yeaving piecs with movine karasnieg,
Tirat cutlisne » geriss of eleasly related ohorde which
change pibeh graduslly, so thet the selours will kland
and maTEa s the piece propressas; then write the
individual music oells bamed around this chard ascies,

Jor esanph

Ingtrusentd: any tuned inskrusents, altRough not oo
TALY FE0OTETH.

Repeat amth esll ap often ag you likm. e
Fule::

Fast- ot -r-u'i'l' as ST can be Iqh:ng tf"‘“‘ﬂ:l-

! i 2. 3 &
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Page 25

Fusle Weovieg - Optiom A.

fogpyter Farsw.
Cooputer Porty ecabines the votating shrthan of Ehuss
E.hirt;uﬁ with the freasdeon to play i Ssasars s loms @n

the ©larer wishes; of Humic wWenwipe.

Instrupsnts: Aesordess,
fepant ssoh Deasure aa often sp you lika,

Fulie - quira (serapae] [ 23 7]
Maderate. i

kT L

Page 26

=
]
[

EsEapotorg
Ay Detee.
Barll groups of players for
olarity.

Static bmfmony or slow naviog
haszonien ar untuned
parausalon.

Thres or Tore loyerd.
All rhythm valuss.

setunity £o wae
childrane' zuricsl ideac.

Pethad:
Writs a ganon dn two or mors parte uping chyths only, or
mtatic harsony or slow noving hermonies. Uses either

Fhama Spifting, Ihege SHirtior Mglodiop or Musis
deavipe to shape an acoompaniment.

Egacpie A, Two port concn with Hugic Wesvisp mecompanioant.

Bees Biss.
Instrumeants: reoorders| metallophomes of x¥lophonen or
rialinm.
desabpanisent - repant sach gell four tines, oach player
snterisg ab will, buk &t lamst ons
plager beagpirning with the camos.

28
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Page 28

Canofi = Exampla H., Three part osnon with assospasioent
Aimg & £ fom REFlm
rhrthn aelyl in m gloonenepisls,

Thrae C'Closk Camas.
Inekrasente: Canon = volaan.
hogompaniment ¢ = glachanspialn,
Acoompaniment 2 = wood Blocks,

I\.L':d:l' = . .g"“n.lrill.'

L PR L i
Gre=rristEemssaEoEE=— = E
o T T
2 ':r"‘“ | et | e e
£ SEgT e T
EerrrrE e e e e e e
T * . = ¥ e =, ‘2 T b Pl onel okt | e 8k e
2 o 2 e e A P
B Fa e 1, e =
F -
] Tiakon i das gl g ikt s et B
Lad I . a vk
- -l d' J'Jl ok 1 Il-f I 1 1-I= : J I_EF
Toat * T .F [TF |
4 ") o 2 T [ O, LA 1ol =11
e S £ T e S D AT
*— N o I - X T rFr FFF rrrr_r
. (= [ Y T R | [ I I I R
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Page 30

path
ap|l
rH |
™™
4 s mrmu.'r.-.m-.
He h T8 4 |[1H—
o i I T
(e GG s
| ..4.-“ =1 = u
frd i __._ — u_ -
4] b LN =ik
=5 ¥ =M _.“F
1§ .M..... .M..L:.M_ ...#r__l_n..._.
|.". i .u
7 - b

Page 29
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APRICNR RIyTEMG,
Eazamelsrs:
A matre althoueh aszpaand
tihe 12 prafavabie. T
411 plaFera. woluse within thae
Untumed [oreuapion and gentatonie abtann. aetre,
ams oF low xylophoona, {s.g. 2 g a8 b d) Geparata vulSe.

Une patterns bassd on traditissal
Afrisan rigythaz, or ssk ohilldiren
t0 write patierns.

Tpchnical Title - this projest is baaed leassly on manic
af tha Fws tribe of Ghans.

Hanr larars.
Tarioty of rhythm

Hathod:
Chocdia & Gekrical unit, for sxoepla

2 S
5 SO el o |
and sasmeEn a pumbsr of interlocking rhythaie layars

withls the unit. Uss orces Thythes and give aask Layar
i%a own downboat.

A T
1L et ver e T
e Smgd
rrfriitd

In parforsanca, the irem bsll on the pulse, aets the
tempn by atartine firmt, the cther ioAtroBssts adblesing
seon afber, ens after the other, in time with the pulse.
& Eaxt may be sdded either sung or shastsd mhoutsd ard
dansing and movezeant added an pequiced.
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AfTioan Rhythms = Exaenpls A.

Caitliow baléw ace the traditional instruponts weed by Bhe
Bwe peeple, with soss classcoon sguivslsnts.,

Gong gong = (irom bell) = seall, heary astal gong or bell
hit with = hird stick. It'n pound munt popetrate tha
snpsrble. Telongle or ball hib with » trimnpgle bentor.

Nattles - & gourd covesed with rattlam, HMarsasp hit on
the hand for s focumed nound.

Eagar = (sinrle hmnd drun played with lons this sticks) —
ohcoms & deam with & clesr sound amd woadan mticks,

Hidi - (drum with nticks using open and outed sounde] -
uns bonge drumes with sticks,

Sop0 = [Arum uoing bands - the soloist)} - gpe o drum witk
;unll--r mound which responds to beding played with the

Bagn xylophane {not umed by the Fees tribe] = medium
herd ptinkp - penbotonic Tange.

Fhergn .
Bole apeaker  micger,
Clappad bBards.

Flehing.
Tart:  ssnh lims ls chented /sheuted By the moloint, in

Thythz, and pepanted immediste tha aho
in rEyThD. F e * P

Down in e valler

Ewers are flowing

Lem pll the fishes, Ghe Cishan, the Tishes,
Fishing iz sosyl

Elanwn hal

Wateh suf you Tiskes!
Trrrerercrerrrcrrrrrrrer] (rolled bomgas )
Hat is all aEpty.

Fighes are loughleg.

it yit it yit yiv pio wie yisl
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Flahing.

Irptrumsnts: bell or triangle hit with setnl benter; marasaej
slanr Arum with wooden aticks; bonmpo drums
with mticks) drun ployod with handa; base
zrlophane using E and B only; scle chsnbery
nhorus; &logping.

Trisngie/oell bering with pulse anpd the other instruments
apter when rendy, on the pulas. When sll inpbruscats ape
playing, the chanter spd ohorus beapln. When the texh is
aompletod, tha molodet oo the hond hit driee will inproviae
for pa long a&o Bafuhe wichss to, snd $his 1a fellowsd

'fl.g the ohoTus, noW o charus of hand clappera, gl.,.;d.ﬂE
theis rhytho pottern unSil given a mipmnl S0 otop. Tha
piees may include movenont ond reaches ite conclunion
when a1l perforoers gallspss with sxkauotian,

I'l"lu.;inﬂ- r!‘..lﬂunii:.
Wt ) Uy

aracah.

S P e P B P 1 P A
Wbsr s Ry Ml

e with wieles.

s J PP D O
-

=,
8 r}"J'Ir*r’"’]r'IT?H
Clagpg
v 3 Ilw Flv -rl'?fl
Wesa) =herun

-Elm J'hll ".rl . rbol I it]dl Pmmgli"e'ﬂ

hoseia e u-ll-hi Toanintia ..ﬂ.u-J R wam ssp Fu-mq.ll,n'-nm.:mjlu.:-!.

FEimprasisad clrusm tolo= (emnmpie. of roins) - hard it dro
!1 .l1' ;L .fll 'I ...-lI -'u'l ;I-I 3 J'-I { Jr:r Eﬂ
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THE GAMFELLM.

Fnp - T
Hotrs = & beata in & oensure. Eight insatrussnte, sigke
Firht or more playsrcs, loyers.

¥poh inatrument hoa 1te
Pentatenie seola - 4 = ffFa b presceibed rhythain
Upe of eithor s nusbsp rolas,
natation or teadibliannd
Wartern notation.

Mae afther n trediticnal
Teohoical Title - Gaoeisn

Faloy selady or write &

af Trenpzanu, Holagaiu, N D .
BpEhod and the vols of gach Inatrament:

%. Bareng Feking (I] - oetallophone played with bone mallet.
Oas = sstallophons Wikh heard hesded besters. The
meledy in played in quavar paire,

2. Sarong Oarong (II} — metallophone pluoyed with lares

wonden molleat. Uwa n metallophons Witk herd headed
beanter, doppening Ghe note with the 1afe hasd aftsan
a@ch "I==1- ‘he melody ia elayed in 1ts aricinel fors.
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The Gomelan sontlnwoad.

5.

Cagbane - xrylochons plored with wooden beavers. Uss
& F¥lopbane with as wide s renge ms popoible na Ehe
Eelody io played is guuwer actmven, If the Tonpgs is
Inoulffioient, put bwo ployers ot tws xrlonbSones
plarine the melody in quovers.

Homany — ® met of ten weval Zooga om & cack, lUse
® E¥lophose or wid-range sstallophone with hagd
headed mallets. The bonane ds the leader af the
group and needs be ba haard ko conktrol terpo,
dymanice and the nunbher of Pepatiticns. The oelody
ia played in split guaver coboves.

- A
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Gamelon contlEued.

S

Eanong — & =et of six larges metel pongs on 0 Pack. Oaes
8 bess xylophons, n low petallophons ar nisnos with
suntaining pedal. Only the notes parked with ¥ sbore
thes wre ta be playsd s5d these nre to be one ootave
lower opd Be Llowd and olear.

Gong Eeoil (I} - & s=all mong with o bass and Low
ritch. It i ouspendsd ocn » large woodan frome.

lma mey low pitohed geng or parhaps orbal with =
goft Beawded henter. FPlay ak notes marked »—

Gemg Bemar {II} - u larper cong with boss, higher
in pitch then Geng Heeil snd nnnping from Che paps
froma. Flay at noten sarikad - -
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The Gamalam continued. The Sagelan = Exozple A.
B. Gendang — o dpuble faged drus played with cos hand at Loz FPeapnng
nmth and &nd updsg s Pesonant atelke of tha Finpera. {this pleece La perfarped whan people nre anterd
Eiph &ids on the laft, Low pitah on the ripkt. Oss el s o

taking thelir assbs for an cooanion,
aither n double headsd drum, or twos drups, =euch ap
Banira draas placed zide by alda,

itraduchon,
il= &5~ fffg'srﬂ

w ~
356 £ |35 6(O;

¥ ™y Ll
{B-333 (23 5@ |
Final Testrootiena: rifardardsa. J

4, When notation is uweed in Meleyals, 55 Lo by aoshess,
sach ploysr kmowing how hefahe L8 to pley the malady.

3. The ictrodustion im played by the bonane enly, the
pther inetrusntz antesing on the Cinal Beot af tha :D'l"l-l.ﬂr'.'
imtrodootion. The sestion botween repont Barko in .
repaated over ond over until the bonang plaFer gives = s b
a ripn to play the finnl two messures. l —— | ‘-1:-:-';“ L I'# hﬂ"‘

%, lsfore o Teot omd during phresen on Sho ssee pltoh, 4 gL o] "= r\'ﬂh‘h’ [
the guover movanent of the Anrongs [ Bstnllochonss)
tha GeEbang [(¥lopkens] opd Seness (ostallcchons)
beoomes orotohet movemant.

f. The bopang player is the Lleoder. The players seto
the terpo, dymazics and follows the dancers or
tha setlon Bo deteraine the Langth and tharefors

RLAL L L ELEL
u Tl J
mupber af repetitions in the pléca. l

L b K Fl ®Ar peEd
S F A TR R T A FA R

L L LELE
1L retel i |

Botetlen nwber gulde:
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e

The Gamelon = Tramecription of Lasu Porang [Ezazple L)

Jagy Perane (transoribed)

T (Gaped = o eyid)

e s == s
. ﬂ_'_L_LL,.

B

o 1 r |'i: l'l"l"IT' !""‘L":-él‘—rl_.—-ll.— - E_::‘a': .'-’:".:- -
= == =
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F— ; f
Eme= ; [——
e —r : = - &
T F L
5 3
2 S .~
gr— 7
=]

_B‘_l*_
- e — -Il.r'""\-.
B T i o o i s i i
=T e
Ritardands [fed by Seaong) |
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The hHarelan - Exempls B, Tizans Duesng.

This axaepls is enticasl. It &n anotber Trengesno melody
suifmahle for gazelan plaFimg.

Tionng Puroae

[ —ssal323%]|>356)s3af]
1= ssaliasd|lase|ssai]
||:— a2l a3’ | 32 |5ei2]

II:'J::; ;mli ek 2211 |55 :@:H%‘f‘g

3

.

. Torrhre duachon . i W L RR
N — — [T 7707
=M. L L R, E L RE
LA IR PRIAL B st
‘rkwjh tha
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5B.ii Introductory letter of The Pulse Music Kit

P. O Box 55
Nort h Sydney
NSW 2060
Australia

Dear

Pl ease find encl osed the Pul se Music Al bum kit consisting
of a booklet (The Pulse Music Al bum, a cassette and
numer ous pi eces of paper consisting of a Questionnaire,

pl us four Question Sets.

| amundertaking a Ph.D. in Misic Education at the

Uni versity of Sydney under the supervision of Prof. Anne
Boyd and ny thesis is about Pulse Music (Mniml Misic) -
its use in the classroom what age group, teaching
strengths, and place in the nusic curriculum- in short,
its contribution to nusic teaching and nusic educati on.

The Pul se Music Al bum kit should be self-explanatory when
you have read it through and there is also a cassette of
pul se nusi c excerpts and expl anati ons so you can becone
know edgeabl e about, and famliar with, the sounds of Pul se
Musi c.

| need a nunber of teachers, teachers with ideas and good
musi cal knowl edge, who will commt to trying sone or all of
the projects in the Pul se Music Al bumon a class before
Decenber, 1990, and who are prepared to nonitor their
results. The albumis presented in deliberately basic
terms so that you can decide without any interference from
me, what you wish to do with the materi al

So when you receive this kit, would you pl ease read through
it and decide if it |ooks of interest to you or not, and if
it does, whether you would be prepared to undertake the
monitoring instructions | have included. |If the answer is
no, please post the kit back to nme at the above address.
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If you are prepared to go ahead, drop ne a note saying so
and throw open any questions you nmay have.

The student age groups | wish the projects to be used with
are 6 years, 9 years, 12 years, 15 years and 18 years.

Keep in touch with ne at the address at the top of the
letter as often as you need to.

Pl ease date all witten reports carefully and put your nanme
on everything. Post the entire results back to me when you
have conpl eted the projects or send ne the papers back in
dri bs and drabs, whichever suits you best. Keep the
bookl et and cassette if you would like to.

Whet her you choose to go ahead with the al bumor not, thank
you for reading it through. Coments both positive and

negative are wel coned any tinme. |f you have decided to use
the al bum keep in touch and good | uck.

Yours faithfully,

Di ana Bl om
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5B.iii  Follow up letter

P. O. Box 55
Nort h Sydney
NSW 2060
Australia
Dear
Now that my Pulse Music project is underway, | need

f eedback about the Pulse Music Kit and ask you to take tine
to answer the questions below. Please return this page to
me as soon as possible in the encl osed addressed envel ope.

Crcle your answers.

1. Have you decided to go ahead and use sone or all of the
projects in the Pulse Miusic Al bunf Yes
No

If no, then read no further but send the kit back to ne at
t he above address in Sydney. Thanks very nuch for taking
the tine to read through the kit — it is much appreciat ed.

If yes, please read on

2. What age group/groups are you (wll you be) working with
on the projects?

6yrs 9yrs 12yrs 15yrs 18yrs

3. Here is a list of the projects in the Pulse Misic Al bum
Pl ease tick which projects you have used or feel you would
be interested in using:

Phase Shifting

Phase Shifting Mel odies
Add and Subtract

Har moni ¢ Prisns



Musi ¢ Weavi ng

Canon
African Rhyt hns
The Ganel an

Don't worry if the projects you end up choosing differ from
t he ones you have marked above. | just need sone idea of
who is using what, or nore inportantly, if any of the
projects are not going to be used and to bal ance this
situation.

Keep in touch if you have any questions about anything in
the kit and thanks for posting the first page back
pronmptly.

Regar ds,

Di ana Bl om
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5B.iv Teachers Questionnaires—
Question Set 1 General Information

Question Set 1 Ceneral |Information

To be conpleted before you start using the Pul se Misic
Al bum proj ect s.

Your nane:
Dat e:

School :

1. Name of school -

2.Public or private —

3. How | ong as the school been open?

4. Nunber of students attending the school -
primary
secondary

5. General description of background of parents whose
children attend the school.

6. The school’s interest in nusic is strong, nmedium weak -
expl ai n.

7. Any other information you feel is of interest.



Question Set 1. Page 2
Class:

8. d ass | evel / nane —

9.Cass mx (e.g. mxed ability, top stream open
pl an m xed ages etc.)

10. Age span of children

11. Aver age age

12. Nunber of boys: girls:

13. Musi ¢ background of the class (i.e. give a brief
outline of the nusic training of the class in
past years).

14. Any other information you feel is of interest.

42



Question Set 1. Page 3
Music L essons

15. How many nusi c | essons per week does the class receive?

16. How long is each | esson?

17. What other extra nusical activities are offered within
t he school? (e.g. choir, recorder groups, fol k dancing
etc.)

18. What is the venue for the nusic | essons? (e.g.schoo
hal |, music room classroometc.)

19.1s the school well equipped for the teaching of nusic?
What equi prent does the school have for nusic teaching?
(i.e. instrunents, space, electronic equipnent etc.)

The Teacher

20. How many years have you been a teacher?

21. How many years have you been a nusic teacher?

22. How | ong have you been teaching nusic in this school ?
23. What are your qualifications?



Question Set 1. Page 4

24. How many years have you been teaching nusic to the age
group you will be using the Pul se Miusic Al bum projects
with?

25. Describe your approach to nusic education/ nusic
teaching — that is:

i) your phil osophy and ains (pl ease use
separate sheet of paper)

ii) your ‘method (please use separate sheet of
paper)

26. \Wat systens do you use for teaching pitch, rhythm
harnmony etc.? (e.g. sol-fa, French tinme nanmes, Anerican
rhyt hm val ue nanes etc)

27. At this stage, do you think the Pulse Music Al bum
proj ects you have chosen will fit into your nusic

curriculumor will you have to create a special place
for thenf



5B.v  Question Set 2 —Question for each project

Question Set 2. Questions for each Project

Nane:

Dat e:

Proj ect Nane:

To be photocopied as required and conpl eted after each
Pul se Music Al bum project has been used.

1. How many | essons did you spend on this project?

2. \What specific objectives had you set for this project
and did you achi eve these objectives? Discuss.

3. What other activities did you use during this
proj ect:

4. \\ere any particular vocal or instrunmental skills used
inthis project? (e.g. crossing xyl ophone sticks, sustained
vocal singing etc.). Did you use novenent or the whole or
parts of the body?



Question Set 2. Page 2

Proj ect Nane:

5.Was this project simlar to anything you have taught
before? If so, what?

6. D d you use any inprovisation in this project? |If
yes, how, and with what material ?

7.Did the students play fromnotation, by ear or by
menory?

8. Wre there suggestions fromthe students about this
project? Discuss.
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Question Set 2. Page 3.

Proj ect Nane:

9.Did you use the nusical exanpl es/ neasures/ phrases/ pi eces
fromthe albumwitten by the students/ witten by
your sel f?

10.1f the students wote the material during the project,
how long did it take to shape their witings into a

pi ece? (please enclose a score and record the pieces onto
cassette)

11.1f you wote the nmusic for this project, how long did
it take you to wite? (please enclose a score and record
t he piece(s) onto cassette)

12.1f the students wote nusic, was this as incentive to
their nmusic |learning? Discuss.

13.Did the students give a title or nanme to the piece,
whoever wote it? What was the title? Did the nam ng of
the piece help the students to understand, |isten to, and
enjoy the nusic better? Discuss.
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Question Set 2. Page 4

Proj ect Nane:

14.1f you used the students’ witings, was it from synbol
to sound (i.e. they wote notes first, then played) or was
it sound to synbol (i.e. clap first, wite later)?

Di scuss.

15.Did the students enjoy working on this project? Wite
their comrents on the back of this page.

16.Did you enjoy working with this project?

17.Did you play any nusic fromthe prerecorded cassette?
If so, which piece? Was it played before they began work
on the project, during the project, or after they had
conpleted their own nusic? Wat were the students’
responses?



Question Set 2. Page 5

Proj ect Nane:

18.Did you use the cassette played to record the students’
writings/performances and play them back to the class?
Di scuss. Was this a useful exercise?

19.Did you use this project to discuss formand structure
in nmusic? Discuss.

20. Wre any ideas/activities fromother subjects (e.qg.
mat hs, art, science, |anguage etc.) incorporated into this
project? Discuss.

21.WAs there a separate pulse with the nusic in this

49

project? If so, was it a fast (e.g. quavers) or slow (e.g.

crotchets) unit? Wich did the students find easier to
hear and fol | ow?



Question Set 2. Page 6

Proj ect Nane:

22. Did you count/conduct during the playing of music for
this project or did a student take this role? Wre the
students able to follow the pulse, be it a separate one or
incorporated wwthin the piece, with their ears and have no
conductor? Discuss.

23.1s there any other information you feel is of interest?

Is there a cassette of any nusical perfornance or
interesting part of the |esson, or nusical score(s) from
your use of this project with the class?
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5B.vi Question Set 3—The Final Analysis!

Question Set 3. The Final Analysis!

Name:
Dat e:

To be conpleted after the Pul se Music Al bum projects are
finished wth.

1.0d you have to ‘nmake roomi for the Pulse Music Al bum
projects or were you able to incorporate theminto your
usual music programme? Expl ain.

2.Did you plan your lessons well in advance (e.g. which
project, what instruments, what to play etc.) or did you
work fromone week to the next?

3.Were you able to strike a bal ance between the various
areas of nusic teaching i.e. singing rhythm c speech,

i nstrunmental work, rhythm pitch and harnony etc. using the
Pul se Music Al bum projects or were there areas of nusic

whi ch you could not work with using the projects?
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Question Set 3. Page 2.

4. \What were the students’ responses to the Pul se Misic
Al bum projects? Wich projects did they enjoy nost and
di slike nost? Reasons why?

5.Did you enjoy working with the Pul se Miusic Al bum
projects? Wre any projects nore rewardi ng/l ess rewarding
than others? Do you feel you would use any of the projects
again in your future teaching? Any particular projects and
why?



53

Question Set 3. Page 3

6. Do you feel the Pul se Music Al bum projects would work as
a sequential package? Discuss.

7. Did you find the cassette player useful in teaching the
projects, either in the classroomor for your own use?
Di scuss.

8. If you used the cassette of excerpts in the classroom
were they useful? Enjoyed? D sliked? Discuss.



Question Set 3. Page 4

9. Wiich projects do you feel would be of particular
interest to young students (and if so, of what age?) and to
ol der students (and of what age?).

10. How long did it take you to conplete the Pul se Misic
Al bum proj ects? How many | essons?

11. Were you able to include any of the Pul se Music Al bum
projects in activities out of the nusic |esson? e.g. class
concert, school concert. Discuss.



Question Set 3. Page 5

12. Options — did you use any of the options included in
sone of the projects? Wich ones? Wre they useful or
not? Discuss.

13. What are the nusic teaching strengths and weaknesses of
the Pul se Music Al bum projects? Be as critical as you
wi sh!
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5B.vii Question Set 4 —The Teacher’sMusical Preferences

Question Set 4.
Nane:

1.

2.

The Teacher's Musi cal

Pr ef er ences

Dat e:

Whi ch of the followng nusic activities do you take
in for pleasure or in a professional capacity,
out of school hours?

part

Ti ck

Pl ay an instrunent
Si ng

Wite/arrange nusic
| mprovi se nusic
Dance

Listen to nusic
Read books on nusic

QG her nmusic activity.............

your music preferences:

Western C assical nusic — pre-twentieth century
Western Classical nusic — twentieth century

Pop/ r ock

Jazz

Musi cal s

M ni mal nusic

New age nusi c

M ddl e of the road nusic
Country and western

Fol k

Musi ¢ of other cultures
(@ 0 1 ] S,

The Music Curricul um

3.

Have you used/do you use nusic of

your

nmusi ¢ teachi ng?

other cultures in

From what countries and howis it used?



Question Set 4. Page 2

4.

57

Have you used/do you use twentieth century cl assi cal
music, fromwithin the last 50 or so years, in your
nmusi ¢ teaching? (e.g. Schoenberg, Stravinsky,

St ockhausen, Schafer, Cage etc.)

What conposers/styles and howis it used?

To what range of ages to you teach nusic?

What nusic curriculumdo you follow? (i.e. national

state, school etc.)

Rank the enphasis of the follow ng nusical activities

in this nmusic curricul um
Recorder/instrunent playing
Si ngi ng
Movenment
Not ation skills
Aur al training

| mpr ovi sati on/ conposi tion/ arrangi ng

Li st eni ng
Musi ¢ hi st ory/ nusi col ogy

Music in society/in the community

Your approach to a nusic curricul um

rank the sane

musi cal activities according to your personal enphasis

in a nmusic curricul um
Recorder/instrunment playing
Si ngi ng
Movenent
Not ation skills
Aural training

| mpr ovi sati on/ conposi tion/ arrangi ng

Li steni ng
Musi ¢ hi st ory/ nusi col ogy

Music in society/in the community
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Assessnent / Eval uati on:

9.

Do you nonitor i.e. evaluate, assess, review etc. the
students’ nusical progress in the classes you teach?

Is this required of you by your curriculum or is it
your choice?

How do you do this nonitoring/eval uating/ assessi ng?



5B.viii Teacherswho accepted an invitation to view The Pulse Music Kit
APPENDIX |[Teachers who accepted an invitation to view The
5B viii Pulse Music Kit (* indicates teacher submitted
material to the study)
Teacher|m/f [Location Curriculum |Year |Age group Projects Comments
1 *5|f HK English 1989(primary 9 yrs Phase Shifting Consultant working with class teacher -
1990
2 6|f KL, Malaysia American 1989(secondary 12-15 yrs accepted kit Kit and letters sent but no response.
3 7|f Qld, Australia  |QId, Australia 1989(primary 6 & 9 yrs 3 attempts with 9yr group. Many disruptions - moved school,
school music/drama concert.
4 8|f KL, Malaysia American 1989(primary accepted invitation Kit and letters sent but no response.
5 9Im HK International 1989(secondary accepted invitation Kit and letter sent but no response.
10|f KL, Malaysia Malaysian 1989(tertiary 18 yrs accepted invitation No chance to use material - lessons
disrupted, concerts.
7 *11(f NSW, Australia |NSW, Australia | 1989|secondary 15 yrs Phase Shifting, Canon, Phase [Completed 1990
Shifting Melodies
8 *12[m HK English 1989(primary 9 yrs Phase Shifting, Phase Shifting [Completed 1990
Melodies
9 *13|f New Zealand New Zealand 1990(secondary 12 yrs Additive Completed 1990
10 *14|f Indonesia American 1989|primary 9 years Gamelan Completed 1990
11 15|f HK English 1989|primary accepted invitation Kit and letter sent but no response.
12 16{m HK English 1989(secondary accepted invitation Left Hong Kong mid-1989
13 17fm NSW, Australia |NSW, Australia | 1989|secondary 12 yrs accepted invitation School music programme too full, but
like material. Kept kit.
14 18(m New Zealand  |New Zealand 1989|secondary accepted invitation Worked with material but feedback lost
in mail.
15 19(m New Zealand New Zealand 1989(primary 6 yrs accepted invitation Kit and letter sent but no response.
16 20|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation "Philip Glass isn't suitable for our
school". 1990
17 *21|f HK Hong Kong 1989|tertiary 18 yrs Phase Shifting Completed 1990
18 22|f HK English 1989(primary accepted invitation Kit and letter sent but no response.

59



19 23|f Qld, Australia  [QId, Australia 1989|education centre accepted invitation to give kit to [Gave kit to someone else to follow up.
teacher 1990
20 26[m New Zealand New Zealand 1989|secondary accepted invitation, surveys Arts festival, cultural exchange to new
started institutions. Interested in material for
future.
21 27|m New Zealand New Zealand 1989(secondary accepted invitation Interesting material but change of
schools.
22 28[m New Zealand New Zealand 1989(secondary accepted invitation Kit and letter sent but no response.
23 *29|f New Zealand New Zealand 1989|intermediate 12 yrs Phase Shifting Completed 1990.
24 30(f New Zealand New Zealand 1989|secondary accepted invitation Kit and letter sent but no response.
25 31|m NSW, Australia |NSW, Australia | 1989(secondary 15 & 18 yrs |accepted invitation and kit sent |Yrs 10,12 musicology: to discuss MM
style. No written response.
26 32|f NSW, Australia |NSW, Australia | 1989|primary 12 yrs accepted invitation Kit and letter sent but no response.
27 *33|f NSW, Australia |NSW, Australia | 1989|secondary 15 yrs Phase Shifting Completed 1991
28 34(f NSW, Australia |NSW, Australia | 1989|primary 6 yrs accepted invitation Kit and letter sent but no response.
29 35(f NSW, Australia |NSW, Australia | 1989|primary 6 yrs accepted invitation Kit and letter sent but no response.
30 36(f NSW, Australia |NSW, Australia | 1989|primary 6 yrs accepted invitation Felt she doesn't have the musical
knowledge.
31 37(F NSW, Australia |NSW, Australia | 1989|secondary 15 yrs accepted invitation. Moved school. 1st year teaching.
Questionnaire completed.
32 38|f NSW, Australia |NSW, Australia | 1989(Primary accepted invitation Too difficult to integrate into the present
programme.
33 39|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Kit returned mid-1990.
34 40|m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Kit returned mid-1990.
35 41(f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Like material, but programme too full.
36 42|f NSW, Australia |NSW, Australia | 1989(primary accepted invitation Kit returned mid-1990.
37 43|f NSW, Australia |NSW, Australia | 1989|primary accepted invitation - composite |Interested, but material not suited to
class student level - i.e. no tuned percussion
skills, notation skills.
38 44(f NSW, Australia |NSW, Australia | 1989(primary Planned to use most projects. |Tried Phase Shifting but children lacked
skills to maintain an independent part.
39 *45[m NSW, Australia |NSW, Australia | 1989|tertiary 18 yrs Additive, Weaving, Phase Completed 1990.
Shifting
40 *46(f NSW, Australia |NSW, Australia | 1989|secondary 12 yrs, 18 Phase Shifting, Weaving Completed 1990.

yrs
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41 47|f Vic, Australia  |Vic. Australia 1989|secondary 12 yrs Some material retained for No 12 year old student in the class.
future use.
42 48|f NSW, Australia |NSW, Australia 1989(secondary accepted invitation Kit sent. Moved school, and gave it to
replacement.
43 49(f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Like material, but programme too full.
44 50|m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Useful and interesting resource but not
quite what we can use here.
45 51|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Kit and letter sent but no response.
46 52|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Didn't find material interesting. Was to
try 2 projects if time.
a7 *53|f NSW, Australia |NSW, Australia | 1989(tertiary Phase Shifting Completed 1990.
48 54|m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Didn't use material but kept in touch.
49 55(f NSW, Australia |NSW, Australia | 1989(primary - private music |Tried Phase Shifting, Additive. |Interested but unwilling to forgo any
school Some material familiar. part of current programme - i.e.
students' ideas, needs.
50 56(f NSW, Australia |NSW, Australia | 1989(home school accepted invitation Kit and letter sent but no response.
51 57|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Kit sent. Moved school, and gave it to
replacement.
52 58|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Didn't use material - school musical,
divorce.
53 *59(f NSW, Australia |NSW, Australia | 1989|primary 9 yrs Phase Shifting Completed 1990.
54 *60|f NSW, Australia [NSW, Australia | 1990|secondary 15 yrs Completed 1990.
55 61/m NSW, Australia [NSW, Australia | 1990|secondary accepted invitation Kit and letter sent but no response. 1st
year teaching.
56 62|m NSW, Australia |NSW, Australia | 1989|secondary material unsuited to school Some similar work now with elective
needs classes.
57 63|f NSW, Australia [NSW, Australia | 1989|correspondence school [accepted invitation Kit and letter sent but no response.
58 64(m NSW, Australia |NSW, Australia | 1990(secondary 15 & 18 yrs |Phase Shifting, Phase Shifting |Found Glass a great link with avant-
Melodies garde, and pop music.
59 65|f NSW, Australia [NSW, Australia | 1989|secondary accepted invitation Maternity leave - gave it to her
replacement.
60 66(m NSW, Australia [teacher training | 1990(tertiary 18 yrs Amalgamation with university. |Amalgamation causing turmoil. Kit

returned.
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61 67|m NSW, Australia |NSW, Australia | 1989|secondary 12 yrs accepted invitation Like material, but timetable and staff
changes meant no continuity.

62 68[m NSW, Australia [NSW, Australia | 1989|tertiary 18 yrs accepted invitation Didn't use material - overwhelming
administrative duties.

63 69|f NSW, Australia |NSW, Australia | 1989(primary (public) accepted invitation Interesting material but teacher has no
formal music training, feels
incompetent, and doesn't understand
material.

64 70|f NSW, Australia |NSW, Australia | 1989|primary returned No one capable of fulfilling programme
requirements.

65 71|f NSW, Australia |NSW, Australia | 1989(primary accepted invitation - principal of |Other administrative engagements.

school

66 72|f NSW, Australia |NSW, Australia | 1989|secondary Eclectic teaching philosophy & |Material has little application in school

strategies course focused on skills,
understandings and responses.

67 *73[m NSW, Australia |NSW, Australia | 1989|secondary 15 yrs Worked with another music teacher -
completed 1990.

68 74|f NSW, Australia |NSW, Australia | 1989|secondary 12 yrs accepted invitation Kit and letter sent but no response.

69 75|f NSW, Australia |NSW, Australia | 1990(tertiary accepted invitation Students too old - early twenties.

70 *76|f NSW, Australia [NSW, Australia | 1990|secondary 15 yrs Gamelan, African rhythms Completed 1990

71 77|t NSW, Australia |NSW, Australia | 1989|secondary 18 yrs accepted invitation Doesn't know what she's meant to do
with material. Aural?

72 78[m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Liked material - returned the kit.

73 79|f NSW, Australia |NSW, Australia | 1989(primary accepted invitation Don't think group would be able to cope
with the material. Too little music
experiences, & no theory.

74 80|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Maternity leave - can't fit into pre-
existing programme.

75 81|m NSW, Australia |NSW, Australia | 1989(primary accepted invitation Loved material - do all projects with 9
and 12 yrs.

76 82|f NSW, Australia |NSW, Australia | 1989|primary uninteresting material for Doubtful benefits for the teacher from

primary students surveys.

7 83|m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Kit and letter sent but no response.

78 84|m New Zealand New Zealand 1991|secondary 15 yrs accepted invitation Kit and letter sent but no response.
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79 85[m NSW, Australia |NSW, Australia | 1989|primary accepted invitation Kit and letter sent but no response.
80 86|f NSW, Australia |NSW, Australia | 1989(primary accepted invitation - team Partner not interested in material,
teaching therefore insufficient time for projects.
81 87|f NSW, Australia |NSW, Australia | 1989(primary 6 yrs material unsuited to student Insufficient resources, and too late in
level the year.
82 88|f NSW, Australia |NSW, Australia | 1989(private piano studio accepted invitation Material undertaken but teacher lost
cassette of student productions.
83 *89|f NSW, Australia |NSW, Australia | 1989|secondary Completed 1990.
84 90[m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Too busy but would like to keep
projects as a resource.
85 *91(f NSW, Australia |NSW, Australia | 1989(primary Completed 1990 (see Appendix 6D)
86 92(f NSW, Australia |NSW, Australia | 1989|secondary Worked with material but feedback lost
in mail.
87 93|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Liked the material but eventually didn't
use it.
88 94|m NSW, Australia [NSW, Australia | 1989|secondary 15 yrs No time due to own studies.
89 95(f NSW, Australia |NSW, Australia | 1990|secondary accepted invitation - relief Sees potential for music appreciation &
teacher composition, but year programme fully
planned.
90 96|m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation First kit lost in mail. Long service
leave. No response.
91 97(f NSW, Australia |NSW, Australia | 1989|tertiary 18 yrs accepted invitation Kit and letter sent but no response.
92 *98[m NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Completed 1990
93 99(f NSW, Australia |NSW, Australia | 1989|secondary 15 yrs accepted invitation Kit and letter sent but no response.
94 *100(f NSW, Australia [NSW, Australia | 1989|secondary 12,15,18 yrs Completed 1991
95 *101|f NSW, Australia |NSW, Australia | 1989|secondary 15 yrs Used it early 1990, but students got
bored with it.
96 102|f NSW, Australia |NSW, Australia | 1989|secondary accepted invitation Liked material, but no time in the
programme.
97 103|f NSW, Australia |NSW, Australia | 1990|secondary Started Glass project with Too many school concerts and
environmental theme. preparations.
98 *104|f NSW, Australia |NSW, Australia | 1989|secondary 12 & 15 yrs Completed 1990
99 105(f NSW, Australia |NSW, Australia | 1989|tertiary accepted invitation Kit and letter sent but no response.
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100 106(f NSW, Australia |NSW, Australia | 1989|primary Started to use gamelan project. |Interested in material but changed
schools.
101 *107(f New Zealand New Zealand 1990|primary 9 yrs Completed 1990
102 108|f NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Kit and letter sent but no response.
103 *112|f NSW, Australia |NSW, Australia | 1990[(home school All projects attempted Completed 1990.
104 113|f NSW, Australia |NSW, Australia | 1990|secondary accepted invitation Kit and letter sent and lost.
105 114{m NSW, Australia |university 1990(tertiary accepted invitation
106 115|f WA, Australia  [teacher training | 1990|tertiary accepted invitation Seeking interested teachers in WA but
none found.
107 *116|f New Zealand New Zealand 1990(secondary composer in school 12 & 15 yrs Completed 1990
108 117|f NSW, Australia |NSW, Australia | 1990|primary 9 yrs accepted invitation Learnt a lot herself, but only has half an
hour each class.
109 118|f New Zealand teacher training | 1990|tertiary 18 yrs Teaching trainee teachers. Interested but students out on prac
teaching, thus no time block.
110 121]f New Zealand New Zealand 1990( primary Team teaching approach. No one group of students seen long
enough for projects.
111 122|f New Zealand New Zealand 1990(primary 12 yrs Selected rhythmic projects for [Questionnaires. Position change at
teaching Maori & Pacific Island |school.
students.
112 *123|f NSW, Australia |NSW, Australia | 1991(secondary 18 yrs Completed 1992.
113 124(f NSW, Australia [NSW, Australia | 1990|secondary accepted invitation Kit and letter sent but no response.
114 125|m NSW, Australia |NSW, Australia | 1990|secondary accepted invitation Kit and letter sent but no response.
115 126|f New Zealand New Zealand 1990( primary 2 teachers interested in Family death, 4 staff changes, none
material. interested in material.
116 127|m England United States 1990(primary finds Minimalism mesmeric, like |Kit arrived end of academic year.
Indian classical music
117 128|f NSW, Australia |NSW, Australia | 1990|vocal use accepted invitation Kit and letter sent but no response.
118 129|f NSW, Australia |NSW, Australia | 1990(primary 9 yrs accepted invitation Material to be used next year.
119 130(f New Zealand New Zealand 1990| primary accepted invitation Kit and letter sent but no response.




120 131]f NSW, Australia [NSW, Australia | 1990(correspondence school [accepted invitation Interested in material. Needs adapting
for student working alone.

121 132|m Qld, Australia  [QId, Australia 1990|composer in school accepted invitation Kit and letter sent but no response.

122 133|m New Zealand New Zealand 1990(intermediate accepted invitation Kit and letter sent - interested but no
response.

123 *134|f New Zealand New Zealand 1990(primary 6 yrs accepted invitation Completed 1991.

124 135|f NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Broke knee-cap.

125 136|m NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Only music teacher in the school, and
unable to fit it into a busy programme.

126 137|m NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Kit and letter sent but no response.

127 138|f NSW, Australia |NSW, Australia | 1991(primary accepted invitation Kit and letter sent but no response. 1st
year teaching.

128 139|f NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Kit and letter sent but no response. 1st
year teaching.

129 140(f US, California |US, California 1991|primary Tried some projects with 9yrs  |Felt material increased in difficulty too

(3rd graders) rapidly for students.

130 141|f New Zealand New Zealand 1991(secondary accepted invitation Kit and letter sent but no response.

131 142|f NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Kit lost, then found and returned 1992.

132 *143[m New Zealand New Zealand 1991(secondary 15 yrs accepted invitation Completed 1993

133 144|f New Zealand New Zealand 1991 secondary accepted invitation Kit and letter sent but no response.

134 145[m NSW, Australia [NSW, Australia | 1991|secondary accepted invitation Kit and letter sent but no response.

135 146|f NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Kit and letter sent - told material would
not be used.

136 *147[m NSW, Australia |NSW, Australia | 1991[secondary 15 & 18 yrs |accepted invitation Completed 1991.

137 148|f NSW, Australia |NSW, Australia | 1991|primary accepted invitation Kit and letter sent but no response.

138 *149|f NSW, Australia |NSW, Australia | 1993|secondary Gamelan Completed

139 150|f NSW, Australia |NSW, Australia | 1991|secondary accepted invitation Kit and letter sent but no response.

140 151|m New Zealand New Zealand 1991 secondary accepted invitation Kit and letter sent but no response.

141 *152|f NSW, Australia |NSW, Australia | 1991|secondary 18 yrs accepted invitation Completed 1991.
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142 153|f NSW, Australia |NSW, Australia | 1992|secondary accepted invitation Kit and letter sent but no response.
143 154|m NSW, Australia |NSW, Australia | 1992|secondary accepted invitation Kit and letter sent but no response.
144 156|f NSW, Australia |NSW, Australia | 1992|secondary accepted invitation Kit and letter sent but no response.
145 *157|m NSW, Australia |NSW, Australia | 1993(primary (private) 9 & 12 |Phase Shifting, Music Weaving | Completed 1993

years
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5B.ix 31 teacherswho submitted material to the study

67

Teacher Student Age | Projectsfrom The Music Activities Response Development or Teaching Timespent
Number, Group & Pulse Music Album expansion of project | completed and | with the project
Gender and L ocation material material material
Description submitted for
thethesis
No. 134 F 6 1. Phase Shifting 1.Performance 1. Teacher and students | 3. Context, text, Yes 1991
Music teacher Specia 2. Gamean 2. Performance — negative movement. 1. 1llesson
weekend 3. African 3. Text 2. Teacher and students 2. 1llesson
junior music Rhythms composition, — positive 3. 1lesson
programme, movement, 3. Teacher and students
Auckland, performancein - positive
New Zealand context.
No.5 F- 9 1. Phase Shifting 1.Composition, 1. Teacher and students | 1. Pitch, time, See Appendix 6 1989 & 1990
Music Primary 2. African Rhythms | performance; — positive structure/ and CD for 1.12-15
consultant & Government 2.Performance, 2. Teacher and students | construction Appendix 6 lessons
classroom assisted, Hong movement — mixed 2. 2 lessons
teacher (M) Kong (English (composition ideas
system) outlined).
No.12 M — 9 1. Phase Shifting 1.Composition, 1. Teacher and students | 1.Text and context, See Appendix 6 | 1990
Primary music | Primary 2. Phase Shifting performance; — positive pitch, texture, time, and CD for 1. 25lessons
teacher Government Melodies 2. Composition. 2. Teacher and students | construction/structure | Appendix 6 2. unknown
assisted, Hong — positive , Instrumentation
Kong (English 2. Pitch, time
system)
No. 14 F - 9 Gamdan Performance Teacher and students — Context Yes 1990
Elementary Private positive. “An excellent Six lessons
level music elementary, and gratifying experience
teacher Jakarta, for studentsin dealing
Indonesia with anon-Western style”.

(USA system)
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No. 59 F — 9 Phase Shifting Performance Students and teacher — Yes 1990
Primary music | Private initially positive, then Two lessons
teacher primary negative. Students “felt

school, that it wasn't musical and

Sydney, couldn’t see the point of it

Austrdia al”.
No.91F - 9(12) Phase Shifting Performance and Teacher —mixed response | Time See Appendix 6 | 1990
Primary school | Private boys composition - some positive aspects, 4-6 lessons
music teacher schooal, and some negétive e.g. too

Sydney, systematic.

Austraia Students — mixed response

- some positive aspects but
reservations.

No. 107 F— 9 1. Harmonic Prisms | 1,23 Peformance, | 1. Teacher and students | 1. Pitch, time See Appendix 6 | 1990
Primary school | Public (with Gamelan improvisation and — positive 2. Textand and CD for 1.six lessons
music teacher primary improvisation) composition 2. Teacher and students context, Appendix 6 2.six lessons

schooal, 2. Phase Shifting — positive time, structure, 3.three lessons

Auckland, 3. Add and Subtract 3. Teacher and students construction

New Zedland —negativeduetolack | 3.  Pitch

of time with the
material.

No. 157 M 9& 12 1. Phase Shifting 1. Composition 1. 2. Teacher - positive. Yes— 1993
Primary school | Private, (9yrs) and 1. Students—positive, (no student Two lessons
music teacher independent 2. Phase Shifting; performance especially girlswho compositions)

community Music Weaving 2. Peformance had learnt music.

school, (12 yrs) 2. Students— not

Sydney, interested — negative.

Australia
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No. 112 F 9& 12 1. Phaseshifting 1.Percussive Mother (teacher) and Yes—no student | 1990
Mother, ex- Home study, 2. Phase shifting improvisation, students — mixed response. improvisations 2 lessons per
school teacher, | Sydney, melodies performance. Frustration when mel ody- or recordings. project = 16
counsellor Australia. 3. Addand Subtract | 2.Performance. moving didn’t work and lessons
4. Harmonic prisms | 3.4. 7. Dance, when melody didn’t
5. Music Weaving dramatic apped. Interestedin
6. Canon improvisation, and | rhythmic work. Interested
7. Africanrhythms | performance. in the whole minimalist
8. Gamean 5.6.8 Performance. [ concept.
No.91F - (9) 12 Phase Shifting Performance and Teacher —mixed response | Pitch See Appendices | 1990
Primary school | Private boys composition - some positive aspects, 6and 7 and CD 4-6 lessons
music teacher primary, and some negative e.g. too for Appendix 7
Sydney, systematic.
Austraia Students — mixed response
- some positive aspects but
reservations.
No. 13 F 12 Add and Subtract Performance Teacher — positive Adaptation of Drum | Yes - no student | 1990
Secondary Secondary, response to material, but Talk compositions
school music public, inexperienced teacher with
teacher Auckland, difficult school curriculum
New Zealand. structure.
Students— positive
response
No. 29 F 12 Phase Shifting Composition and Teacher — positive Construction but Yes 1990
Intermediate Intermediate performance response pieces borelittle 3 lessons
school music private boys' Students — mixed response | relationship to the
teacher schooal, project material
Christchurch
New Zealand.
No. 116 F 12 (15) Canon Composition and Teacher and students — Pitch See Appendix 7. | 1990
Composer-in- intermediate performance positive response Structure and CD for 1lesson
schools & secondary Instrumentation Appendix 7
public,
Auckland,

New Zealand.
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No.33F 12 (15) Phase Shifting Performance, Teacher —evasive See Appendix
Secondary Selective composition response 7.and CD for
school music public Students - positive Appendix 7
teacher secondary

school,

Sydney,

Australia.
No. 46 F 12 (18) Phase Shifting Performance Teacher and students - Movement Yes 1990
Secondary Secondary mixed response Body as sound 3 lessons
school music private source.
teacher performing

arts college,

Sydney,

Australia
No.98M - 12 (15) Phase Shifting 1. Performance 1. Teacher —positive 2. Text, pitch, time, See Appendix 7 | 1990
Secondary Public Harmonic Prisms | 2.  Composition response structure and CD for 8 lessons
school music selective and 2. Students—mixed Appendix 7
teacher boys' school, Performance response

Sydney, Aust.
No.100F - 12, (15 &18) Phase Shifting Composition and Teacher and students — Structure See Appendix 1989
Secondary Secondary performance mixed response Construction 7.and CD for 4 |essons
school music public, NSW, Structure and timbre | Appendix 7
teacher Augtralia.
No. 104 F - 12 Phase Shifting 1,2,&3 1. Teacher and students | 3. Structure See Appendix 7 | 1989
Secondary Secondary, Phase Shifting Composition and — mixed response 1. Patof 45
school music public, Melodies performance 2. Teacher and students lessons
teacher Sydney, Add & Subtract — positive 2. About 4

Australia 3. Nonegiven lessons

3. 'Rushed’

No. 11 F - 15 Phase Shifting Composition and 1. Teacher and students | Pulse See Appendix 8. | 1989
Secondary Public Phase Shifting performance positive and CD for 1. 4-5lessons,
school music secondary Melodies 2. Teacher — positive, Appendix 8 homework
teacher school Canon students negative 2. 3-4lessons

Sydney, 3. Teacher and students 3. 2-3lessons,

Australia. positive homework
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No. 33 F- (12) 15 Phase Shifting Performance and Teacher —evasive See Appendices | 1991
Secondary Selective composition Students - positive 7 and 8 and CD
school music public for Appendix 8
teacher secondary

school,

Sydney,

Australia.
No0.60 F — 15 1. Phase Shifting Composition and 1. Teacher and students | 1. Metre See Appendix 8 | 1990
Secondary Public 2. Music performance negative 2. Structure, and CD for 1. 2lessons
school music secondary Weaving/Phase 2. Teacher eventually instrumentation | Appendix 8 2. 3lessons
teacher girls' school, Shifting Option positive, students (6 lessons)

Sydney, B mixed towards

Australia. negative.
No. 73 M — 15 (18) 1. Phase Shifting/ Composition and Teacher positive Structure, time, pitch, | See Appendix 8 | 1990
Secondary Public Phase Shifting performance Students bored then style, aesthetic and CD for 10 lessons
school music secondary Melodies positive Appendix 8
teacher ‘disadvantage

d' school,

coastal NSW

Australia
No. 76 F— 15 African Rhythms Performance and Teacher — positive Time See Appendix 1990
Secondary Public composition, Students - mixed Cultural context 8.and CD for
school music secondary cultural context, Appendix 8
teacher boys' school, aurd,

Sydney, improvisation

Australia
No. 89 F — 15 1. Phase Shifting Composition and 1. Teacher negative, Yesbut no 1989
Secondary Private 2. Phase Shifting performance students mixed student 9-10 lessons
school music secondary Melodies 2. Teacher positive, compositions
teacher girls school, 3. Add and Subtract students mixed submitted

Sydney, 3. Teacher positive,

Australia.

students mixed
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No.98 M - (12) 15 1. Phase Shifting/ 1. Performance 1. Teacher — positive, 1. Structure See Appendices | 1990
Secondary Public Phase Shifting and students mixed,; 2. Construction 7 and 8 and CD About 8 lessons
school music selective Melodies composition 2. Teacher and students | 3. Pitch for Appendix 8
teacher boys school, | 2. Harmonic Prisms | 2. Composition — positive; 4. Time

Sydney, 3. Canon and 3. Teacher — positive, 5. Pulse

Austraia Performance studentsnoresponse | 6. Texture

3. Performance given. 7. Text
and
composition

No. 100 F— (12) 15 (& 18) | Phase Shifting Composition and Teacher — positiveto some | Structure See Appendices | 1989
Secondary secondary performance aspects Dynamics 7 and 8 and CD
school music public, NSW Students—enjoyed it for a | Pitch for Appendix 8
teacher Australia while
No. 101 F— 15 Students got bored with Yes
Secondary NSW the material
school music Australia
teacher
No. 116 F - (12) 15 1. AfricanRhythms | 1. Composition 1. Teacher and students | 1.  Structure, time, See Appendices | 1990
Composer-in- Intermediate 2. Music Weaving & — positive dynamics, 7 and 8 and CD 1. 3 lessons (not
schools & secondary performance 2. Teacher and students context for Appendix 8 exclusively)

public, 2. Composition — positive 2. Structure, 2. 1 double

Auckland, & construction, lesson

New Zealand. performance pitch, time
No. 143 M 15 public 1. Phase Shifting Composition, Teacher — positive Construction, pitch, See Appendix 8 | 1993-%to1
Secondary secondary 2. Phase Shifting performance, Students time, instrumentation, | and CD for lesson
school music girls, Melodies listening register, more? Appendix 8
teacher and Auckland,
composer New Zealand
No. 147 M 15 public 1. Phase Shifting Listening, Teacher — positive 1. Feel, harmony, See Appendix 1991 — 8 lessons
Secondary secondary 2. Phase Shifting discussion, Students - mixed rhythm and CD for
school music schooal, Melodies performance, Appendix 8
teacher Newcastle 3. Addand Subtract | composition

district, NSW

Australia




73

No. 46 F (12) 18 Music Weaving Performance, Teacher — positive Yes 1990 — 3 lessons
Secondary performing improvisation? Students — curious then
school music arts secondary keen to return to Baroque
teacher school, and Classical trios.
Sydney,
Austrdia
No.73M (15) 18 Minimalist techniques | Composition See Appendices | 1990
Secondary public 8and 9 and CD
school music secondary for Appendix 9
teacher disadvantaged
school, coastal
NSwW
Austrdia
No. 100 F (12,15 &)18 1. African Rhythms | Composition and Teacher and students - See Appendices | 1989
Secondary public 2. Gamelan performance positive 7 and 9 and CD
school music secondary for Appendix 9
teacher school, NSW
Australia
No. 123 F 18 public Gamdan Composition Incomplete —see | 1992
Secondary secondary, Appendix 9
school music Sydney
teacher Australia
No. 149 F 18 public Gamdan Composition, Instrumentation, Incomplete —see | 1992
Secondary secondary performance rhythm Appendix 9
school music school,
teacher Sydney,
Australia
No. 152 F 18 public 1. Phase Shifting Listening, Teacher Construction? See Appendix 9 | 1991 — 3 lessons
Secondary secondary, 2. Phase Shifting composition, Students and CD for
school music Newcastle Melodies performance Appendix 9
teacher district,
Australia
No. 21 F 18 tertiary Phase Shifting Performance, Teacher — positive No compositions Yes—no 1990 -2
Tertiary music | music composition + Students— positive for a submitted compositions lessons?
lecturer performance short while then negative submitted

academy, HK
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No.45 M 18 tertiary 1. Addand Subtract | Composition, Teacher — positive Construction, time, See Appendix 9 | 1990 —5 lessons
Tertiary music | teacher 2. Music Weaving performance Students— positive and pitch, dynamics, and CD for
lecturer training, 3. Phase Shifting tried ideas during ‘ prac’ instrumentation Appendix 9

Sydney,

Australia
No. 53 F 18 tertiary Phase Shifting Performance, Teacher — positive Construction See Appendix 9 | 1990 — 2 lessons
Tertiary music | teacher composition Students - positive — keen and CD for
lecturer training, to useideasin their own Appendix 9

Victoria teaching

Australia




