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Abstract 

Clinical teachers’ experiences of nursing and teaching 
Clinical nurse teachers’ experiences of nursing and teaching undergraduate nursing students 

on clinical placement are explored in this thesis because of concerns about the quality of 

nursing students’ learning outcomes. The aim was to identify variation in clinical teachers’ 

conceptions of nursing and their conceptions of, and approaches to teaching undergraduate 

nursing students. The study was significant because clinical teachers’ conceptions of nursing 

and approaches to clinical teaching have not been researched previously. 

Underpinning the study was a phenomenographic perspective on learning and teaching. This 

perspective views learning and teaching in terms of how they were experienced. Experience 

of nursing and clinical teaching, for example, can be understood in terms of related ‘what’ 

and ‘how’ aspects. The ‘what’ aspect concerns how nursing and clinical teaching were 

understood. The ‘how’ aspect is concerned the ways nursing and clinical teaching were 

approached. Experience of nursing and clinical teaching were described and analysed in terms 

of the separate ‘what’ and ‘how’ aspects and are understood in terms of the relationship 

between each of the aspects.  

 

Data from semi-structured interviews with twenty clinical teachers were analysed using 

phenomenographic research techniques (Marton & Booth, 1997) in order to identify variation 

in how nursing and clinical teaching were experienced. To extend the description, the 

research also sought to identify the empirical relationships between each of the aspects 

investigated.  

 

Key aspects of variation in clinical teacher experiences of nursing and clinical teaching and 

associated relationships have been identified. The results suggest that clinical teachers who 

adopted a student-centred approach to teaching conceived of nursing and clinical teaching in 

complex ways. The phenomenographic approach provides for an experiential and holistic 

account of clinical teaching: a perspective absent in nursing education research literature. The 

research findings extend knowledge that will assist with preparation and support of clinical 

teachers. 
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